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LCFF Budget Overview for Parents
Local Educational Agency (LEA) Name: Palmdale Elementary
CDS Code: 19-64857-0000000
School Year: 2021 – 22
LEA contact information: Janet Simons, Director of LCAP
School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2021 – 22 School Year

Projected Revenue by Fund Source
All federal funds,
$17,857,936 , 7%

All local funds,
$4,612,183 , 2%

All other state funds,
$22,079,992 , 9%

Total LCFF Funds ,
$203,014,243,
82%

All Other LCFF funds,
$149,153,795 , 60%

LCFF supplemental &
concentration grants,
$53,860,448 , 22%

This chart shows the total general purpose revenue Palmdale Elementary expects to receive in the
coming year from all sources.
The total revenue projected for Palmdale Elementary is $247,564,354.00, of which $203,014,243.00 is
Local Control Funding Formula (LCFF), $22,079,992.00 is other state funds, $4,612,183.00 is local funds,
and $17,857,936.00 is federal funds. Of the $203,014,243.00 in LCFF Funds, $53,860,448.00 is
generated based on the enrollment of high needs students (foster youth, English learner, and low-income
students).
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LCFF Budget Overview for Parents
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Acccountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
$ 350,000,000
$ 300,000,000
$ 250,000,000
$ 200,000,000
$ 150,000,000

Total Budgeted
General Fund
Expenditures,
$292,429,049

$ 100,000,000
$ 50,000,000

Total Budgeted
Expenditures in
the LCAP
$203,014,243

$0
This chart provides a quick summary of how much Palmdale Elementary plans to spend for 2021 – 22. It
shows how much of the total is tied to planned actions and services in the LCAP.

Palmdale Elementary plans to spend $292,429,049.00 for the 2021 – 22 school year. Of that amount,
$203,014,243.00 is tied to actions/services in the LCAP and $89,414,806.00 is not included in the LCAP.
The budgeted expenditures that are not included in the LCAP will be used for the following:
Regular instruction teacher salaries and benefits, regular administrator salaries and benefits, regular
classified staff salaries and benefits, school site supplies, utilities including light and power, natural gas,
water, insurance, repair costs, legal fees, and building improvements. In addition, the Learning Continuity
Plan did not include expenditures from federal programs (ie. Title I, II, III, IV, CSI, SIG, ASES, etc.).
These programs fund professional development, teacher's/coaches' extra duty hours, Learning Support
Teachers, and the AVID program. In addition it also supported providing COVID - 19 related supples and
materials.

Increased or Improved Services for High Needs Students in in the LCAP for the 2021 – 22
School Year
In 2021 – 22, Palmdale Elementary is projecting it will receive $53,860,448.00 based on the enrollment of
foster youth, English learner, and low-income students. Palmdale Elementary must describe how it
intends to increase or improve services for high needs students in the LCAP. Palmdale Elementary plans
to spend $53,860,448.00 towards meeting this requirement, as described in the LCAP.
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LCFF Budget Overview for Parents
Update on Increased or Improved Services for High Needs Students in 2020 – 21
Prior Year Expenditures: Increased or Improved Services for High Needs
Students

Total Budgeted Expenditures for
High Needs Students in the
Learning Continuity Plan

$49,519,853

Actual Expenditures for High
Needs Students in Learning
Continuity Plan

$43,910,031

$0

$ 10,000,000 $ 20,000,000 $ 30,000,000 $ 40,000,000 $ 50,000,000 $ 60,000,000

This chart compares what Palmdale Elementary budgeted last year in the Learning Continuity Plan for
actions and services that contribute to increasing or improving services for high needs students with what
Palmdale Elementary estimates it has spent on actions and services that contribute to increasing or
improving services for high needs students in the current year.

In 2020 – 21, Palmdale Elementary's Learning Continuity Plan budgeted $49,519,853.00 for planned
actions to increase or improve services for high needs students. Palmdale Elementary actually spent
$43,910,031.00 for actions to increase or improve services for high needs students in 2020 – 21. The
difference between the budgeted and actual expenditures of $5,609,822.00 had the following impact on
Palmdale Elementary's ability to increase or improve services for high needs students:
Due to the school closures response to COVID-19 many of the planned actions and services were unable
to be carried out as planned. The closure of schools required cancellation of contracts, far less extra duty
costs in particular areas, and an inability to provide access to some actions and services specific to our
unduplicated student groups.
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California Department of Education
January 2021

Annual Update for Developing the 2021-22 Local Control and
Accountability Plan
Annual Update for the 2019–20 Local Control and Accountability Plan Year
Local Educational Agency (LEA) Name

Contact Name and Title

Email and Phone

Palmdale Elementary

Janet Simons
Director of LCAP

jlsimons@palmdalesd.org
(661) 789-6590

The following is the local educational agency’s (LEA’s) analysis of its goals, measurable outcomes and actions and services from the
2019-20 Local Control and Accountability Plan (LCAP).

Goal 1
HIGH LEVEL ACADEMIC PREPARATION AND COLLEGE AND CAREER READINESS
State and/or Local Priorities addressed by this goal:
State Priorities: 1. Basic Services, 2. Implementation of State Standards,
4. Pupil Achievement, 7. Course Access, 8. Other Pupil Outcomes
Local Priorities:
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Annual Measurable Outcomes
Expected

Actual

Increase overall SBAC proficiency Rates for ELA and Math
by 3% (15/16 baseline)

Due to COVID-19 and school closures, state testing was
suspended in 19-20.
2018-19 Actual:

UDP/Sub

ELA

Math

UDP/Sub

ELA

Math

All

40%

29%

All

32%

20%

RFEP

55%

38%

RFEP

54%

35%

EL

13%

12%

EL

6%

5%

FY

25%

17%

FY

15%

8%

LI

37%

27%

LI

29%

18%

AA

29%

19%

AA

18%

10%

SWD

14%

12%

SWD

6%

4%

SBAC ELA & Math Gr. 3-8, decrease Points from level 3 by 3
points (Status level on CA School Dashboard, 15/16
Baseline)

Due to COVID-19 and school closures, state testing was
suspended in 19-20.

SBAC Results (Spring 2019)

SBAC Results (Spring 2019)

ELA

Math

ELA

Math

All – 19.4 points below level 3

All – 65.6 points below level 3

All – 45.9 points below level 3

All – 81.8 points below level 3

EL – 47.9 points below level 3

EL – 75.8 points below level 3

EL – 59.8 points below level 3

EL – 93.4 points below level 3

SED – 42.6 points below level
3

SED – 71.7 points below level
3

SED – 51.7 points below level
3

SED – 87.6 points below level
3

SWD – 121.5 points below
level 3

SWD – 155.7 points below
level 3

SWD – 123.3 points below
level 3

SWD – 159.0 points below
level 3

AA – 62.4 below level 3

AA – 97.3 below level 3

AA – 79.2 below level 3

AA – 117.5 below level 3

FY – 87.7 points below level 3

FY – 116.7 points below level 3
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Actual

Expected

HL – 77.1 points below level 3
Increase overall percentage of students at benchmark and
above in ELA and Math by 3% (LPM – 15/16 Baseline)

HL – 114.2 points below level 3

Due to COVID-19 and school closures, only 2 of the 3 LPMs
were completed.
2019-20 Q1 & Q2 Average:

UDP/Sub

ELA

Math

UDP/Sub

ELA

Math

All

61%

68%

All

39%

61%

RFEP

58%

71%

RFEP

57%

75%

EL

47%

55%

EL

28%

50%

FY

50%

56%

FY

28%

45%

LI

59%

67%

LI

40%

59%

AA

55%

54%

AA

32%

51%

SWD

34%

43%

SWD

21%

39%

HL

31%

49%

Increase the percentage of students in K-2nd grade mastering
foundational skills in mathematics by 3% (LPM - 15/16
Baseline)
Kinder - 100%

Due to COVID-19 and school closures, only 2 of the 3 LPMs
were completed.
2019-20 Q1 & Q2 avg:
Kinder - 88%,

Grade 1 - 87%

Grade 1 - 80%

Grade 2 - 66%

Grade 2 - 67%

Increase percentage of students in K-2nd grade reading by 3rd
grade by 3% (ELA LPM – 15/16 Baseline)

Due to COVID-19 and school closures, only 2 of the 3 LPMs
were completed.

Grade 3 - 46%

2019-20 Q1 & Q2 avg: 39%
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Actual

Expected
Increase in overall English learner reclassification rate by 2%
(15/16 Baseline)

2018-19 actuals: 10.4% – new baseline established due to
ELPAC
2015-16 baseline cannot be used due to new test.

10.4% – new baseline established due to ELPAC
19-20 actual RFEP: 12.7%
Increase percentage of English learner students making
annual progress in learning English by 3% (15/16 Baseline)

Due to COVID-19 and school closures, only 93% of EL students
were tested in ELPAC.

Increase percentage of EL students at ELPAC Level 4 by 2%
(28.11% - 17/18 Baseline)
Decrease the number of Long-Term English Learners by 2%
(15/16 Baseline)
2.5%

2019-20 online test level 4: 13%.
17-18 scores cannot be compared to online results.
Our baseline from 2015-16 was incorrect and due to the new
ELPAC test, the baseline will need to be changed to reflect the
use of the test. The State also change how reporting was
displayed by breaking down between 4-5 years and 6+ years.
2019-20 actual:
4-5 years: 15.1%
6+ years: 13.1%

Increase the percentage of technology fluency of teachers,
students, and administrators to access 21st century learning
skills by 3% (15/16 Baseline)
Teacher - 70%

Due to COVID-19 and school closures, the survey of teachers,
students and administrators was not administered. However, the
District provided many professional development opportunities
for teachers and staff including, but not limited to: Google
Classroom, Zoom, ClassLink, Zearn Math, and Imagine
Learning.

Student - 92%
Administrator - 86%
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Expected

Actual

Increase the total number of professional development hours
accumulated by teachers through district training by 20
hours (15/16 Baseline)

Due to COVID-19 and school closures, the number of
professional development hours accumulated decreased. During
the 2019-20 school year, 10,348 professional development
hours were accumulated.

22,526 Hours
Increase the percentage of 5th and 7th grade students passing No results available as the HFZ was suspended due to study on
the HFZ performance by 3% (15/16 Baseline)
equity of assessment.
Grade 5 - 53.9%
Grade 7 - 58.8%

Actions / Services
Goal 1, Action 1

Planned
Action/Service

Budgeted
Expenditures

Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$4,169,238

1000-1999 Certificated
Salaries – LCFF:
$4,414,699

2000-2000 Classified
Salaries – LCFF: $0

2000-2000 Classified
Salaries – LCFF: $2,671

Location: All Schools

3000-3999 Employee
Benefits – LCFF:
$1,999,976

3000-3999 Employee
Benefits – LCFF:
$2,009,628

PROFESSIONAL DEVELOPMENT:

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $14,296

5000-5999 Services and
Other Operating
Expenses – LCFF:
$251,548

5000-5999 Services and
Other Operating Expenses
– LCFF: $556,667

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide

A comprehensive professional development plan has been created which outlines the
topics and instructional priorities of the District aligned to the California Department of
Education's goals and priorities. The plan includes emphasis on implementation of the
California State Standards, Integrated and Designated English Language Development
(ELD), Next Generation Science (NGSS), California Social Studies Framework,
Systems Alignment and Coherence, Rigor and Relevance, Project Lead the Way and
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Creating Essential Pedagogical Practices to address the state's instructional priorities.
As we are a district of high poverty and pupils in the identified subgroups are not
successfully achieving at the designated proficiency levels, the focus on the
professional development will be the strategies of teaching and learning that will be
most effective in meeting the needs of all students especially for students to read by
3rd, with specific emphasis on the students for which the Supplemental and
Concentration funds target.
• Provide ongoing Professional Learning Community (PLC) time by adding 12
minutes per day to create Banked 60 minutes per week for planning, collaboration,
lesson design and assessment scoring in order to ensure high levels of student
learning and dramatically improve student achievement. PLC time is focused on
providing teachers opportunities to evaluate student learning and teaching
strategies to best meet the needs of the unduplicated subgroups of students to
enable them to better meet proficiency targets. Our data clearly indicates that our
subgroups are not performing at satisfactory proficiency levels.

• Provide Professional Development for Certificated Employees who provide direct
services in the classroom by adding extra two days to the teacher calendar for a
student free day intense PD. The Professional Development will be conducted at
the school sites and at the District Level. The District recognizes the need to
provide differentiated Professional Development to those staff members who
support direct instruction of students with specialized strategies designed to meet
the learning needs of the students identified by data. Professional Development is
also funded with Title I, Title II, Title III funds and the Teacher Effectiveness Grant.

• Provide Professional Development for Classified Employees who provide direct
services in the classroom in order to assure that all staff be highly trained in
instructional initiatives in order to best meet the needs of all students and with
specific emphasis on the students that are at risk in the identified subgroups.
Goal 1, Action 2

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
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1000-1999 Certificated
Salaries – LCFF:
$374,000

Actual Expenditures
1000-1999 Certificated
Salaries – LCFF:
$374,155

Scope of Services: LEA-Wide

3000-3999 Employee
Benefits – LCFF:
$91,497

Location: All Schools

EQUITABLE LEARNING / SPECIALIZED PROGRAM OPPORTUNITIES:
Provide more time and support to ensure all students have access to enrichment,
intervention, and additional learning opportunities. In addition, targeted students will be
provided focused intervention. Under-represented students will also have additional
opportunities in participation of extra-curricular activities.
• Summer “STEAM” camp to create engaging opportunities for students around the
areas of Science, Technology, Engineering, Arts, and Math – and to be integrated
with foundational skills in literacy.
• Transportation to access alternative learning opportunities (Intervention at Oak Tree
Community Day School) and access to schools of choice (Los Amigos and Dos
Caminos) for students who attend from across the District. As we have a high
percentage of low income students living in Palmdale, the schools of choice provide
opportunities for students living in high poverty neighborhoods to attend schools of
choice that focus on Dual Language Immersion instruction, International
Baccalaureate, and our Middle School Magnet Programs. With the high numbers of
students living in poverty and the lack of parental ability to provide transportation,
applicable student subgroups will receive transportation. Also, students that require
additional behavioral support/intervention and to prevent future school failure leading
to increased dropout rates, transportation will be provided to an alternative education
program at Oak Tree, our Community Day School.
• The district’s Gifted and Talented Education (GATE) Program will provide a
differentiated instructional program and will ensure that all students are equitably
identified and that under-represented subgroups are increased, while providing PD,
certification and conferences for teachers and organizing the annual District
Cyberquest Competition, GATE Showcase and other identified activities. To ensure
an equitable identification of GATE students across subgroups, the CogAT will be
used as a universal screener in second grade. The LEA will also explore other
means of identification to ensure that “giftedness” is extended to non-traditional
modalities.
• Arts-Centered Integrated Learning Professional Development and Programs to
support the development of culturally and linguistically relevant, arts centered
program for students including art making, creative reading and writing, and the
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4000-4999 Books and
Supplies – LCFF:
$50,000
5000-5999 Services and
Other Operating
Expenses – LCFF:
$335,000

2000-2000 Classified
Salaries – LCFF: $4,311
3000-3999 Employee
Benefits – LCFF:
$102,730
4000-4999 Books and
Supplies – LCFF:
$414,914
5000-5999 Services and
Other Operating Expenses
– LCFF: $362,878

Latino Film Project at Desert Willow. The Latino Film Project will expand to an
additional grade level at both Desert Willow and Dos Caminos. The animation lab,
Storymaker, will be extended to the other elementary schools that feed into Desert
Willow.
• District Honors Music Program to provide opportunities for students to showcase
and share their musical talents at events in and out of the District. All students have
the opportunity to be enrolled in music as an elective in their respective Middle
Schools. The Honors Music Program places an emphasis on students that come
together from each of the schools in order to participate in this supplemental
program. As we are a district of high poverty, the Honors Music Program provides
access to those student subgroups that are gifted and talented in music and would
otherwise not have opportunities to be showcased or attend enrichment music
instruction outside of their school day.
• District support of our music programs to include instrument purchase and/or
refurbishing for our middle schools as well as creating music opportunities for our
elementary schools.
• The International Baccalaureate School of Choice program includes necessary
operating costs such as fees to the IB organization and stipends for additional
program planning. In order to meet compliance with Primary Years Program (PYP)
and Middle Years Program (MYP), a school IB Coordinator will be funded to
coordinate the two programs. Attendance in this program will support and promote
leadership opportunities and student engagement in world themes. The Primary
Year's Program focuses on the development of the whole child and helps connect
critical thinking skills and application in real world situations. Attendance in this
program promotes high school graduation and college readiness.
• Dual Immersion School of Choice program to promote mastery of advanced
literacies and 3M skills - multimedia, multilingual, and multicultural - which includes
specialized training, collaboration, and translation of curriculum. Student subgroups
are fully represented in this program and are provided a rigorous instructional
program in two languages.
• Dual Language Academies to give parents and students more opportunities to enroll
in the Dual Immersion program at their home school. Next year two more schools
will start a dual language program with each school adding a grade level in each
successive year.

• Middle School Pathways and the STEAM programs in the Middle Schools. Adding
additional time to the school day, adding a 7th period and decreasing the student
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teacher ratio to 29:1 in the middle school expanded the opportunity for students to
have a 2nd period for a variety of electives. This supports six years of Task Force
work where the district planned and designed the “ideal” middle school. Additionally,
Middle School teachers earn a stipend to compensate for the extended student
contacts resulting from the additional period per day.

• WASC Support to assure that each of the Middle Schools have ample funding to
complete the process involved with accreditation. Due to the large numbers of
students in the low-income unduplicated count, the accreditation process pushes the
schools to engage in self-study and set rigorous instructional goals which help us
support our goal of increased student academic achievement and the need to
increase these targets for our underperforming student subgroups.
Goal 1, Action 3

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

PERSONNEL:
Provide District Level Instructional Support Staff to ensure that all teachers have support
for necessary district-level instructional initiatives and services which focus on the
specific needs of the identified subgroups.
• Intervention (LST) Learning Support Teacher (1 FTE) that will coordinate the District
(RTI/MTSS) Response to Intervention program. Data from each subgroup indicates
that many students in these subgroups have been over-identified for Special
Education services. The need to have a more substantial system of support requires
District level coordination.
• Educational Technology Coordinator (1 FTE) will provide integration of specialized
teaching strategies using the technology in order to help provide more access to
students in the identified subgroups. Specialized software programs that target
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$1,893,425

1000-1999 Certificated
Salaries – LCFF:
$1,995,690

2000-2000 Classified
Salaries – LCFF:
$3,119,699

2000-2000 Classified
Salaries – LCFF:
$2,920,227

3000-3999 Employee
Benefits – LCFF:
$2,290,217

3000-3999 Employee
Benefits – LCFF:
$2,156,741

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $3,739

5000-5999 Services and
Other Operating
Expenses – LCFF: $0

5000-5999 Services and
Other Operating Expenses
– LCFF: $913

specific learning needs of the identified subgroups of students (low income underachieving, English Learner and students demonstrating achievement gaps) will
also be purchased in order to provide additional learning opportunities for these
students. The coordinator will provide ongoing support and Professional
Development for the specific programs and technology being implemented.
• Coordinator of Extended Learning and Community Events (1 FTE) will coordinate
student learning programs that extend beyond the school day to include summer
school, Saturday school, and home visitations which will provide direct support to
students at home. The coordinator will also work on LCAP Goal 3 actions supporting
parent, family, and community events.
• Instructional Coaches for Special Education (2 FTE) will be funded to provide
ongoing support and lesson modeling to the teachers with Special Education
Students.
• Learning Support Teacher (LST) at the District Level to support the Common Core
implementation. (1 FTE) The LST at the District level will provide support and
professional development to all teachers and will emphasize the needed scaffolding
and teaching strategies to assure that all students have equity and access to the
Core program.
• Director of Access and Equity (1 FTE) will provide specific support for English
Learners and the targeted subgroups that comprise the achievement gap in
Palmdale School District. He will oversee the programs specially designed for
English Learners and will be working to execute a plan for African American
students who are not making adequate achievement.
• Bilingual Administrative Secretary for the Director (1 FTE) will support the director.
• Coordinator of Student Testing and Assessment (.1 FTE) This position is funded
from the Base Grant and a small portion from the Supplemental and Concentration
grant to focus on reporting data on a regular and ongoing basis to support schools in
monitoring the achievement of the subgroups identified in the LCAP.
• Administrative Clerk to support the coordinator of student testing and assessment (.1
FTE)
• Directors of Curriculum and Instruction in the Elementary School and Middle School
(two.35 FTE). This position is multi-funded from Title I, and Title II and serves to
support the District curriculum and instructional program, the MTSS, and
professional development. This small percentage of funding is focused on
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developing and coordination of planned strategies and activities that emphasize the
targeted subgroups.
• Administrative Secretaries to support the two Directors of C/I (two .35 FTE)
• Coordinator of State and Federal Programs/Parent Community Outreach (.23 FTE).
This position is multi-funded from Title 1 and oversees the compliance of the State
and Federal programs and supports the parent involvement plan and activities in the
district.
• District Library Aide (1 FTE). As we are a high poverty district many students have
challenges with accessing supplemental resources outside of their schools. Each
school has a Library Aide and the District Library Aide assures that each school
library and support staff have the necessary district level support to assure that
students have full access to the resources of their libraries and assure that the large
subgroups of students of low income will have equitable access to books and
resources to supplement their instructional programs.
• Coordinator of Teacher Support (.55 FTE). This position is multi-funded with Base
funds and Title II. The portion funded by the LCAP will provide support to those
teachers with students represented from the subgroups that are struggling to
achieve the targeted academic success.
• Project Clerk for Professional Development management (1 FTE) This position is
multi-funded with Title II and provides data and record keeping of the professional
development offered throughout the district. Additionally, this position provides
school principals data on which teachers have taken the necessary PD focused on
strategies for improving instruction (ELD Professional Development as an example)
• Teacher Support Instructional Coach for struggling teachers, new teachers and
Professional Development (2 FTE). With the onset of the Common Core, and with
the achievement data indicating that more than half of our students are unsuccessful
in meeting the proficiency targets, additionally coaching will be provided to the
schools where data indicates the most need.
• Director of LCAP (1 FTE) to manage the ongoing LCAP process and Stakeholder
Engagement Meetings. The Director will also develop and coordinate the
implementation of the District's Local Control Accountability Plan. This position is
necessary to provide the coordination of the LCAP process and data analysis on an
ongoing annual cycle.
• Executive Assistant to provide LCAP Director administrative support for the ongoing
LCAP process. (1 FTE)
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• Library Aides (27 .4 FTE) at each school will assure that our high concentration of
students who live in poverty have access to books. Each library will also utilize
resources to fund culturally responsive books as well as Spanish books for our large
percentage of English Learners. Librarians will also be given the opportunity to have
extra hours to run “Story Clubs” before or after school.
• Technology Liaisons at each school (27 FTE) will provide support to the teachers in
the classrooms as they integrate many of the new technologies, both software and
hardware, designed to better meet the needs of our subgroups of students called out
in the LCAP.
• Learning Support Teachers provide support with California State
Standards implementation (19.5% FTE of 24 teachers). Learning Support Teachers
are multi- funded with Title I and LCAP and they support both the direct needs of
students by providing intervention, coaching for classroom teachers, and
professional development with emphasis on the specific needs of the large
percentage of students in our district that represent the LCAP subgroups.
• Instructional Assistants will be utilized to reduce the student to adult ratio to provide
more individualized services, as determined by data and the RTI process, for the
most at-risk students at our most at-risk schools with the goal of all students reading
proficiently by third grade. Instructional Assistants will also provide additional support
for our full day kindergarten classrooms and during Clinic time in order to allow more
time and support to students and to help close the achievement gap. All the
elementary schools will receive three Instructional Assistants. (34) 5.75-hour
positions are currently planned for and LCAP budget will be reviewed on an ongoing
basis to determine adding additional positions.
• Instructional Assistants for Targeted Schools to provide support with large
populations of English Learners and other underperforming students: YU, TA, TW,
DR, MZ and PT. These schools will receive (4) 5.75-hour Instructional Assistants to
be used exclusively through the data driven RTI process to help meet the needs of
English Learners and other underperforming students.

• School Site level Instructional Support Staff to assure all students have access to
the Broad Curriculum and high levels of learning opportunities.

• Supplies, materials, and services to support all personnel in Goal 1.
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Goal 1, Action 4

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

PHYSICAL EDUCATION:
We recognize that all of our students, especially students with limited access to
community physical programs, need a comprehensive and rigorous Physical Education
program. Ed Code requires that all elementary students have 200 minutes of PE every
two weeks. With the increase in instructional minutes and the need for MTSS, the
district initially decided to hire one PE teacher for every two elementary sites and four
PE Aides. We have identified that many of the students not meeting the requirements of
the HFZ test are students of low income. The 200 minutes every two weeks will be used
by teachers as prep time to support collaboration and planning of instruction in all
curricular areas. PE instructional assistants will be provided to support the teachers.
Next year, the district plans to have one PE teacher at each site.
• Physical Education Teachers at the Elementary Schools (18 FTEs)
• Physical Education Instructional Aides (20 FTEs). They will provide extra support

with the large numbers of students that are not able to pass the Healthy Fitness
Zone.
• Mileage for PE Teachers/Instructional Assistants to commute between schools.
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$1,522,179

1000-1999 Certificated
Salaries – LCFF:
$1,446,023

2000-2000 Classified
Salaries – LCFF:
$381,190

2000-2000 Classified
Salaries – LCFF:
$321,587

3000-3999 Employee
Benefits – LCFF:
$905,767

3000-3999 Employee
Benefits – LCFF:
$808,350

5000-5999 Services and
Other Operating
Expenses – LCFF:
$2,000

5000-5999 Services and
Other Operating Expenses
– LCFF: $492

Goal 1, Action 5

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

1000-1999 Certificated
Salaries – LCFF:
$272,875

1000-1999 Certificated
Salaries – LCFF:
$416,327

2000-2000 Classified
Salaries – LCFF:
$14,427

2000-2000 Classified
Salaries – LCFF: $15,948

3000-3999 Employee
Benefits – LCFF:
$129,258

EDUCATIONAL TECHNOLOGY:
Provide District Instructional Programs, Technology (hardware and software), staffing
and Resources to support student academic achievement and promote high intellectual
performance. As our numbers of low income students are the large percentage of our
unduplicated count, we recognize that many of our students may not have the access in
their homes to the highest level of technology. We also recognize that to be successful
in the 21st Century our students must have the skills and knowledge necessary to
compete in a global society. The District has a technology plan that integrate a strategic
focus on utilizing technology in daily instruction. As such, the plan will focus on the
impact of the technology on the learning needs of the students called out in the LCAP.
• Increase technological tools placed at schools for student and staff usage to ensure
enriched curriculum including more iPads, Chromebooks, promethean panels,
Kajeet for homework and Wi-Fi in school buses.
• Provide replacement of supplemental technology that has aged out or is in disrepair.
• Provide Professional Development as defined in the District Strategic Technology
plan (currently under development).
• Administrative resources to support Educational Technology Department.
• Develop model classrooms that support 21st century learning through technology at
each school site.

• Educational Technology Coaches (3 FTE) to assist the Technology Coordinator in
providing ongoing support to teachers and students and to provide Professional
Development in education technology.
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Actual Expenditures

4000-4999 Books and
Supplies – LCFF:
$2,300,000

3000-3999 Employee
Benefits – LCFF:
$168,239
4000-4999 Books and
Supplies – LCFF:
$326,053
5000-5999 Services and
Other Operating Expenses
– LCFF: $28,684

• Project Clerk (1) 3.5 hour to assist the Ed Tech Department in all reporting.
Goal 1, Action 6

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

CURRICULUM, INSTRUCTION AND ASSESSMENT:
Instructional Materials, Curriculum and Assessments to support implementation of the
California State Standards at the District and School site will assure alignment with the
instructional focus and priorities and will support the academic achievement goals set
forth in the LCAP. The populations of students we serve have differentiated learning
needs and as such the supplemental materials must be acquired to assure full access
and success in the classrooms.
The District will provide supplemental materials district wide to all schools and the
schools will receive allocations in order to support the students they serve and their
specific learning needs. Each school will provide a list of expenditures funded with their
site allocations. The expenditures will be aligned to the District LCAP and indicate which
of the State Priorities it addresses.
DISTRICT LCAP Resources
• Provide supplemental instructional material and funding to ensure that all students
have enriched access to the broad instructional curriculum and the implementation
of the newly adopted ELA curriculum and PLTW.
SCHOOL SITE LCAP Resources

• Provide Supplemental Concentration school resources for instructional supplies and
or services to support students and alignment of SPSA to LCAP Goals. Each school
has a Single Plan for Student Achievement that has been aligned and coordinated to
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$814,050

1000-1999 Certificated
Salaries – LCFF:
$522,443

2000-2000 Classified
Salaries – LCFF:
$598,436

2000-2000 Classified
Salaries – LCFF:
$538,066

3000-3999 Employee
Benefits – LCFF:
$393,973

3000-3999 Employee
Benefits – LCFF:
$281,124

4000-4999 Books and
Supplies – LCFF:
$1,191,996

4000-4999 Books and
Supplies – LCFF:
$544,641

5000-5999 Services and
Other Operating
Expenses – LCFF:
$1,334,783

5000-5999 Services and
Other Operating Expenses
– LCFF: $1,417,937

the LCAP goals. The Assistant Superintendent of Educational Services reviews and
approves all expenditures in the school plan for both compliance and adherence to
the District LCAP goals and strategies.

• School Site Planned Expenditure Summary includes additional Staffing such as
Instructional aides and tutors, extra hours to allow for extended learning before and
after school including enrichment classes, GATE planning and facilitation, and
professional development opportunities by means of conferences and PLC time.
Expenditures includes items such as technology hardware and software to support
various programs, Accelerated Reader and Imagine Learning and supplies and
equipment to support the Robotics program.
Goal 1, Action 7

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner
Scope of Services: LEA-Wide
Location: All Schools

2000-2000 Classified
Salaries – LCFF:
$99,280

1000-1999 Certificated
Salaries – LCFF:
$184,218

3000-3999 Employee
Benefits – LCFF:
$52,896

2000-2000 Classified
Salaries – LCFF: $98,774

4000-4999 Books and
Supplies – LCFF: $0
ENGLISH LEARNER SUPPORT PLAN:
An emphasis will be placed on implementing a robust designated and integrated ELD
program aligned to the common core English Language Development Standards. A
systematic and intentional focus on addressing students' language development needs
throughout the instructional day will be a priority in order to prevent the development of
Long Term English Learners, and to address the needs of those students who have
already reached this status. Professional development priorities focus on developing a
deep understanding of the ELD standards and their practical implementation. The Local
Control Accountability Plan will function in tandem with the District's Title III Plan in
order to strengthen our instructional programs to achieve stronger academic and
language development outcomes for our English Learner population.
• CELDT/ELPAC Training and Assessment
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Actual Expenditures

5000-5999 Services and
Other Operating
Expenses – LCFF:
$100,000

3000-3999 Employee
Benefits – LCFF: $95,367
4000-4999 Books and
Supplies – LCFF: $12,543
5000-5999 Services and
Other Operating Expenses
– LCFF: $91,768

• Bilingual Instructional Assistants
• Overtime for Bilingual Aides for Summer Testing
• Reclassification Ceremony
• Reprographics
• Professional Development for Integrated ELD
• Office Administrative Costs to support the EL Dept.
• LACOE Workshops
• 2 Way CABE
• Conferences and Training

• Renew ELLevation program management tool to facilitate the data collection and
reporting for our ELL students

• District wide implementation of Imagine Learning to address language proficiency
needs of English Learners at beginning and early intermediate level. (Accelerate
language acquisition and prevent Long Term English Learners)
Goal 1, Action 8

Planned
Action/Service

Budgeted
Expenditures

Actual Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $3,360

Students to be Served: Foster Youth

5000-5999 Services and
Other Operating
Expenses – LCFF:
$25,000

5000-5999 Services and
Other Operating Expenses
– LCFF: $415,742

Scope of Services: LEA-Wide
Location: All Schools

FOSTER YOUTH SUPPORT PLAN:
Our emphasis will be on building and reinforcing a positive connection with both
incoming and existing foster students through the implementation of initiatives that
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include the students in academic support and enrichment activities and provides basic
school-oriented infrastructure support.
• Outdoor Science School and supplies for all 5th grade Foster Youth
• After School Intervention program for all schools
• Supplemental instructional and hygiene supplies
• Spirit Wear and supplies to welcome new students.
• School Site will also support all foster youths with mentoring program, academic
monitoring and inclusion in all extracurricular programs and field trips.

• “Fostering Dreams Through Dance” Program
• College Trips to network with emancipated Foster Students presently enrolled in
college.
Goal 1, Action 9

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

EXTENDED LEARNING TIME:
To meet the needs of the target populations by providing more intervention support to
students and additional access to the Broad Curriculum the school day will be extended
by 24 minutes for all students effective 2016-17 school year. Extended day will provide
more time to incorporate:
• Response to Intervention (Multi-tiered System of Support) for both Intermediate and
Elementary School Students
• Enhanced Fine Arts (Music and Art) into the elementary schedules
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$5,491,028

1000-1999 Certificated
Salaries – LCFF:
$5,651,127

3000-3999 Employee
Benefits – LCFF:
$2,600,514

3000-3999 Employee
Benefits – LCFF:
$2,610,990

• Enrichment Activities at both Intermediate and Elementary Schools
• Additional 7th period in Middle Schools to transform our four low performing middle
7th - 8th grade schools to five 6th -8th grade middle school academies with themes
that support college and career preparation:
o Cactus Medical Health and Technology
o Desert Willow FAST Academy (Fine Arts, Science, and Technology)
o David G. Millen Law and Government Academy

o Shadow Hills Academy of Engineering and Design
o SAGE Academy - Space and Aeronautics Gateway to Exploration - a new
magnet middle school academy being built to reduce, eliminate or prevent
African American, English Learner and Low socioeconomic isolation that will
open Fall 2017.
Goal 1, Action 10

Planned
Action/Service

Budgeted
Expenditures

Actual Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $41,978

Students to be Served: Low Income

5000-5999 Services and
Other Operating
Expenses – LCFF:
$210,000

5000-5999 Services and
Other Operating Expenses
– LCFF: $189,517

Scope of Services: LEA-Wide
Location: All Schools

CLOSING ACHIEVEMENT GAP SUPPORT PLAN:
In Palmdale School District, as in many districts across the state and the nation, our
African American (AA) students and Students with Disabilities (SWD) are not achieving
at the level we need. AA students and SWD were identified with an achievement gap as
when we reviewed the LCAP Evaluation Rubrics Dashboard. We are committed to
every student's success in Palmdale School District. The African American Advisory
Council developed a strategic plan that targets and supports African American students
that are at risk and over represented in areas such as Special Education and
Suspension/Expulsion. Funds has been allocated for consultants to work with teachers
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in cultural proficiency pedagogy, conferences and training, social emotional
programs, field trips and events, AA and SWD district academic support through MTSS.
The five key strategic actions that will serve to craft this plan include:
1. Appropriate Intervention and MTSS (Goal 1)
2. Culturally Relevant Practices (Goal 2)
3. Improved Discipline and School Climate Policies and Practices (Goal 2)
4. Social Emotional and Academic Learning (Goal 1 & 2)
5. Parent and Community Partnerships (Goal 3)
Goal 1, Action 11

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learner, Foster Youth, Low Income
Scope of Services: LEA-Wide
Location: All Schools

4000-4999 Books and
Supplies – LCFF:
$25,000
5000-5999 Services and
Other Operating
Expenses – LCFF:
$49,000

Actual Expenditures
1000-1999 Certificated
Salaries – LCFF: $16,539
2000-2000 Classified
Salaries – LCFF: $1,163
3000-3999 Employee
Benefits – LCFF: $3,627
4000-4999 Books and
Supplies – LCFF: $66,983

21ST CENTURY AND GLOBAL SKILLS
• MODEL UNITED NATIONS/YMCA partnership opportunities for students to engage
and apply learning through activities that promote leadership and develop social,
civic, and environmental responsibilities. Many of our students in the middle schools
have not experienced opportunities to be in a leadership role. The district will
provide more opportunities for student leadership to facilitate college/career
readiness. The California YMCA have provided the Model United Nations (MUN)
program to Middle Schools students throughout the State since 2001. Middle School
students called delegates participate in the program with their peers. While engaged
at the YMCA they are given the opportunity to discuss International issues, discover
other cultures, develop life enhancing skills, and make new friends. The four-month
program culminates when delegates from around the state meet at the YMCA’s
annual model United Nations summit in Los Angeles, California. PSD will continue to
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5000-5999 Services and
Other Operating Expenses
– LCFF: $251,034

6000-6999 Capital
Outlay – LCFF: $8,737

increase the number of students that are fully sponsored each year to participate in
the program.

• STUDENT VOICE AND LEADERSHIP: Students are taking up more visible role in
determining their own futures and voicing their perspectives. PSD will be supporting
students programs and competitions including our PROMISE Ambassadors, Student
Board Members, Inter-School Communication Council (ICC), and ASB leadership
training for our Elementary Schools

• STUDENT ENGAGEMENT PROGRAMS - Robotics, Matheletes, District Art Show,
PE Olympics, Annual Multicultural Performance at the Palmdale Playhouse, District
Honors Band and other student engagement events.
Goal 1, Action 12

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement

1000-1999 Certificated
Salaries – LCFF: $0

Students to be Served: All

2000-2000 Classified
Salaries – LCFF: $0

Location: Specific Schools: Tamarisk

3000-3999 Employee
Benefits – LCFF: $0

TAMARISK ELEMENTARY RENAISSANCE MODEL:
To meet the academic, social-emotional, and behavioral needs of the target population
of our highest-needs school, the school day at Tamarisk Elementary School will be
extended by 60 minutes. This time will allow the school to create a focused literacy
instruction block at a 15:1 student-to-teacher ratio as well as allow for intensive support
and professional development for staff in the areas listed below. To address the
behavioral and social-emotional needs of Tamarisk students, all staff will receive
training in the following:
• Social Emotional Didactic training to include Trauma-Informed Practices, Social

Skills Development, Social Emotional Curriculum, Coping Strategies, Executive
Functioning, Social Influence and Self-Regulation Strategies.
• Behavior Management Didactic training to include ABA strategies, Reinforcement

Schedules, Learning to Learn, Function of Behavior, Universal Design, Effective
Feedback, Motivation Theory, Safe and Civil Schools, ABC's of Behavior.
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Actual Expenditures
1000-1999 Certificated
Salaries – LCFF:
$560,085
2000-2000 Classified
Salaries – LCFF:
$257,796
3000-3999 Employee
Benefits – LCFF:
$246,625
4000-4999 Books and
Supplies – LCFF: $3,101
5000-5999 Services and
Other Operating Expenses
– LCFF: $5,831

• Social Emotional and Behavior Modeling and Coaching will include follow-up for

didactic workshops, classroom development to include physical and visual
structures, and ongoing assessment of student, staff, and program needs.
• Proactive steps for incoming students will include Kinder Roundup with Universal

Screeners, Ready-to-Learn Rubric, Kinder Summer Camp, Learning-to-Learn
strategies, and Individual Behavior supports.
• Parent and Family Engagement will include Parenting classes, Behavior and

Communication supports for home, and Family Nights, including referrals for food
banks, clothing banks, dental, day care, and counseling services.

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.
Due to the COVID-19 pandemic what started as a normal year with expected actions and services outlined in the LCAP to support the needs of the
students within the Palmdale School District, quickly became a scramble to move funds to better meet the needs of our students in a distance learning
format. As such, there was decreased spending in certain areas dedicated to needs surrounding in person learning and an increase in the actions
and services necessary to support distance learning. The following chart will show specific areas increased and decreased in the 2019-2020 school
year. In addition, the following breakdown describes areas where already budgeted actions and services were increased to meet the needs of
students, parents and staff. Any areas that were added, but not previously budgeted in the 2019-2020 LCAP will be noted in the action and services
described below.
• Comprehensive Professional Development - A comprehensive professional development plan was created to outline District instructional priorities
and topics in alignment with the California Department of Education's goals and priorities. The plan emphasized the implementation of the
California State Standards, Integrated and Designated English Language Development (ELD), Next Generation Science (NGSS), California
Social Studies Framework, Systems Alignment and Coherence, Rigor and Relevance, Project Lead the Way and Creating Essential Pedagogical
Practices to address the state's instructional priorities. The focus of the professional development was to build capacity in teachers and staff to
most effectively meet the needs of students for which the Supplemental and Concentration Funds are targeted. During 2019-2020 school year
and in light of COVID-19, the professional development funding increased to ensure teachers and staff were prepared to move from in-person
learning to a distance learning format. This necessitated an increase in extra duty hours for certificated and classified staff, costs for books and
supplies, as well as, contracts and services related to the distance learning professional development. Contracts for required PD days, included
providers such as Innovate Ed, Provocative Practice for Palmdale PROMISE, and conferences for LCAP funded staff. Conferences were held
virtually and had less cost associated with them than in the past, however there was an increase in the need for conferences that supported
various programs and the implementation of these programs through distance learning.
• Equitable Learning / Specialized Program Opportunities - As the Palmdale School District moved into a distance learning format, it necessitated
classified staff to provide additional support to students and teachers within the virtual environment, increasing both the cost of extra hours and
benefits. Books and supplies had to be sent home so students had the materials and supplies to complete their classwork from home. Our district
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has a 92% low income rate and our families struggle to supply their students with the basic needs to complete assignments at home. As such,
students were provided material and supplies to enable them to continue their education. Providing additional funds in this way allowed us to
move our regular programs to a virtual format and ensure continuity of programs and student engagement.
• The Music program expanded this year at several sites, so the need to purchase additional musical instruments, books, etc. for the startup
necessitated an increase in funding. A contract was created and supplies were purchased to continue the Youth Cinema Project at two sites.
This program is well received and encourages student engagement. Additional contracts were funded for the Latino Film Project and the CogAt
Screening Test for GATE students. Also, software was purchased to support a Multimedia and Animation Lab.
• Personnel: District Level Instructional Support Staff - As we moved from in-person learning to distance learning within a matter of weeks, we
required our district-level instructional support staff to ensure that teachers have the support necessary to implement instructional initiatives and
services focused on our unduplicated student groups. These staff members ensured that key instructional programs were able to continue in
spite of using a distance learning format. All of our district-level instructional support staff provided resources, training and one-to-one support, if
necessary, to ensure continuity of services, equity and access for our students. In this case we saw a large increase of extra duty hours and a
smaller increase in the need for supplies to continue program support. The overall reduction in personnel costs were associated with open
positions salary fallout, benefit/fringe changes, and in a few cases the positions included an incorrect step/column entered in the system.
• Educational Technology – Actions and services support District Instructional Programs, Technology (hardware and software), staffing and
resources to support student academic achievement and promote high intellectual performance through the skills and knowledge necessary to
compete in a global society. Distance learning required increasing the extra duty hours as the Ed Tech Department supported staff through
training necessary to ensure they were ready for both synchronous and asynchronous virtual classes. This training included both certificated and
classified staff extra hours and associated benefits. In addition, funding for software licensing to support student learning was also increased.
Contracts with VectorUSA and ConvergeOne for NOC system and Chromebook repairs. The IRMA Librarian Training was provided to library
aides, and ED Tech staff attended conferences which included: 2019 CETPA Conference, CA Education Summit, CUE conference, ISTE, and
2020 Lead 3.0 Symposium. Kajeet Wi-Fi Services and Google Management Licenses for Chromebooks were also provided. Costs originally
associated with Educational Technology, such as ensuring 1:1 Chromebook and iPads for students were instead paid out of CARES funds and
other funding sources significantly decreasing the amount of funds needed from LCAP S & C.
• Curriculum, Instruction and Assessment - Additional funds were allocated to sites, as needed, to meet specific needs for students and staff.
Expenditures will be aligned to District LCAP and indicate which of the State priorities it addresses. Additional Contracts with Houghton Mifflin for
Read and Math 180 were purchased.
• English Learner Support Plan - During the 2019-2020 school year, as distance learning became the model for student learning, increased extra
duty hours were provided for EL coaches to instruct and support teachers in utilizing the ELD strategies in a virtual environment. They supported
small groups to limit the number of students classified as Long Term English Learners (LTEL), and addressed the needs of students already
reaching LTEL status. In addition, the cost of funding materials and supplies under this program showed an increase. The extra duty hours
allowed staff to attend the Amigo Institute, monthly EL meetings, EL Reclassification Ceremonies, and supplies and extra duty for planning and
training for Teaching for Biliteracy. The extra duty also provided ELD Report Card Training, an EL Psychologist to attend IEP meetings and
provide support, ELPAC testing and substitutes to administer the ELPAC testing. Supplies for ELPAC testing and Access and Equity Department.
• Foster Youth Support Plan - The Foster Youth Support Plan required increased funding in order to provide tutoring for foster youth as a method
of decreasing learning loss due to distance learning and academic support for struggling students. We increased allocation for bus passes prior
to school closures, and continuation of the Fostering Dreams Project which supported the social emotional wellbeing of our foster students. The
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funding also included a contract with the County of Los Angeles Long-term Transportation, DCFS, and WDACS. Winter care kits and instructional
supply kits were provided for homeless families.
• Extended Learning Time - Increased funding included: Health and Welfare, STRS, and PERS increases, changes to step and column expenses
(due to increases).
• Closing Achievement Gap Support Plan - Increased funding supplied additional materials and supplies to ensure that low income student and
foster/homeless students had what they needed to be able to participate in distance learning. These funds included math manipulatives, ELA
activities - flashcards, sentence strips, etc.
• 21st Century and Global Skills - Increased costs for the following: contract with the YMCA for Model UN, contracts with the California Association
of Student Councils (CASC) for Interschool Communication Council (ICC) student leadership training, contract and student licenses for robotics
teacher training, contracts for student design projects at SAGE Academy and Desert Willow, conferences for ASB Advisers and students, Science
Olympiad fees, rental agreement with the Palmdale Playhouse for our Multicultural Celebration, and provided supplies and books for our Student
Board Members.
• Tamarisk Elementary Renaissance Model: Funds budgeted but not utilized for planned actions and services due to the COVID - 19 pandemic,
were used to support the Tamarisk Renaissance Model. Tamarisk is one of our lowest performing and poorest schools in the district. It has high
numbers of low-income students. The needs of these students are vast and the district has worked to ensure that highly qualified staff and
administrators are able to meet their specific needs. Social Emotional Didactic training including Trauma-Informed Practices, Social Skills
Development, Social Emotional Curriculum, Coping Strategies, Executive Functioning skills, Social Influence and Self-Regulation Strategies,
ensure that students are provided the skills they need to be successful in school and in life. Many of the students have experienced trauma in
their young lives and have behavior issues, so we have included Behavior Management Didactic training including ABA strategies for staff,
Reinforcement Schedules, Learning to Learn, Function of Behavior, Universal Design, Effective Feedback, Motivation Theory, Safe and Civil
Schools, ABC's of Behavior to provide students with skills to be proactive in meeting their needs as opposed to being reactive. Parent and Family
Engagement includes Parenting classes, Behavior and Communication supports for home, Family Nights, including referrals for food banks,
clothing banks, dental, day care, and counseling services.

Goal #1
Professional Development
Equitable Learning/Specialized Program Opportunities
Personnel
Physical Education
Educational Technology
Curriculum, Instruction & Assessment / School Site Expenditures
English Learner Support Plan
Foster Youth Support Plan
Extended School Day
Closing the Achievement Gap
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2019-20
Budget
6,420,762
850,497
7,303,341
2,811,136
2,716,560
4,333,238
252,176
25,000
8,091,542
210,000

2019-20
Actuals
6,997,962
1,258,988
7,077,310
2,576,453
1,491,463
3,304,212
482,670
419,101
8,262,118
231,495

21st Century & Global Skills
Tamarisk Elementary Renaissance Model
Total for Goal 1:

74,000
$ 33,088,252

348,083
1,073,438
$ 33,523,292

A description of the successes and challenges in implementing the actions/services to achieve the goal.
Successes:
• Distance Learning proved to be a challenge to our ability to successfully carry out the LCAP plan as developed, however, we were able to keep

our focus on the implementation of District instructional priorities that are aligned to the California Department of Education goals and priorities
(i.e. CA State Standards, Integrated and Designated English Language Development (ELD), Next Generation Science Standards (NGSS), CA
Social Studies Framework, and Project Lead the Way. While we were able to keep the focus on these instructional priorities, it did mean
reallocating funds to meet the challenges of distance learning.
• Included use of Illuminate to provide assessment information to teachers, which was then used to support student learning and to reduce the

impact of student learning loss.
• While we were unable to meet the goal of increasing the overall percentage of students at benchmark or above in ELA, we were able to reach

61% in Math. This was 2% below our expected outcome for 2019-2020, however, we believe that had our students been able to take the last LPM
assessment we would have met or exceeded our goal.
• Likewise, we were 2 points below our goal of 90% of students in Kindergarten and 82% of students in first grade mastering foundational skills in

mathematics. Our second graders exceeded our expected goal in mastering foundational skills in mathematics by 6%. Since only 2 out of the 3
LPMs were administered, we believe our students would have met or exceeded all expected outcomes had we been able to administer the final
assessment.
• As we look at increasing the percentage of students in K-2nd grade reading by 3rd grade, we missed our expected outcome by 2%. Due to

COVID-19 and school closures, only 2 out of the 3 LPMs were completed, and as such we believe our students would have met or exceeded this
goal had they been able to complete the final assessment.
• We were able to complete most planned professional development virtually, rather than canceling.
• Our goal of increasing the overall English Learner reclassification rate by 2%, and in consideration of the new 2018-2019 baseline of 10.4%, the

goal was met and exceeded going from the expected outcome of 12.4% to actual reclassification of 12.7%.
• Reviewing our goal to decrease the number of Long Term English Learners by 2%, we exceeded this goal from the projected 2019-2020 expected

outcome of 19.4% (4-5 years) to the actual decrease of 15.1%; and from 6+ years expected outcome of 24.5% to actual outcome of 13.1%, a
significant decrease.
• We were able to provide tutoring for our foster and homeless students to decrease learning loss and increase academic achievement in spite of

distance learning.
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• The district was able to put Chromebooks and Wi-Fi in the hands of most students. District and site technology coaches worked with families

unfamiliar with computers to ensure that students had support to handle online learning.
• EL coaches were able to establish much stronger relationships with general education teachers across the district, rather than just Dual Immersion

sites, to provide additional support for EL students.
• All staff became more familiar with technology, including types of technology and programs they had never used before.
• Our Educational Services Curriculum and Instruction department and the Educational Technology department worked hand in hand to provide

resources and availability to sites through the creation of the Distance Learning Folders.
• Instructional Coaches and Learning Support Teachers were incredible supports to staff/leaders, created videos, demo lessons, and meeting

student needs through small group support.
Challenges:
• In general, the movement from an in-person format of learning to a distance (and virtual) environment required a revamping of entire programs to

ensure we could meet the academic, social-emotional, and physical needs of students, their families, and staff. Personnel were working out of
classification in order to meet needs in a wide variety of areas. Distance learning for all of our staff, proved to be difficult as plans changed on a
day to day basis.
• In 2019-2020, the legislature canceled the normal required testing for students, such as CAASPP, ELPAC, HFZ - Physical Education; this placed

a greater emphasis on local progress monitoring assessments to determine whether we were meeting the expected outcomes. Unfortunately, this
did not help in many areas as there were no LPMs available to determine success in some areas. The school closure and subsequent environment
of distance learning meant that the third local progress monitoring assessments were not given to students, giving an unclear picture of
programmatic successes.
• Distance learning required an increased knowledge of technology for teachers and students (such as uploading images, navigating various

program for specific purposes) creating challenges as we moved to an almost completely virtual platform for learning.
• Creating programs and processes from scratch as information from the state and county offices and departments were received and changed,

sometimes the information came quickly necessitating constant changes and sometime it came very slowly.
• Attendance was an issue not only in the Palmdale School District but across the state.
• District staff had to quickly become familiar with various technology programs, apps, and the terms synchronous and asynchronous learning.
• Communication across departments proved to be a challenge as information, in the beginning of the pandemic, could change if not on an hourly

basis at least daily. This caused confusion in getting out information in a timely manner. As the pandemic progressed and information coming in
slowed down, we were better able to provide timely information to staff and our families.
• Due to school closures it was difficult for school sites to spend their allocated funds on their planned actions and services.
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Goal 2
WELCOMING, SAFE, AND HEALTHY LEARNING ENVIRONMENT
State and/or Local Priorities addressed by this goal:
State Priorities: 5. Pupil Engagement, 6. School Climate
Local Priorities:

Annual Measurable Outcomes
Expected

Actual

Increase district-wide rate of attendance by .5% (15/16
Baseline)

Due to COVID-19 and distance learning, our district-wide
attendance rate for 2019-2020 dropped to 96% per Infinite
Campus.

96.5%
Decrease district-wide rate of chronic absenteeism by 2%
(15/16 Baseline)

Due to COVID-19 and distance learning, our district-wide rate of
chronic absenteeism for 2019-2020 increased to 16.2% per
preliminary data.

6%
Decrease/Maintain the district-wide 8th grade dropout rate

The district-wide 8th grade dropout rate for 2019-2020 was 0%.

0.3%
Reduce district-wide suspension rate by 2% (15/16 Baseline)

The district-wide suspension rate for the 2019-2020 school year
was 4.9%.

1.7%
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Actual

Expected
Reduce district-wide African American male student
suspension rate by 2% (15/16 Baseline)

The district-wide African American male suspension rate for
2019-2020 was 12%.

31.79%
Maintain district-wide expulsion rate (15/16 Baseline)

The district-wide expulsion rate for 2019-2020 was 0.07%.

0.06%
Increase student positive engagement and school
connectedness by 2% (15/16 Baseline)

Due to COVID-19 and School Closures, the California Healthy
Kids Survey was sent but did not receive enough results to
complete. No other surveys were available to send.

Grade 5 – 48.2%
Grade 7 – 38.1%
Increase student perception of safety at school by 2% (15/16
Baseline)

Due to COVID-19 and School Closures, the California Healthy
Kids Survey was sent but did not receive enough results to
complete. No other surveys were available to send.

Grade 5 – 54.5%
Grade 7 – 36.0%
Increase student social-emotional learning and strength of
body, mind, and character by 2% (15/16 Baseline)

Due to COVID-19 and School Closures, the California Healthy
Kids Survey was sent but did not receive enough results to
complete. No other surveys were available to send.

Grade 5 – 79.5%
Grade 7 – 55.3%
Increase the number of foster youth and parent/caregiver
engagement and training by 2 (15/16 Baseline)

During the 2019-2020 school year the number of Foster youth
and parent/caregiver engagement and training opportunities
totaled 23 events.

8
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Actions / Services
Goal 2, Action 1

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
PERSONNEL:
District Level personnel to support student behavioral, academic and health services:
• Certificated Director of Student Services (.67 FTE)
• Secretary to the Director (1 FTE)
• District School Nurses (4 FTE)
• Program Specialist to support Mental Health and Foster Youth (.35 FTE)
• Student Information Services Supervisor (1 FTE)
• School Nurses (8) at .07 FTE
• Board Certified Behavior Analyst (BCBA)
Palmdale School District has a high percentage of low income and foster students in its
unduplicated count, however all students in the LCAP subgroups require additional
supports to ensure more positive school outcomes. These supports include district-led
initiatives for student attendance/engagement, student discipline, campus safety,
student health/immunization, and student mental health. Additionally, student mobility
among families living in poverty within the district has necessitated the centralizing of
student registration activities at welcome center.
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$615,063

1000-1999 Certificated
Salaries – LCFF:
$557,230

2000-2000 Classified
Salaries – LCFF:
$113,959

2000-2000 Classified
Salaries – LCFF:
$111,148

3000-3999 Employee
Benefits – LCFF:
$354,278

3000-3999 Employee
Benefits – LCFF:
$326,823

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $0

Goal 2, Action 2

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
PERSONNEL:
School Site personnel to support student Social and Emotional Learning (SEL) Core
Competencies (self-awareness, self-management, social awareness, relationship skill
and responsible decision making), behavior, health and academic needs:
• School Psychologists (6 @ .20 FTE)
• Assistant Principals (27 FTE)
• Health Aides (.33 of 27 FTE)
• Campus Security Assistant at Intermediate Schools (5 FTE)
• *Counselors (6 FTE) at Middle Schools
• *School Resource Officers (4 FTE)
• *Student Engagement Advocates (5 FTE)
• *Social Emotional Learning Specialists (7 FTE)
• Student Behavior Interventionists (18 @.85 FTE, 2 FTE @ TA and TW)
Palmdale School District has a high percentage of low income and foster students in its
unduplicated count, however all students in the LCAP subgroups require additional
supports to ensure more positive school outcomes. The district will support the Social
and Emotional Learning needs of our students. Staffing for the SELs at the middle
schools and behavior interventionists at elementary schools will give the schools direct
access and services to at-risk students who may not be actively engaged and
connected to their school community.
The support includes site-based personnel: school psychologists, health assistants,
counselors, administrators, safety/security staff, School Resource officer, Student
Engagement Advocates, and Social Emotional Learning Specialist. These support
providers will be at each of the middle schools and provide a wrap-around support to
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Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$4,402,643

1000-1999 Certificated
Salaries – LCFF:
$4,624,097

2000-2000 Classified
Salaries – LCFF:
$1,583,674

2000-2000 Classified
Salaries – LCFF:
$1,649,186

3000-3999 Employee
Benefits – LCFF:
$2,960,154

3000-3999 Employee
Benefits – LCFF:
$2,975264

5000-5999 Services and
Other Operating
Expenses – LCFF:
$800,000

4000-4999 Books and
Supplies – LCFF:
$796,602

students in the middle schools. Support will also be provided to feeder elementary
schools in the form of Applied Behavior Analysis (ABA) trained Behavior Interventionists
working under the direction of a Board-Certified Behavior Analyst (BCBA).
Student Engagement Advocates will seek to improve the attendance of the PSD chronic
absentees by engaging the parents and families both in the schools and in the homes.
Their mission will not be primarily enforcement but rather to seek to understand the
potential barriers to student attendance faced by families and to work with colleagues in
the district and with our community partners to connect families with needed supports.
Their visibility within the community will further the image of the District as a full- service
institution that acknowledges that the welfare of the total family strongly affects student
attendance and achievement.
To directly support the Social Emotional Learning (SEL) of our students at PSD. We
created four cohorts of support providers to service each of the middle school and their
feeder elementary schools. This proposal includes an expectation that by working in
school cohorts, school staff will be able to work directly with at-risk students/families
who attend the same feeder schools. Our SEAL program will include the activities of our
Student Resource Officer (SROs), Student Engagement Advocates (SEAs)- Community
Attendance Workers, our new Social Emotional Learning Specialist, School
Psychologist, health aides, campus security assistance, and the Assistant Principals.
This additional outreach will provide direct support for our middle school and allow the
delivery of a proactive approach to discipline using Restorative Practices and PBIS to
support the MTSS for elementary aged students as they enter the middle school. The
same providers will directly work with students and their families in the same cohort
from elementary school into the middle school to ensure consistency of services.
Goal 2, Action 3

Planned
Action/Service

Budgeted
Expenditures

Actual Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $0

1000-1999 Certificated
Salaries – LCFF: $57,728

Students to be Served: English Learners, Foster Youth, Low Income

5000-5999 Services and
Other Operating
Expenses – LCFF:
$190,000

2000-2000 Classified
Salaries – LCFF: $180

Scope of Service: LEA-wide
Location: All Schools

3000-3999 Employee
Benefits – LCFF: $13,972
4000-4999 Books and
Supplies – LCFF: $10,463

PROFESSIONAL DEVELOPMENT:
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• Provide Cultural Proficiency Training that supports and reinforces the concept of "fair
treatment for all."
• Provide Classified/Certificated PD for employees that support a welcoming, safe,
and healthy environment.
• Restorative Practices and Positive Behavior Intervention Support (PBIS)
• Multi-Tiered System of Support Framework
• Provide ALICE School Emergency Response Training to Administrators,
Certificated, Classified employees and Students
Palmdale School District has a high percentage of low income, English Learner and
foster students in its unduplicated count, however all students in the LCAP subgroups
would require additional supports, in particular our African American students with very
high suspension rate, to ensure more positive school outcomes through student
enhanced engagement. Students connect better with schools where the staff is well
trained and connected to students' background and culture. This helps to improve
staff/student relationship and promote better student engagement and a more
welcoming environment.
The ALICE training addresses active shooter / security breech protocols. It is in
accordance with the Tactical Response Plans required by the California Ed Code sec
32280-32286 (Comprehensive Safe School Plans), it includes proactive response
strategies and incorporates e-Learning over the course of three years. This program will
enhance the district's current emergency response protocols with valuable survival skills
training.

5000-5999 Services and
Other Operating Expenses
– LCFF: $382,787

Goal 2, Action 4

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $0

Students to be Served: English Learners, Foster Youth, Low Income

5000-5999 Services and
Other Operating
Expenses – LCFF:
$46,000

Scope of Service: LEA-wide
Location: All Schools
PROGRAMS THAT SUPPORT AND PROMOTE STUDENT ENGAGEMENT and
SAFETY:
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Actual Expenditures
1000-1999 Certificated
Salaries – LCFF:
$140,686
2000-2000 Classified
Salaries – LCFF: $12,213
3000-3999 Employee
Benefits – LCFF:
$101,429

• Intramural Sports Program/Enrichment at the Intermediate School which includes
transportation, equipment, and salaries.
• Funding for field trips and after-school extracurricular activities at elementary
schools to include equipment and salaries.
• Flip Flippen - Capturing Kids Hearts to promote respect, relationships, and school
culture.
• Cameras at school sites, as part of a larger comprehensive plan, to create a safer
environment, a feeling of being safer, and that will reduce potential community
disturbances, fighting, and bullying. (31% of 7th graders surveyed in the last 12
months reported being “pushed, shoved, slapped, hit, or kicked by someone who
wasn’t just kidding around.” 37% of 5th graders surveyed in the last 12 months
reported being “hit or pushed by someone who was not just playing around.”), and
research published in the American Journal of Public Health finds that kids and
teens from poor families are more likely to be bullied than others.
• Wolf Connection – An immersive program designed to help the district’s most at-risk
students.
• Programs that facilitate the social emotional health of middle school students to
possibly include restorative circles and peer-mediation practices.

4000-4999 Books and
Supplies – LCFF:
$101,429
5000-5999 Services and
Other Operating Expenses
– LCFF: $735,732

Palmdale School District has a high percentage of low income, English Learner and
foster students in its unduplicated count, however all students in the LCAP subgroups
require additional supports to ensure more positive school outcomes through student
engagement. Sports programs provide students with opportunities to connect with their
peers and school activities. Students connect better with schools where the staff is well
trained to proactively engage and connect with students on a person to person basis.
The district will also continue to administer California Healthy Kids Survey to evaluate
school culture and climate and extent of student and family engagement.
Goal 2, Action 5

Planned
Action/Service

Budgeted
Expenditures

Actual Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $84,256

Students to be Served: English Learners, Foster Youth, Low Income

5000-5999 Services and
Other Operating
Expenses – LCFF:
$90,000

5000-5999 Services and
Other Operating Expenses
– LCFF: $109,303

Scope of Service: LEA-wide
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Location: All Schools
DISTRICT CONTRACT TO MONITOR ATTENDANCE and TRUANCY METRICS:
• SIA Attention to Attendance
• Attendance Incentives and Saturday School
Palmdale School District has a high percentage of low income and foster students in its
unduplicated count, however all students in the LCAP subgroups would require
additional supports to ensure more positive school outcomes through student
engagement. This support includes additional measures to promote the regular
attendance at school and the connection to parents to prevent chronic absenteeism.
Data gathering and parent communication is a key factor in the success of this initiative.
This year the district is adding funding for district wide attendance incentive program
and Saturday Schools to make up attendance.
Goal 2, Action 6

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
HOME TO SCHOOL TRANSPORTATION:
• Provide Transportation to Students to assure they will get to school based on
challenges of highways and road conditions that might otherwise be unsafe for
students to walk to school and might create loss of instructional time due to
tardiness and or absenteeism.
With the implementation of the extended school day, some schools will have to adjust
their bell schedule to have an earlier start time to allow for participation in after school
programs and tutoring. With several schools starting at the same time, we will need
additional buses and supervisors to ensure timely school runs and student safety. Many
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Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$273,747

2000-2000 Classified
Salaries – LCFF:
$302,200

3000-3999 Employee
Benefits – LCFF:
$165,629

3000-3999 Employee
Benefits – LCFF:
$174,976

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF:
$103,862

5000-5999 Services and
Other Operating
Expenses – LCFF:
$1,200,000

5000-5999 Services and
Other Operating Expenses
– LCFF: $1,185,956

parents lack the ability to help their students safely arrive at their school. Positive
attendance rates are aided with District provided transportation.
Goal 2, Action 7

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: Foster Youth
Scope of Service: LEA-wide
Location: All Schools
FOSTER YOUTH SUPPORT PLAN:
Our emphasis will be on building and reinforcing a positive connection with both
incoming and existing foster students through the implementation of initiatives that
include the students in academic support and enrichment activities which will provide
basic school-oriented infrastructure support.
• 2 (FTE) Social Emotional Learning specialists to facilitate services for elementary
and middle school foster youth.
• Materials/Supplies, and Conferences and Training
PSD has the 2nd largest number of foster students in Los Angeles County. These
students require additional supports to ensure more positive school outcomes. These
supports will include 2 Social Emotional Learning (SEL) specialists to track enrollment
and documentation, monitor case status in order to provide services and education
rights as well as referrals to mental health or wrap around services. The SELs will
conducts home visits, participate in SEAL Team meetings and Student Attendance
Review Board (SARB) and run programs at the elementary and middle school level to
support our foster students.
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Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$147,599

2000-2000 Classified
Salaries – LCFF:
$182,229

3000-3999 Employee
Benefits – LCFF:
$92,235

3000-3999 Employee
Benefits – LCFF: $97,743

5000-5999 Services and
Other Operating
Expenses – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $34,538
5000-5999 Services and
Other Operating Expenses
– LCFF: $3,434

Goal 2, Action 8

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement

2000-2000 Classified
Salaries – LCFF: $0

Students to be Served: All

3000-3999 Employee
Benefits – LCFF: $0

Location: All Schools

4000-4999 Books and
Supplies – LCFF: $0

PERSONNEL TO SUPPORT CLEAN AND SAFE LEARNING ENVIRONMENTS:
District Level:
• Custodial Supervisor at the District Level is necessary to oversee the custodial staff
and assure that all necessary tasks are completed in a timely manner and that
improved learning conditions can prevail. (1 FTE)
• Two district painters will be necessary to do timely paint jobs at our school site to
help with the school beautification campaign of our old footprint schools in need of a
facelift. This will bring a sense of school pride and ownership.

Actual Expenditures
2000-2000 Classified
Salaries – LCFF:
$209,227
3000-3999 Employee
Benefits – LCFF:
$126,502
4000-4999 Books and
Supplies – LCFF: $0

• Supplies and Materials for the personnel
Action will remain but funding will come from another source.
Goal 2, Action 9

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income

1000-1999 Certificated
Salaries – LCFF:
$91,274

Location: All Schools

2000-2000 Classified
Salaries – LCFF:
$351,422

The District will provide supplemental allocations in order to support a Welcoming, Safe
and Healthy Learning Environment. Each school will provide a list of expenditures

3000-3999 Employee
Benefits – LCFF:
$92,879

Scope of Service: LEA-wide
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Actual Expenditures
1000-1999 Certificated
Salaries – LCFF: $70,571
2000-2000 Classified
Salaries – LCFF:
$239,831
3000-3999 Employee
Benefits – LCFF: $66,601
4000-4999 Books and
Supplies – LCFF:
$104,473

funded with their site allocations. The expenditures will be aligned to the District LCAP
and indicate which of the State Priorities it addresses.
SCHOOL SITE LCAP Resources
• Provide Supplemental Concentration school resources for instructional supplies and
or services to support students and align to LCAP Goals. Each school has a Single
Plan for Student Achievement that has been aligned and coordinated to the LCAP
goals. The Assistant Superintendent of Educational Services reviews and approves
all expenditures in the school plan for both compliance and adherence to the District
LCAP goals and strategies.
• School Site Planned Expenditure Summary: Additional staffing at site such as a
Behavior Interventionist, and additional/extra-duty time for Bully Free and Cultural
proficiency training, expenses for field trip to Museum of Tolerance, supplies for
student awards assemblies and PBIS.

4000-4999 Books and
Supplies – LCFF:
$195,613

5000-5999 Services and
Other Operating Expenses
– LCFF: $24,054

5000-5999 Services and
Other Operating
Expenses – LCFF:
$85,888
6000-6999 Capital Outlay
– LCFF: $0

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.
Goal #2 is to provide a welcoming, safe and healthy learning environment for the students of the Palmdale School District with a particular focus on
the State Priority #5 - Pupil Engagement and #6 - School Climate. Unless otherwise noted the items listed below describe areas where budgeted
actions and services were increased to meet the needs of students, parents, and staff. Any areas that were added but not previously budgeted in the
2019-2020 LCAP will be noted in the action/services description.
Personnel:
• District level personnel to support student behavioral, academic and health services: During the 2019-2020 school year the costs associated with

District level personnel showed a decrease. However, at the site level personnel costs increased. The overall reduction in personnel costs were
associated with open positions salary fallout, benefit/fringe changes, and in a few cases the positions included an incorrect step/column entered
in the system.
• School Site personnel to support student Social and Emotional Learning (SEL) Core Competencies (self-awareness, self-management, social

awareness, relationship skills, and responsible decision making), behavior, health, and academic needs: An increase of 3 FTE Assistant
Principals at the school sites to assist principals in the work of student engagement and achievement and to work with students, parents and
staff to improve school culture, and provide a safe and welcoming learning environment by addressing school discipline, restorative practices,
behavior modification, and safe school plans.
• Increase of 1 Health aide for First Steps preschool to meet student needs.
• Increase of 1 Campus Security at SAGE Middle School due to requiring additional support.

Page 40 of 216

• Increase of 1 Counselor at the Middle Schools and K-8 schools, this provided counseling support for all sites.
• Increase of 1 FTE and decreased from 18 to 12 Student Behavior Interventionists funded from 0.70 to 0.85, this increase alleviated school sites

from having to pay 30% for the interventionist out of site funds. The district picked up additional costs.
• Increase of 5 Restorative Justice Teachers at the middle schools 100% funded by LCAP.

Professional Development:
• Increase in extra duty for certificated personnel, such as School Counselors to plan, prep and apply for Recognized ACSA Model Program

(RAMP); as well as, Extra duty and Subs for Social Justice Training, Unconscious Bias Training, and attendance at Equity Committee meetings,
Discipline Task Force, Subs for Principals and Assistant Principals during Positive Behavior Intervention Support (PBIS) Training.
• Increase in extra duty for classified personnel to support Howard Group PD, Unconscious Bias Training, and attendance at Equity Committee

meetings.
• Also considered to affect the cost were Health and Welfare, STRS and PERS increases; retro/bonus pay; movement in step and column.
• Books were purchased for School Counselors; supplies for Student Engagement Advocates (SEAs), Campus Security Assistants (CSAs), and

Student Services staff; and refreshments for various committee meetings - Discipline Committee, Unconscious Bias Training, and Equity
Committee.
• Annual Membership for School Counselors for the American School Counselors Association (ASCA) and CA Association of School Counselors

(CASC).
• Conferences - for School Counselors, Where Everyone Belongs (WEB) conference.
• Homeless Education / Foster Youth Services Workshop for Social Emotional Learning Specialists.
• Recognized ACSA Model Program (RAMP) fees for middle Schools.
• Contracts with Howard Group, S4 Student Support Services Solutions, LACOE for PBIS Training, and contract with Dr. Nancy Jarman-Dunn to

provide support for School Counselors while applying for Recognized ACSA Model Program (RAMP).
Programs that Support and Promote Student Engagement and Safety:
• Extra duty for Capturing Kids Hearts (CKH) training.
• Stipends for Athletic Coordinators at middle schools.
• Substitutes for CKH / Winning Culture Training.
• Also considered to affect the cost were Health and Welfare, STRS and PERS increases; retro/bonus pay; movement in step and column.
• District funds provided sites with books, supplies, and extra duty hours for Story Clubs and afterschool programs.
• Supplemental instructional materials to support Social Emotional Learning.
• Supplies for students to be distributed by School Counselors.
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• Purchase of cameras to ensure safety on school campuses.
• Where Everyone Belongs (WEB) organization shirts for Desert Willow.
• Contracts with Flippen Group for CKH/Winning Culture Training, Wolf Connection for work with at-risk students, contracts for installation of safety

cameras at sites.
District Contract to Monitor Attendance and Truancy Metrics:
• Attendance Incentives/Banners
• Barcode Scanners for Infinite Campus
• Smart Tag for student RFID cards and software.
• Maintenance for Student Engagement Advocates (SEAs) vehicles.

Home to School Transportation:
• Also considered to affect the cost were Health and Welfare, STRS and PERS increases; retro/bonus pay; movement in step and column.
• Wi-Fi devices for busses

Foster Youth Support Plan:
• Social Emotional Learning Specialists and benefits. Also considered to affect the cost were Health and Welfare, STRS and PERS increases;

retro/bonus pay; movement in step and column.
• Purchase of Second Step Social Emotional Learning kits for foster students
• Purchase of Second Step Social Emotional Learning Licenses for foster students

Personnel to Support Clean and Safe Learning Environment:
• While students were off campus the District used staff members to clean and paint our facilities.

School Site Expenditures:
•

During the 2019-2020 school year, once the pandemic hit, contracted training and professional development were stopped as in-person
training was no longer able to be completed. Instead staff were provided virtual trainings at a reduced cost. Many types of actions and services
normally spent with these funds could not be completed due to COVID-19 restrictions. For example, sites might have spent funds on student
field trips. Instead of the cost of a full in-person field trip with transportation costs, sites utilized available virtual field trips at a substantially
reduced cost.

2019-20
Budget

Goal #2
Personnel - District
Personnel - School Site

1,083,300
9,746,471
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2019-20
Actuals
995,568
10,045,148

Professional Development
Programs that Support & Promote Student Engagement & Safety
Monitor Attendance & Truancy Metrics
Home to School Transportation
Foster Youth Support Plan
Personnel to Support a Clean & Safe Learning Environment
School Site Expenditures
Total for Goal 2:

190,000
46,000
90,000
1,639,376
239,834
817,076
$ 13,852,057

465,129
1,026,098
193,559
1,766,995
317,944
335,730
505,530
$ 15,651,701

A description of the successes and challenges in implementing the actions/services to achieve the goal.
Successes:
• District-wide 8th grade dropout rate for 2019-2020 was 0%.
• The district-wide African American male student suspension rate was 12%, a decrease of 19.79% from expected outcome for 2019-2020.
• During 2019-2020, the number of foster youth and parent/caregiver engagements and trainings increased by 13 over the 2019-2020 expected

outcomes.
• District staff were able to quickly become familiar with various technology programs, apps and the terms synchronous and asynchronous learning.

Educational Technology department were extremely supportive, innovative, and knowledgeable about what would be required of teachers and
how to meet the need. District and site personnel worked together to ensure that students and their families had the materials they needed at
home to participate in online learning.
• Most planned Professional Development was able to continue throughout the year from a virtual platform.
• The district was able to meet unplanned expenses, through LCAP and additional funding sources, to meet our goals of a safe and welcoming

school environment. Movement of funds from one area to another was accomplished quickly and thoughtfully to meet needs as necessary.
• The district was able to put Chromebooks and Wi-Fi in the hands of most students. District and site technology coaches worked with families

unfamiliar with computers to ensure that students had support to handle online learning.
Challenges:
• District-wide attendance rate dropped by 0.5%.
• Chronic Absenteeism increased to 16.2% based on preliminary data. This is a 10.2% increase.
• District-wide suspension rate for 2019-2020, was 4.9%, a 3.2% increase over the projected outcome of 1.7%
• Due to COVID-19 and school closures the CA Healthy Kid Survey was completed at a few sites but not completed across the entire district,

leaving us without data in key areas concerning perception of school safety, positive student engagement and student connectedness. No other
surveys were available to send at that time.
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• District staff had to quickly become familiar with various technology programs, apps and the terms synchronous and asynchronous learning.
• Communication across departments proved to be a challenge as information, in the beginning of the pandemic, could change if not on an hourly

basis at least daily. This caused confusion in getting out information in a timely manner. As the pandemic progressed and information coming in
slowed down, we were better able to provide timely information to staff and our families.
• Due to school closures it was difficult for school sites to spend their allocated funds on their planned actions and services.
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Goal 3
FAMILY AND COMMUNITY PARTNERSHIP
State and/or Local Priorities addressed by this goal:
State Priorities: 3. Parental Involvement
Local Priorities:

Annual Measurable Outcomes
Expected

Actual

Increase district-wide parent participation and engagement
by 2% - CSPS/Title I Survey (15/16 Baseline)
CSPS – 88.4%
Title I – 86.6%
Increase district-wide home/school communication by 2% CSPS/Title I Survey (15/16 Baseline)
CSPS – 87.0%
Title I – 100%
Increase the average number of parent academic initiatives
and parent classes offered at the school site by 2 (15/16
Baseline)

Due to COVID-19 and School Closures, the California School
Parent Survey was not completed.
19-20 Title I / LCAP Parent/Guardian Feedback Survey: 82.0% The questions on the Title I Parent Survey changed in 2019-20
and resulted in a lower percentage.
Due to COVID-19 and School Closures, the California School
Parent Survey was not completed.
19-20 Title I / LCAP Parent/Guardian Feedback Survey: 81.2% The questions on the Title I Parent Survey changed in 2019-20
and resulted in a lower percentage.
Due to COVID-19 and school closures we were unable to obtain
information related to parent academic initiatives and parent
classes for 2019-2020.

34
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Actual

Expected
Increase the number of community partnership meetings by
2 (15/16 Baseline)

During 2019-2020, the number of community partnership
meetings held increased to 21 meetings.

9

Actions / Services
Goal 3, Action 1

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
PERSONNEL TO SUPPORT PARENT INVOLVEMENT:
The District recognizes the importance of parent involvement in assuring the success of
all students. A commitment to engage its diverse families and communities in powerful
learning and collaboration will be demonstrated by improving services to parents and
families. To address the specific needs of our substantial population of low-socio
economic families, the District will implement Parenting Partners™. By utilizing the Title
I Parent Budget for the Title I population at each school, we will build systemic,
sustainable family-school partnerships.
Parenting Partners™ workshops combine parenting and leadership skills that empower
parents to become vital contributors to their children’s academic success. The eight
comprehensive workshops are presented by each school’s own trained facilitator team
multiple times year- round, in multiple languages, creating a sustainable source of
parent leaders. This partnership will contribute to the key outcomes of:
• Parent decision-making and advocacy
• Positive parent engagement.
• Improved student academics.
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Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$1,146,084

2000-2000 Classified
Salaries – LCFF:
$1,134,905

3000-3999 Employee
Benefits – LCFF:
$934,224

3000-3999 Employee
Benefits – LCFF:
$886,066

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $0

• Strong home learning environment
• Effective School/Community Partnership
Key positions are provided at each school to ensure fidelity and success of this
program and other parent programs such; Latino Family Literacy, Parent Institute for
Quality Education (PIQE), Project 2 Inspire, English as a Second Language, Parent
Academy, Technology Classes and various art and craft classes. Also, additional typist
clerk in the front office will provide full coverage in the office to parents before and after
school. These positions include:
• Parent Community Liaisons at all schools. (25 FTE)
• 5.75-hour Bilingual Typist Clerk or Typist Clerks in all 22 K-6 and K-8 schools (22
FTE @ .44%)
District Level Personnel to Support Parent Involvement includes:
• District Translators for all District correspondence sent home to parents. (1.4 FTE)
• One District level Parent Community Liaison is (.50 FTE) coordinates parent
involvement activities at the District level which include but are not limited to:
DELAC, Parent Workshops, and ESL Classes.
• One District level Parent Community Liaison (1 FTE) to support African American
parent outreach and involvement.
Goal 3, Action 2

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
COMMUNICATIONS:
It is more important than ever to ensure that communication between the district and
parents remain open. Survey data indicates that parents want real-time, personalized
communication regarding the progress of their student. Additionally, parents want to
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5000-5999 Services and
Other Operating
Expenses – LCFF:
$128,000

Actual Expenditures
4000-4999 Books and
Supplies – LCFF: $22,670
5000-5999 Services and
Other Operating Expenses
– LCFF: $107,391

know that their child's school/District can reach them with critical information when it
counts.
To meet the needs of many of our at-risk families and low socio-economic community,
the District has evaluated its current messenger system and has determined that the
use of Smart Technology is more advantageous to increasing parent communication
outcomes. A new messenger system will provide multiple methods of contact to
effectively communicate with parents, families, and community.
The district also contracted the services of communication and advertising company to
help with marketing of our new middle school pathways and reaching our parents
effectively with news from the district. we will be reaching our parents and community
through multimedia including Facebook, videos, press release for local newspapers,
radios and television. The district is trying to deal with declining enrollment as new
charter schools are opened in the area.
Additionally, the district website has been updated to provide a more robust platform to
share and highlight pertinent District information. We also need to better connect,
engage the community and showcase our accomplishments. To meet that need, the
District will utilize the following:
• Blackboard Messenger
• Website Information
• Reprographics
• Peach Jar
• Launch Pad
• District Facebook Page
• Advertising/Effective communication tools
Goal 3, Action 3

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide

4000-4999 Books and
Supplies – LCFF:
$10,000

Actual Expenditures
1000-1999 Certificated
Salaries – LCFF: $8,652
2000-2000 Classified
Salaries – LCFF: $322
3000-3999 Employee
Benefits – LCFF: $2,210

Location: All Schools
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4000-4999 Books and
Supplies – LCFF: $29,101

ADULT EDUCATION and PARENT/COMMUNITY ENGAGEMENT:
Many parents within our community are eager to further their education and training to
assist their students with access to a broad curriculum. To assist our low-income
families, we provide the following:
• Supplies for the New Palmdale School District Parent Center for Parent Partnership
• Parent Workshops to support Common Core implementation and to engage families
in powerful learning and collaboration.
• District/Community Meetings and Trainings.
• English language acquisition courses
• Project2Inspire Parent Training

5000-5999 Services and
Other Operating Expenses
– LCFF: $3,330

• Parenting Partner Training of Trainers
• Technology
Goal 3, Action 4

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide

4000-4999 Books and
Supplies – LCFF: $5,000

Actual Expenditures
2000-2000 Classified
Salaries – LCFF: $582
3000-3999 Employee
Benefits – LCFF: $220
4000-4999 Books and
Supplies – LCFF: $0

Location: All Schools
PROFESSIONAL DEVELOPMENT:
Parents within our community are eager to increase their knowledge and skills in order
to assist their students with access to the curriculum. To meet the needs of our diverse
population including those with foster youth and second language learners we will:
• Provide professional development for Classified Employees that support parent
involvement.

• Provide Professional Development and Conferences for Parents
• Mileage/Reimbursement for approved District events.
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Goal 3, Action 5

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $5,000

Actual Expenditures
2000-2000 Classified
Salaries – LCFF: $1,057
3000-3999 Employee
Benefits – LCFF: $123

Students to be Served: English Learners
Scope of Service: LEA-wide

4000-4999 Books and
Supplies – LCFF: $4,871

Location: All Schools

5000-5999 Services and
Other Operating Expenses
– LCFF: $3,642

ENGLISH LEARNER PARENT SUPPORT:
The District has a substantial population of English Learners and support is needed to
assist parents in helping their students meet student’s academic needs. To support the
parents and provide the LCAP advisory, we will provide:
• DELAC (refreshments and materials)
• Parent Training and workshops
• Reclassification ceremony at school sites
• Personnel to support parent events

• Multicultural Events
• Supplies and Materials
Goal 3, Action 6

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement

4000-4999 Books and
Supplies – LCFF: $1,000

Actual Expenditures
4000-4999 Books and
Supplies – LCFF: $0
5000-5999 Services and
Other Operating Expenses
– LCFF: $81

Students to be Served: Foster Youth
Scope of Service: LEA-wide
Location: All Schools
FOSTER YOUTH SUPPORT PLAN:
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Our emphasis will be on building and reinforcing a positive connection with both
incoming and existing foster students and their parent/guardians. Programs and
initiatives to include meetings to assist parents in advocacy regarding academics,
behavior, mental health, and/or other available services.
• Supplies for Parent/Community Liaisons and Social Emotional Learning Specialists.
Conferences/Training for support personnel and Parent Training
Goal 3, Action 7

Planned
Action/Service
For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide

Budgeted
Expenditures

Actual Expenditures

4000-4999 Books and
Supplies – LCFF: $5,000

1000-1999 Certificated
Salaries – LCFF: $14,382
2000-2000 Classified
Salaries – LCFF: $3,089
3000-3999 Employee
Benefits – LCFF: $4,048

Location: All Schools
DISTRICT PARENT EVENTS AND MEETINGS:
The District prides itself on meeting the needs of all students. However, there are
specific populations that have diverse needs that must be met as well. The District also
needs to meet the requirement of a District LCAP Parent Advisory Committee. To
address these needs and targeted populations the district will support:
• LCAP Parent Advisory Council (Refreshment and Supplies)
• GATE Parent Meeting (Refreshments and Supplies)
• LCAP District Stakeholder Group (Refreshments and Supplies)
• African American Parent Advisory Council (AAPAC)/Gala Night
• African American Parent Programs and Unity in the Community Events
(Refreshment and Supplies)

• The AAPAC meet on an ongoing basis in order to participate in planning and
strategizing to support specific achievement gap concerns of parents of African
American students.
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4000-4999 Books and
Supplies – LCFF: $17,124
5000-5999 Services and
Other Operating Expenses
– LCFF: $42,978

Goal 3, Action 8

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services included as contributing to meeting Increased or Improved
Services Requirement
Students to be Served: English Learners, Foster Youth, Low Income
Scope of Service: LEA-wide
Location: All Schools
The District will provide supplemental allocations in order to support Parent, Family and
Community Partnerships. Expenditures will be aligned to the District LCAP and indicate
which of the State Priorities it addresses.
SCHOOL SITE LCAP Resources (Will be disbursed at the District)

• Provide Supplemental Concentration school resources for instructional supplies and
or services to support students and align to LCAP Goals. Each school has a Single
Plan for Student Achievement that has been aligned and coordinated to the LCAP
goals. The Assistant Superintendent of Educational Services reviews and approves
all expenditures in the school plan for both compliance and adherence to the District
LCAP goals and strategies.

1000-1999 Certificated
Salaries – LCFF:
$32,044
2000-2000 Classified
Salaries – LCFF:
$28,983
3000-3999 Employee
Benefits – LCFF:
$15,707
4000-4999 Books and
Supplies – LCFF:
$32,362

Actual Expenditures
1000-1999 Certificated
Salaries – LCFF: $16,184
2000-2000 Classified
Salaries – LCFF: $21,589
3000-3999 Employee
Benefits – LCFF: $10,240
4000-4999 Books and
Supplies – LCFF: $32,136
5000-5999 Services and
Other Operating Expenses
– LCFF: $12,868

5000-5999 Services and
Other Operating
Expenses – LCFF:
$90,745

• Site Planned Expenditure Summary: Staff expense for Extended Learning
Opportunities for Foster Youth (after school), Student/Parent activity nights, Parent
Classes, Child-care for parent meeting, Family Fitness activities, Spirit Wear for
Foster Youth and snacks for parent meetings.

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.
Personnel:
• Reduction in costs were related to open position salary fallout, benefit/fringe cost changes, and positions with incorrect step/column costs

entered in system.
Communications:
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• Footsteps to Brilliance banners were purchased for school sits to encourage reading through our online Footsteps to Brilliance reading program.
• Increase in funds to provide technology supplies for front offices at District Office and Dos Caminos to provide communication for families.
• PROMISE promotional materials to communicate the goals and vision of the Palmdale PROMISE.
• The Lunch Box provided incentives to families for participation in the Community Eligibility Provision (CEP) program.

Adult Education and Parent/Community Engagement:
• Extra duty hours for staff and supplies to support the Tamarisk Meet and Greet.
• Provided sites with additional LCAP funds for extra duty hours and supplies to support Parent Nights.
• Additional consideration for increase in cost of salary related expenditures included: Health and Welfare, STRS, PERS increases; retro/bonus

pay, changes in step and column, etc.
• Supplies for PSD Art Show, Read Across America, and the Parent Center.
• Services from Reprographics for PSD Art Show and Read Across America.

Professional Development:
• Plans to provide professional development for classified employees that support parent involvement were able to continue in spite of school

closures. When held virtually cost was decrease substantially.
• Extra duty for Parent Community Liaisons (PCLs) to attend CEP Training
• Additional consideration for decrease in cost of salary related expenditures included: changes in step and column, open positions, etc.

English Learner Parent Support: The Palmdale School District continued to meet with parents virtually to ensure strong communication and parent
engagement in spite of COVID-19 and school closures.
• Child care for DELAC Meetings and trainings (prior to school closures).
• Extra duty for office staff to support DELAC, Reclassification Ceremonies and special events.
• Additional consideration for increase in cost of salary related expenditures included: Health and Welfare, STRS, PERS increases; retro/bonus

pay, changes in step and column, etc.
• Contracts for rental space and entertainment for PSD Multicultural Event.
• Purchased Adobe Acrobat licenses for District Translators.
• Services from Reprographics for DELAC Meetings.
• Mileage for classified staff to support DELAC, reclassification ceremonies, and parent events.

Foster Youth Support Plan:
• Services from Reprographics for Parent Resources.
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District Parent Events and Meetings:
• Extra Duty for certificated staff to attend and facilitate the Black History GALA, African American Parent Advisory Council (AAPAC) Cookout

and monthly meetings.
• Substitutes for LCAP Stakeholder meetings, Black History Gala.
• Classified extra duty for supporting Backpack Giveaway and AAPAC meetings.
• Additional consideration for increase in cost of salary related expenditures included: Health and Welfare, STRS, PERS increases; retro/bonus

pay, changes in step and column, etc.
• Supplies and refreshments for LCAP Stakeholder Meetings, AAPAC meetings, AAPAC Cookout, Unity in the Community events, and Parent

Ambassador Meetings.
• Purchased books for the Backpack Giveaway.
• Office Supplies for the Department of Access and Equity.
• Reprographics for cost of materials for the AAPAC Cookout and meetings.

School Site Expenditures:
• During the 2019-2020 school year, once the pandemic hit, contracted events were stopped as in-person meetings were no longer able to be
completed. Instead meetings were provided virtually reducing cost. Many types of actions and services normally spent with these funds could
not be completed due to COVID-19 restrictions. As much as possible meetings, trainings etc. were moved to a virtual platform allowing for the
actions to continue at a much lower cost.

2019-20
Budget

Goal #3
Personnel
Communications
Adult Education & Parent Community Engagement
Professional Development
English Learner Parent Support
Foster Youth Support Plan
District Parent Events and Meetings
School Site Expenditures
Total for Goal 3:
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2,080,308
128,000
10,000
5,000
5,000
1,000
5,000
199,841
$ 2,434,149

2019-20
Actuals
2,020,971
130,061
3,615
802
9,692
81
81,621
93,016
$ 2,379,859

A description of the successes and challenges in implementing the actions/services to achieve the goal.
Successes:
• Professional Development: Plans to provide professional development for classified employees that support parent involvement were able to

continue in spite of school closures.
• In spite of COVID-19 and school closures, we were able to increase our number of community partnership meetings to 21 meetings from our

expected goal of 9 meetings.
• Many parents learned and grew in order to support their students learning at home. District staff were ready and able to help them to better

understand curriculum, technology and programs. This allowed for much more communication between teachers, students and their families.
• With the vast majority of meetings being held virtually, many staff and parents were willing to continue with virtual meetings after the pandemic

restrictions are lifted as the virtual meetings are less expensive to attend, and often allow people who would not normally be able to attend to
participate.
• The Welcome and Enrollment Center created and implemented Parent Workshops on the enrollment process. They used district busses to

take enrollment process the families in the community rather than making them come to us.
Challenges:
• Due to school closures it was difficult for school sites to spend their allocated funds on their planned actions and services.
• Communication across the district between district and sites, sites and families, etc. remained difficult during the 2019-2020 school year due

to the pandemic.
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Goal 4
BASIC SERVICES – WILLIAMS
State and/or Local Priorities addressed by this goal:
State Priorities: 1. Basic Services
Local Priorities:

Annual Measurable Outcomes
Expected

Actual

100% of teachers will be appropriately credentialed for the
students that they are assigned to teach. (15/16 Baseline)
100%

During 2019-2020 school year, 99% of teachers were
appropriately credentialed for the students that they are
assigned to teach.

100% of schools will be providing students with standardsbased instructional materials by meeting Williams Act
Requirements (15/16 Baseline)
100%

During 2019-2020, 100% of schools were providing students
with standards-based instructional supplies by meeting Williams
Act requirements.

100% of facilities will be in good repair by meeting Williams
Act Requirements (15/16 Baseline)
100%

During 2019-2020, 100% of school facilities were deemed in
good repair by meeting Williams Act requirements.
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Actions / Services
Goal 4, Action 1

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools

Actual Expenditures

1000-1999 Certificated
Salaries – LCFF:
$64,626,233

1000-1999 Certificated
Salaries – LCFF:
$57,117,719

3000-3999 Employee
Benefits – LCFF:
$29,298,953

3000-3999 Employee
Benefits – LCFF:
$25,719,591

CERTIFICATED STAFFING:
• Provide highly qualified administrative management staff.
• Provide highly qualified certificated staff.
• Provide certificated teacher incentive stipends and Initial Step Placement Incentives
to assure highly qualified and experienced teacher recruitment and retention.
Goal 4, Action 2

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
INSTRUCTIONAL MATERIAL/TEXTBOOKS AND OTHER EXPENDITURES TO
SUPPORT BASIC SERVICES FOR WILLIAMS COMPLIANCE:
• Provide state adopted standards-based textbooks and materials (ELA, Math,
NGSS and Social Studies Framework.)
• Provide/maintain/replace base technology.
• Additional supplies and services to support schools’ Administration, Services and
Operating Expenditures
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Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$6,780,082

2000-2000 Classified
Salaries – LCFF:
$6,420,399

3000-3999 Employee
Benefits – LCFF:
$3,402,309

3000-3999 Employee
Benefits – LCFF:
$3,119,785

4000-4999 Books and
Supplies – LCFF:
$7,003,781

4000-4999 Books and
Supplies – LCFF:
$6,194,142

5000-5999 Services and
Other Operating
Expenses – LCFF:
$7,661,197

5000-5999 Services and
Other Operating Expenses
– LCFF: $6,127,068
6000-6999 Capital Outlay
– LCFF: $3,285

6000-6999 Capital Outlay
– LCFF: $177,459

7000-7999 Other – LCFF:
($2,018,523)

7000-7999 Other –
LCFF: ($1,772,598)
Goal 4, Action 3

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
FACILITY/OPERATIONS:

• Maintain facilities in good repair and promote aesthetics and cleanliness by
providing sufficient number of maintenance, grounds and custodial staff to meet the
William's requirements.

Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$4,888,903

2000-2000 Classified
Salaries – LCFF:
$4,838,125

3000-3999 Employee
Benefits – LCFF:
$3,410,254

3000-3999 Employee
Benefits – LCFF:
$3,254,702

4000-4999 Books and
Supplies – LCFF:
$356,410

4000-4999 Books and
Supplies – LCFF:
$203,278

5000-5999 Services and
Other Operating
Expenses – LCFF:
$5,984,375

5000-5999 Services and
Other Operating Expenses
– LCFF: $5,237,899

6000-6999 Capital Outlay
– LCFF: $10,000

6000-6999 Capital Outlay
– LCFF: $5,689

Goal 4, Action 4

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All

1000-1999 Certificated
Salaries – LCFF:
$118,201
2000-2000 Classified
Salaries – LCFF:
$93,293

Location: All Schools
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Actual Expenditures
1000-1999 Certificated
Salaries – LCFF: $62,384
2000-2000 Classified
Salaries – LCFF: $75,955
3000-3999 Employee
Benefits – LCFF: $27,830

SITE ALLOCATIONS FOR BASIC SUPPLIES AND OTHER EXPENDITURES TO
SUPPORT BASIC SERVICES FOR WILLIAMS COMPLIANCE:
• Basic Classroom Supplies
• Janitorial Supplies
• Office Supplies
• Health Supplies
• Additional supplies and services to support classroom instruction

• Additional supplies and services to support schools’ Administration, Services and
Operating Expenditures

3000-3999 Employee
Benefits – LCFF:
$46,042

4000-4999 Books and
Supplies – LCFF:
$1,162,751

4000-4999 Books and
Supplies – LCFF:
$1,326,563

5000-5999 Services and
Other Operating Expenses
– LCFF: $289,717

5000-5999 Services and
Other Operating
Expenses – LCFF:
$295,904

6000-6999 Capital Outlay
– LCFF: $13,129

6000-6999 Capital Outlay
– LCFF: $23,963
Goal 4, Action 5

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All

2000-2000 Classified
Salaries – LCFF:
$82,850
3000-3999 Employee
Benefits – LCFF:
$44,792

Location: All Schools
BASIC TRANSPORTATION

• The District provides and maintains a transportation program to provide for the basic
mandated transportation of pupils in the regular education and special education
program.

4000-4999 Books and
Supplies – LCFF:
$893,432
5000-5999 Services and
Other Operating
Expenses – LCFF:
$3,218,494
6000-6999 Capital Outlay
– LCFF: $25,000
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Actual Expenditures
2000-2000 Classified
Salaries – LCFF: $80,762
3000-3999 Employee
Benefits – LCFF: $42,999
4000-4999 Books and
Supplies – LCFF:
$238,613
5000-5999 Services and
Other Operating Expenses
– LCFF: $3,592,430
6000-6999 Capital Outlay
– LCFF: $0

Goal 4, Action 6

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
PUPIL ACHIEVEMENT – TECHNOLOGY
• Technology Support Liaisons provide basic support for instructional and
administrative technology throughout the District. (27 FTE Tech Liaisons will be
funded through Base funding and augmented with Supplemental and Concentration
Grant funding.)

Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$632,581

2000-2000 Classified
Salaries – LCFF:
$578,129

3000-3999 Employee
Benefits – LCFF:
$473,515

3000-3999 Employee
Benefits – LCFF:
$406,484

4000-4999 Books and
Supplies – LCFF: $0

4000-4999 Books and
Supplies – LCFF: $1,940

5000-5999 Services and
Other Operating
Expenses – LCFF:
$3,400

5000-5999 Services and
Other Operating Expenses
– LCFF: $2,920

Goal 4, Action 7

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
CLASSIFIED STAFFING - HEALTH AND SAFETY AT SCHOOL SITES
• Health Aides / LVNs are provided to each school site at a basic 5.75 hours. (26 x .67
FTE)
• Noon Duties are provided based on estimated student enrollment for each site.

• Crossing Guards
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Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$1,742,926

2000-2000 Classified
Salaries – LCFF:
$1,613,534

3000-3999 Employee
Benefits – LCFF:
$892,174

3000-3999 Employee
Benefits – LCFF:
$814,371

4000-4999 Books and
Supplies – LCFF:
$65,437

4000-4999 Books and
Supplies – LCFF: $27,201

5000-5999 Services and
Other Operating
Expenses – LCFF:
$156,704

5000-5999 Services and
Other Operating Expenses
– LCFF: $73,400

Goal 4, Action 8

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
CLASSIFIED STAFFING - PUPIL ENGAGEMENT AND PARENT INVOLVEMENT
Welcome and Enrollment Center Personnel will support the enrollment process for the
school district at a central location:
• Administrative Clerk (1 FTE)
• Data Processing / Accounting Technician (2 FTE)
• Bilingual Administrative Clerk (2 FTE)
• Bilingual Typist Clerk (1 FTE)

Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$363,452

2000-2000 Classified
Salaries – LCFF:
$406,071

3000-3999 Employee
Benefits – LCFF:
$244,293

3000-3999 Employee
Benefits – LCFF:
$249,404

4000-4999 Books and
Supplies – LCFF:
$11,398

4000-4999 Books and
Supplies – LCFF: $13,834

5000-5999 Services and
Other Operating
Expenses – LCFF:
$27,486

5000-5999 Services and
Other Operating Expenses
– LCFF: $11,223

• Attendance Clerk (2 FTE)
Goal 4, Action 9

Planned
Action/Service

Budgeted
Expenditures

For Actions/Services not included as contributing to meeting Increased or
Improved Services Requirement
Students to be Served: All
Location: All Schools
CLASSIFIED STAFFING - SCHOOL CLIMATE AND PARENT INVOLVEMENT SCHOOL SITE
• Bilingual Typist Clerks/Typist Clerks (21 FTE @3.5 hours at all K-5, K-8, and
Intermediate Schools will be funded with base. Supplemental and Concentration
grant will provide additional hours for these positions)
• School Secretaries (14 FTE)

Page 61 of 216

Actual Expenditures

2000-2000 Classified
Salaries – LCFF:
$1,942,151

2000-2000 Classified
Salaries – LCFF:
$1,940,160

3000-3999 Employee
Benefits – LCFF:
$1,283,737

3000-3999 Employee
Benefits – LCFF:
$1,202,340

• Bilingual School Secretaries (12 FTE)

Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students, families, teachers,
and staff.
Certificated Staffing:
• In the 2019-2020 Goal 4 report on expenditures it included Special Education Resource 65000, in subsequent reporting the Special Education

Resource 65000 was not included. The difference in reporting requirements resulted in the budgeted amount appearing to have been reduced
by $7,508,515.00. These funds were used for Special Education teacher salaries.
Instructional Materials, Textbooks, & Other:
• Reduction in costs pertaining to Instructional Materials, textbooks, and other administrative supplies were due to moving to a more virtual platform

with students using apps for instructional purposes more than traditional paper and pencil related materials.
• Very few students continued to receive packets once Chromebooks and iPads were made available to all students.

Facilities & Operations:
• While the costs associated with salaries and benefits exceeded the amount budgeted, District departments and site allocations for supplemental

supplies - operational and custodial supplies were underspent.
Site Allocations:
• Costs associated with basic classroom supplies, office supplies, health supplies, custodial supplies and administrative supplies were greatly

reduced with so few staff and no students on the campuses in 2019-2020.
Basic Transportation:
• The transportation department did not transport students as much as they normally would during a regular school year. The district was able to

use our busses to distribute school/classroom supplies to students, meals to families, and to assist with the enrollment process as they went out
into the communities to help with the enrollment process. Utilizing the busses in unique ways meant we could keep our drivers working, meet
student and family needs, and to support district initiatives.
Pupil Achievement - Technology:
• Salary fallout due to open positions and reduction in fringe benefits costs, along with unused supply budget accounted for reduction of funds

used.
Classified Staffing - Health & Safety:
• Salary fallout due to open positions and reduction in fringe benefit costs, along with unused supply budget accounted for reduction of funds

used.
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Classified Staffing - Pupil Engagement & Parent Involvement:
• Costs of classified staff extra hours for work with the Welcome and Enrollment Center increased in the 2019-2020 school year.

Classified Staffing - School Climate:
• Reduction in costs were due to salary fallout due to open positions and fringe benefit adjustments.

2019-20
Budget

Goal #4
Certificated Staffing
Instructional Materials, Textbooks, & Other
Facility / Operations
Site Allocations
Basic Transportation
Pupil Achievement - Technology
Classified Staffing - Health & Safety
Classified Staffing - Pupil Engagement & Parent Involvement
Classified Staffing - School Climate
Total for Goal 4:

93,925,186
23,252,230
14,649,942
1,903,966
4,264,568
1,109,496
2,857,241
646,629
3,225,888
$ 145,835,146

2019-20
Actuals
82,837,309
19,846,157
13,539,692
1,631,766
3,954,803
989,473
2,528,506
680,533
3,142,501
$ 129,150,739

A description of the successes and challenges in implementing the actions/services to achieve the goal.
Successes:
• 100% of Palmdale School District school sites were able to be Williams Act compliant; providing students with standards-based instructional

materials and all facilities were found to be in good repair.
• We were able to reallocate resources like transportation, staff, and funds to meet the needs our community and ensure our students had what

they needed to be successful during distance learning.
Challenges:
• Ensuring that 100% of Palmdale School District school sites were able to be Williams Act compliant during Distance Learning.
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Expenditure Summary
Expenditures by Budget Category
2019
Annual Update
Budgeted

Budget Category
All Budget Categories

2019
Annual Update
Actual Expenditure

$195,209,604

$180,705,593

1000-1999 Certificated Salaries

84,422,253

78,250,939

2000-2999 Classified Salaries

24,384,738

23,981,436

3000-3999 Employee Benefits

52,175,273

48,041,751

4000-4999 Books and Supplies

13,477,992

9,818,290

5000-5999 Services and Other Operating Expenses

22,285,524

22,572,173

236,422

59,524

-1,772,598

-2,018,523

6000-6999 Capital Outlay
7000-7499 Other
Expenditures by Funding Source

2019
Annual Update
Budgeted

Funding Source
All Funding Sources
LCFF Base / Not Contributing to Increased or Improved Services
LCFF S & C / Contributing to Increased or Improved Services
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2019
Annual Update
Actual Expenditure

$195,209,604

$180,705,593

145,835,146

130,559,907

49,374,458

50,145,686

Expenditures by Budget Category and Funding Source
Budget Category
All Budget Categories
1000-1999 Certificated Salaries
1000-1999 Certificated Salaries
2000-2999 Classified Salaries
2000-2999 Classified Salaries
3000-3999 Employee Benefits
3000-3999 Employee Benefits
4000-4999 Books and Supplies
4000-4999 Books and Supplies
5000-5999 Services and Other
Operating Expenses
5000-5999 Services and Other
Operating Expenses
6000-6999 Capital Outlay
6000-6999 Capital Outlay
7000-7499 Other

Funding Source
All Funding Sources
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
LCFF S & C / Contributing to
Increased or Improved Services
LCFF Base / Not Contributing to
Increased or Improved Services
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2019
Annual Update
Budgeted

2019
Annual Update
Actual Expenditure

$195,209,604

$180,705,593

64,744,434

57,740,188

19,677,819

20,510,751

16,526,238

16,420,158

7,858,500

7,561,278

39,096,069

35,210,633

13,079,204

12,831,121

9,657,021

7,844,860

3,820,971

1,973,430

17,347,560

15,340,488

4,937,967

7,231,685

236,422

22,103

0

37,421

-1,772,598

-2,018,523

Annual Update Expenditures by Goal and Funding Source
2019
Annual Update
Budgeted

Funding Source

2019
Annual Update
Actual Expenditure

Goal 1:
GOAL 1: HIGH LEVEL ACADEMIC PREPARATION AND COLLEGE AND CAREER READINESS
All Funding Sources
LCFF Base / Not Contributing to Increased or Improved Services
LCFF S & C / Contributing to Increased or Improved Services

$33,088,252

$33,523,290

0

1,073,438

33,088,252

32,449,852

$13,852,057

$15,651,702

0

335,729

13,852,057

15,315,973

$2,434,149

$2,379,861

2,434,149

2,379,861

$145,835,146

$129,150,740

145,835,146

129,150,740

Goal 2:
GOAL 2: WELCOMING, SAFE AND HEALTHY LEARNING ENVIRONMENT
All Funding Sources
LCFF Base / Not Contributing to Increased or Improved Services
LCFF S & C / Contributing to Increased or Improved Services
Goal 3:
GOAL 3: FAMILY AND COMMUNITY PARTNERSHIP
All Funding Sources
LCFF S & C / Contributing to Increased or Improved Services
Goal 4:
GOAL 4: BASIC SERVICES - WILLIAMS
All Funding Sources
LCFF Base / Not Contributing to Increased or Improved Services
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Annual Update for the 2020–21 Learning Continuity and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and Attendance Plan (Learning
Continuity Plan).

In-Person Instructional Offerings
Actions Related to In-Person Instructional Offerings
Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

AB1808 - Paraeducator Academy Topics include Accommodations v Modifications,
Classroom Pivotal Response Teaching, Maximizing Student Engagement, Minimizing
Disruptive Behaviors, etc. Providing classroom support for students with unique
needs. Use of strategies should decrease disruptive behaviors and increase student
engagement.

$20,000

$8,250

Yes

Certificated Salary Increase - Extra 12-minute Bank Time, 2 required PD days, PD
for certificated - Learning Dynamics, Summer PD, etc. Provides Professional
Learning Community Time to review data and develop strategic lessons for
intervention and support, in particular for unduplicated student groups to better meet
proficiency targets.

$6,411,273

$5,220,615

Yes

Transportation for Special Programs to access alternative learning opportunities,
allowed low-income students to participate in programs that they would otherwise be
unable to attend due to families lack of ability to provide transportation.
Transportation to attend special programs is important to student engagement and
attendance.

$25,000.00

$985

Yes

PSD Music Program providing opportunities for our EL learners, Foster and
Homeless youth, and low-income students to participate in music groups such as
band, mariachi, etc. Includes extra duty hours for teachers to prepare and participate
in performances. Music opportunities continue to expand as we include additional
programs such as Quaver, a platform which develops student exposure to music

$400,000.00

$97,664

Yes

Description
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appreciation and theory. Band has been added to 4 new sites (Golden Poppy,
Mesquite, Desert Rose, and Manzanita) for the 2020-2021 school year. This is an
especially exciting opportunity for students with unique needs, our foster/homeless
youth, English learners and low-income students. This opportunity provides students
without the ability to access music programs outside the school setting to engage
and participate in various music programs. The Music Program will increase student
engagement, as well as, studies show that music can increase student performance
academically.
WASC Accreditation - materials and training, the accreditation process pushes the
schools to engage in self-reflection and set up rigorous instructional goals, which
support our goal to increase student academic achievement and increase the targets
for our underperforming student subgroups.

$50,000

$8,675

Yes

Middle School Teacher Stipend - Adding additional time to the school day, adding a
7th period and decreasing the student teacher ratio to 29:1 in the middle school
expanded the opportunity for students to have a 2nd period for a variety of electives.
Highly engaging electives form a core of our Middle School pathways and ensure
that children of poverty have opportunity to engage with a wide variety of electives to
assist them in future college/career decision making.

$480,470

$470,633

Yes

VAPA - Arts Integrated Learning Program, Latino Film Institute for the Youth Cinema
Project - provides EL students, Foster/Homeless Youth and Low-income students the
opportunity to develop artistic skills in an academic format, and participate in the
Youth Cinema Project showcasing their work with industry specialists. The arts
support students mental and social wellbeing, as well as, student engagement and
increased attendance.

$154,000

$194,499

Yes

Personnel – District/Site Learning Support Teachers, Technology Coordinator,
Coordinators, Instructional Coaches, Directors of Access and Equity, Bilingual Admin
Secretaries, Administrative Clerks, Directors of Curriculum and Instruction (Elem &
Middle Schools), District/Site Library Aides, Project Clerk, Director of LCAP, Site
Technology Liaisons, Instructional Aides supporting, Classified extra duty/subs,
mileage, and supplies. Many of these personnel are working outside their job
descriptions to meet student needs - attendance, health and safety checks, etc.
required during the COVID-19 pandemic.

$6,280,423

$5,655,448

Yes
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Personnel - Instructional Aides - EL support, Learning Support Teachers - EL
support, Dual Immersion Coach
These support staff work with teachers to ensure students have access to high
quality academic learning, their unique needs are being met, and assist with virtual
small group instruction to reduce learning loss during distance learning.

$1,325,806

$1,213,756

Yes

Physical Education - Teachers, Substitutes, Instructional Aides, Mileage. Data
showed that many low-income students were less likely to meet HFZ requirements.
Hiring one PE teacher and PE Instructional Aides at each site ensures that lowincome students have access to a robust PE program.

$2,693,585

$2,488,163

Yes

Educational Technology - Equipment, Training, Mileage, Stipends, Instructional
Coaches, Project Clerk, Technology Refresh (updating and purchasing new
equipment, as needed). Supports the needs of unduplicated students and their
families as we implement hybrid in-person learning. The funds for Educational
Technology ensure students have access to curriculum, synchronous and
asynchronous learning during distance learning, providing supports for students and
families, reducing chronic absenteeism and learning loss.

$1,829,620

$1,258,911

Yes

English learner Support Plan - CELDT, CABE, Parent Workshops, mileage, extra
duty, Bilingual Instructional Aide, Imagine Learning License - 4 Years. Provides
support for EL students to move to higher levels of performance and towards
redesignation as RFEP.

$291,396

$545,387

Yes

Foster Youth - Interventions, Dance Program, Outdoor Science School, if possible,
training and supplies for parents and liaisons. This program has shown to be
effective in combating chronic absenteeism, providing expression and supporting
social-emotional wellbeing.

$222,000

$45,091

Yes

Extended Learning Time - Certificated Salary Increase for all teachers provides
additional 24 minutes to school day - this allows for extra period at middle schools.
Particularly instrumental in providing for EL Learners to take an elective course.
Supporting student engagement and choice for electives, reducing absenteeism.

$8,308,537

$7,562,192

Yes

Home to School Transportation - Transportation costs, Personnel - Director,
Assistant Director, Technician, Secretary, Oak Tree Van. Ensures that Foster and

$1,861,339

$2,083,631

Yes
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Homeless Youth are able to remain at School of Origin, low-income students can
participate in programs, such as law and government, medical, STEAM, visual and
performing arts, at their school of choice regardless of ability of family to provide
transportation, accommodations to support dual immersion schools. Transportation is
important to student engagement and attendance.
Social-emotional Learning Specialists (2) – Provide social groups that enable
students to practice social skills, build relationships and to gain perspective about
others. In particular these specialists provide support to foster/homeless students
and their families through focused groups. These groups reduce suspensions,
absenteeism, and discipline referrals. They increase engagement and academic
performance.

$278,413

$282,062

Yes

Personnel - To support Clean and Safe Learning Environment - Custodial
Supervisor, District Painters (2), supplies

$336,151

$344,793

No

Personnel - Site Bilingual Parent Community Liaisons, District Translators, District
Bilingual Parent Community Liaison, Site Bilingual Clerk Typists, Administrative
Clerks (2 sites), provide support for families that speak languages other than English,
provide classes for parents - nutrition, Parenting Partners, Literacy classes. They
build home to school connections, increase parent awareness, and provide support
for families struggling with distance learning, especially for our Spanish speaking
families.

$2,128,040

$2,005,894

Yes

Communications - District Website, Educlimber – Increases school to home
communications, provided in both Spanish and English. Informs family and
community about district and school site events, and increases participation in these
events.

$248,450

$216,133

Yes

English Learner Support - ESL classes for Parents, DELAC meetings, supplies,
mileage – A systematic and intentional focus on addressing students' language
development needs throughout the instructional day will be a priority in order to
prevent the development of Long-Term English Learners, and to address the needs
of those students who have already reached this status. Professional development
priorities focus on developing a deep understanding of the ELD standards and their

$30,500

$1,544

Yes
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practical implementation. Goal is to move students over on EL levels and to reach redesignation.
District Parent Meetings - District PAC, GATE Parent Meetings, LCAP Stakeholder
meetings, etc. Meeting allow parents to provide the district with two-way meaningful
conversations regarding student and family needs, academic achievement, socialemotional needs of students and families, community resources, etc. These parent
groups assist district staff in meeting the needs of populations with diverse needs
and are able to learn about district provided services that support student needs.

$40,000

$69,240

Yes

Classified Salaries - 2019-2020 Support Personnel, Food Service Workers,
Custodian, Confidential/Classified/ Non-Supervisory, Secretaries, Receptionist,
Clerical, Account Personnel Clerks, Tech/Data Processing, Campus Safety, Noon
Duty, Crossing Guards, including classified personnel working out of classification
during school closures to support district goal of ensuring students receive breakfasts
and lunches.

$200,000

$0

No

Supplies, and Technology Supplies as needed during school closure and Distance
Learning.

$179,246.96

$0

No

Non-Cap Assets and Non-Cap Assets Technology

$42,526.96

$0

No

Software Support

$2,673.30

$0

No

Student Safety - Cameras for all school sites, as part of a comprehensive plan to
create a safer environment and reduce potential community disturbances, fighting,
and bullying. Journal of Public Health finds that students from low-income families
are more likely to be bullied than others. Success for this project would be a result of
reduced absences and discipline, with increased positive school climate on CHKS.

$309,034

$1,375,576

Yes

A description of any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and
what was implemented and/or expended on the actions.
The following items describe the reason for substantive differences between the planned actions and/or budgeted expenditures for inperson instruction and what was actually implemented and/or expended on the action items. With the limiting of in-person instruction
until late March through early April we find that many actions and services planned for 2020-21 were reduced for in-person instruction,
meetings, programs and services. Very few actions and services showed an increase in spending. However, the district did take
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advantage of students being off campus to provide equipment for increased safety at some of our campuses. Distance learning allowed
us to put these items in place with minimal distraction and intrusion to student learning, ensuring everything in place upon the return of
students to campus. Another area of increase was in the English Learner Support Plan, due to increase in hours for EL instructional
coaches to support teachers with EL strategies compatible with virtual learning. It also included substitutes to assist and support ELPAC
testing
• AB 1808 showed a decrease in spending. This is due to fewer staff taking advantage of the training offerings than was budgeted.
• Certificated Salary Increase actually shows a decrease in funding due to open positions salary fallout, benefits and fringe changes.
• Transportation for Special Programs costs decreased significantly as students were not allowed on campus for the majority of the
school year due to COVID-19 restrictions. As such, students were unable to participate in many programs that were cancelled due
to the pandemic.
• PSD Music Program showed a reduction in costs during the 2020-21 school year for a variety of reasons. First, there were limited
costs associated with repair of instruments as students were using them less often as we did not return to in-person learning until
late March
• Early April. Expenditures covered mostly a few repairs, replacement of parts, and cleaning. With the late return to in-person learning
and requirements of maintaining social distance, performances were not scheduled in the spring as is usually done. This resulted in
significant cost reductions in rental of Performance Center, extra duty hours, etc.
• Due to COVID-19, social distancing, and only two schools renewing WASC Accreditation there was a reduction in costs. Normally
we would have paid travel expenses, hospitality costs, extra duty hours, and other costs associated with the accreditation process.
However, for 2020-21 school year the accreditation process took place virtually, therefore reducing costs significantly.
• Middle School Teacher Stipend - showed a reduction due to open position salary fallout and benefits and fringe changes.
• VAPA funding increased this year due to cost increases for the contract with the Latino Film Institute, Music Pool and Licenses for
the Radio station at Desert Willow, and the Arts Attack Online Curriculum renewal.
• District Personnel (Coordinators, Instructional Coaches, Learning Support Teachers, Directors of Access and Equity, etc.) decreased
due to open position salary fallout, and benefit/fringe changes.
• Personnel (EL Support - Instructional aides, LSTs, Dual Immersion Coaches) - decreased due to open position salary fallout, and
benefit/fringe changes.
• Physical Education costs decreased due to subs not needed, open position salary fallout, benefit/fringe changes, unused mileage
reimbursement, employees placed incorrectly on step and column within system.
• Educational Technology total expenditures decreased as costs for Chromebooks was not as high as expected. In addition, training,
mileage and stipends were not at anticipated levels in 2020-21.
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• English Learner Support Plan increased spending due to costs associated with ELPAC testing, substitutes, extra duty for
instructional coaches to provide support for teachers during distance learning.
• Foster Youth Support Plan decreased in spending due to not being able to participate in-person with Outdoor Science School or the
Fostering Dreams Dance Program. Students were able to participate in tutoring offerings, but there was less participation than
planned. Students were supplied with supplies and materials to complete assigned work from home.
• Extended Learning Time showed a reduction due to open position salary fallout and benefits and fringe changes.
• Home to School Transportation increased due to fringe/benefit changes, and cost of purchasing a van for Oak Tree (PSD alternative
school). Busses were also used to assist with enrollment by going out into the community to encourage parents to enroll students in
school, as many were trying to adhere to COVID-19 restrictions. Finally, busses were also used in Meal distribution for families.
• Social Emotional Learning Specialists - with concern for the Social Emotional wellbeing of our students our Social Emotional Learning
Specialists became crucial to supporting our students. An increase in costs related to the SELs was due to changes in benefits and
fringes.
• District personnel (To support a Clean and Safe Learning Environment) - An increase in costs was due to benefit/fringes changes.
• Site Personnel Bilingual usually covers costs of meetings, classes and extra duty hours for bilingual staff. During 2020-21, many of
the costs associated with class offerings, were reduced or eliminated due to COVID-19 restrictions.
• Communication costs were reduced as Parent Square was moved from this section to another section of the LCAP.
• EL Support Classes for Parents decreased in spending as social distancing requirements eliminated classes for parents in 2020-21
school year. DELAC, GATE and LCAP Stakeholder meetings were held virtually throughout the year also resulting in a reduction of
costs.
• District Parent Meetings - Upgraded Board room to promote communication with our families and community members and increase
participation during PSD Board Meetings.
• Student Safety costs increased as cameras were placed on campuses prior to students returning to the sites. With students in
distance learning, safety equipment was able to be installed with minimal distraction and intrusion to student learning.
• The four areas with zero expenditures - Classified Salaries, Supplies and Technology supplies as needed during school closure and
distance learning, Software support, and Non-Cap Assets/ Non Cap Assets Technology - were actually paid in the 2019-2020 school
year. This appears to be a duplication of those items.
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Analysis of In-Person Instructional Offerings
A description of the successes and challenges in implementing in-person instruction in the 2020-21 school year.
Successes
• Since in-person learning did not happen until late March through early April, we were able to provide additional safety cameras on
various campuses while students participated in distance learning, resulting in limited intrusion to student learning. This also provided
the district and sites with the ability and time to prepare campuses for students returning in consideration of state and county safety
guidelines.
• With the implementation of ELLevation, we were easily able to continue monitoring EL student growth.
• Teachers expressed how much their technology skills improved over the time we were in distance learning; and that changed for
numerous teachers how they utilized technology when they returned to in-person learning.
• We were able to provide training for paraprofessionals as outlined in AB1808.
• The Music program continued albeit very different than originally planned.
• Both schools were able to become WASC accredited with the process being done virtually.
• Teachers and staff continued to address the CA state standards with a focus on key standards needed by students for academic
success.
• ELPAC testing continues with some sites reaching 100% participation.
• Physical Education teachers across the district did amazing videos to encourage students to get up and move.
• Foster/Homeless youth were able to participate in tutoring services limiting learning loss and, in some cases, students showed
academic growth.
• We were able to purchase a van for Oak Tree, our alternative education school. This allowed students to participate in academic
events and activities.
• With such high concern for the social-emotional well-being of our students, families and staff during this time, our SELs worked hard
to continue groups virtually, in many cases increasing the partnership between school and home.
• Parent Engagement meetings were continued virtually allowing parents to participate who would normally not be able to attend inperson meetings.
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Challenges
• ELPAC testing was challenging, it required many hours of training, and substitutes for administering the testing. It was also difficult
to schedule in a way that protected instructional time.
• We could not open to in-person learning until late in the year. The hybrid schedule was difficult to manage.
• Communication across departments, especially during times when information changed rapidly. In particular, at the beginning of the
year, when we were not sure if we would be able to open to in-person learning, and when we did finally open to in-person learning.
• The need to redefine and revise teaching goals to meet hybrid model after a year of distance learning.
• Teaching lessons synonymously, as some students did not return for in-person (hybrid) learning.
• Due to so much of our training being done virtually, fewer people participated in in voluntary trainings which were done virtually most
of the year. People were tired of spending so much time on the computer.
• Virtual music classes were difficult to plan, coordinate and teach. It was disappointing to have to cancel performances.
• With support from a variety of staffing positions, we were able to provide the necessary materials for students to complete their
assignments at home. It required staff to plan out the logistics of dispensing materials, compiling the materials that were specific to
grade levels. It required a lot of extra hours and manpower.
• Cleaning classrooms to meet CDC, CDPH, and state and local guidelines within the short time available between morning and
afternoon classes.
• The need for EL Instructional Coaches to support teacher of English Learners stretched this dedicated group of teachers thin.
• The constant concern for the social-emotional needs of our students, their families and staff took an emotional toll on our community.
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Distance Learning Program
Actions Related to the Distance Learning Program
Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

The Distance Learning Playbook Webinars with Doug Fisher is a hands-on guide to
preparing and delivering Distance Learning experiences that are effective and
impactful. The webinars were held on August 15th and 22nd, 2020 from 8:30 - 11:30
a.m.

$177,978

$130,552

No

Read 180 licenses, teacher training. Supports EL Learners, Foster and Homeless
Youth – Supplemental materials acquired to assure full access and success in the
classroom for students with specific learning needs. Effectiveness will be measured
by increased academic performance on state testing.

$153,096.89

$153,097

Yes

Decodables from Benchmark Education, our curriculum for Kindergarten through
Fifth grade were purchased to ensure students had access to high quality
foundational reading. Students will receive analog packets if not participating in
online Distance Learning. Packets based upon grade level California State Standards
will be created by Education Services and Duplicated by the PSD reprographics
department. Particularly supportive for low-income students without access to
reading materials within the home. Direct Cost - Printing.

$31,573.71

$40,922

No

$4,000

$0

No

$51,289.61

$51,290

No

Cost of printing packets for students without access to Wi-Fi or for which it is
inappropriate due to IEPs, etc. (In house Reprographics) This is particularly
supportive of foster and homeless youth, and low-income students without access to
digital learning materials.

$35,000

$111,837

No

4 hours extra duty time per month from September 1, 2020 through December 31,
2020, for bargaining unit members to prepare and collaborate for Distance Learning -

$842,928

$1,008,375

No

Description

Cost for teacher training on district adopted curriculum, Amplify for Science
Math 180, teacher training
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technology, online curriculum planning and implementation, Distance Learning
collaboration, etc.
Cost of supplemental Heggerty Phonemic Awareness lessons for students to take
home during Distance Learning. This is particularly supportive of foster and homeless
youth, and low-income students without access to digital learning materials.

$24,316

$24,316

No

Cost of assessing students recommended for Gifted and Talented Education
program, per parent request, through remote testing. Ensure that all students are
equitably identified and that under-represented subgroups within the program are
increased, while providing PD, certification and conferences for teachers.

$3,331

$1,708

Yes

$665,605

$665,605

Yes

$1,095,000

$1,095,663

No

Cost of Wi-Fi hotspots to provide access to internet for low-income families to insure
connectivity for Distance Learning. This is particularly supportive of foster and
homeless youth, and low-income students without access to digital technology.
District pays for monthly costs.

$150,000

$433,501

No

Cost of Footsteps2Brilliance for grades K-2 to supplement reading skills instruction.
Providing access to literature for low-income students, whose parents would be
unable to provide a wide range of books for their students.

$175,176

$175,176

No

Cost of upgrading office desktops at DGM to support Distance Learning and ensure
safety of office staff during interaction with the public, Zoom meetings etc.

$13,656

$13,656

No

Headphones for TK-8th for Distance Learning

$584,745

$585,139

No

Instructional materials for all TK-8th grade students for learning at home

$519,826

$1,041,744

No

Cost of Chromebooks to ensure 1:1 student to Chromebook ratio to support Distance
Learning. This is particularly supportive of foster and homeless youth, and lowincome students without access to digital technology. Distance Learning has made
providing technology to students a priority ensuring our Foster/ Homeless/ Low
Income students access to district curriculum.
Cost of teacher laptops to ensure teachers have access to quality technology to
provide Distance Learning lessons.
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Mailing Services - Direct Costs

$100,000

$24,230

No

Reprographics for District-wide printing of program activities and meeting information
– AAPAC African-American Advisory Committee to help drive the work of school
sites’ African American Parent Advisory Committees (AAPAC). A high percentage of
our African American students come from limited income backgrounds, and the
dashboard data further highlights the need to close the gaps in academics,
absenteeism, and suspensions.

$1,000

$0

Yes

Capturing Kids’ Hearts Refresh Training for 24 school sites, Capturing Kids’ Hearts 1
for new teachers and administrators, extra duty for teachers attending each training.
This training focuses upon the important work of building positive relationships
between teachers and students. Foster students principally benefit from this
relationship building program, given that their lives have been marked by traumatic
experiences from adults. Students from limited income backgrounds are also
disproportionately affected by Adverse Childhood Experiences (ACES) and thus
benefit from programs that foster healthy adult/student relationships.

$355,100

$153,231

Yes

Capturing Kids’ Hearts virtual training on "Winning Culture" for classified staff.
Students connect better with schools where the staff is well trained to proactively
engage and connect with students on a person to person basis. The district will also
continue to administer California Healthy Kids Survey to evaluate school culture and
climate and extent of student and family engagement.

$3,000

$3,000

Yes

ParentSquare to replace School Messenger and Remind App for Parent
Communication. Parents and guardians of English Learner students and students of
limited income have an increased need for robust school-to-home and district-tohome communications, to ensure awareness of the extensive resources offered by
the district.

$68,450

$68,450

Yes

Cafe Con Leche Contract to provide radio spots to connect with EL parents. Regular
participation on Café con Leche has proven to be a valuable communication tool to
communicate District programs to the Spanish speaking community. Café con Leche
is a bilingual/bicultural community-oriented media program helping the community to
advance.

$3,000

$0

Yes
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Extra Duty for EL Coaches, EL Teacher, Psychologist and Bilingual Aides to support
EL families. Engage diverse families and communities in powerful learning
collaboration, the Access & Equity department is offering Parent Workshops for
parents of EL Students.

$2,040

$4,048

Yes

Interpreting Services contract for families with languages other than English and
Spanish. Due to new families and parent requests for interpreting services at school
sites and/or the District, we are contracting with this company to provide these
services.

$5,000

$5,000

Yes

Classified Personnel - Extra duty - Support Personnel, Food Service Workers,
Custodians, Groundskeepers, Administration, Account Personnel Clerks, Duplicating
Clerks, Data Processing Techs, Campus Safety, and Crossing Guards, Subs,
Instructional Aides including benefits.

$90,993.80

$240,904

No

Project Lead the Way Instructional Materials, Training, and Participation Fees. Highly
engaging electives form a core of our Middle School pathways and ensure that
children of poverty have opportunity to engage with a wide variety of electives to
assist them in future college/career decision making. Students from limited income
households do not routinely have access to engaging activities beyond traditional
core classroom subjects, and engaging electives provide a means for them to
explore their unique gifts, talents, and interests.

$15,500

$61,009

Yes

Tamarisk Renaissance - Stipends, Intervention Teachers, SEL, Campus Security,
PD, etc. last year of providing additional training to teachers to improve instruction,
provide intervention programs, Social-emotional services to students in high poverty
area. Campus Security are used to help with food distribution and distribution of
materials and supplies at sites throughout the year. Provides additional 60-minute
extended school day for focused literacy instruction block, intensive instruction,
address behavioral and social-emotional needs of students.

$1,219,507

$1,218,719

Yes

District Personnel – Director of Student Services, Admin Secretary, School Nurses
(12 positions), Program Specialist, SIS Supervisor, Board Certified Behavior Analyst,
mileage. Supporting personnel for district-led initiatives to improve student
attendance, engagement, health, mental health, discipline, and campus safety.
Children of poverty are at risk of low academic achievement due to disproportionate

$994,431

$768,021

Yes
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health issues, mental health referrals, and disciplinary infractions. Initiatives will
support personnel and services to mitigate the effects of poverty.
School Site Personnel - Psychologist - 6, Assistant Principal - 32, Health Aides - 28,
Campus Security Assistant - 6 (middle schools), Counselors - 7 (middle and K-8
schools), Student Engagement Advocates - 5, School Resource Officers - 4, SocialEmotional Learning Specialist - 5, Behavior Interventionists - 15, Restorative
Teachers - 5, Noon Duty - 1: to ensure social-emotional support for students
including EL, foster/homeless youth and low-income students and to provide direct
access and services to at-risk students who may not be actively engaged and
connected to their school community. These support providers will be at each of the
middle schools and provide a wrap-around support to students in the middle schools.
Support will also be provided to feeder elementary schools in the form of Applied
Behavior Analysis (ABA) trained Behavior Interventionists working under the direction
of a Board-Certified Behavior Analyst (BCBA).

$10,595,177

$8,688,489

Yes

Cultural Proficiency - The Howard Group, PD supporting a welcoming, safe school,
Restorative Justice, PBIS, ALICE School Emergency Response Training, supplies,
and mileage. Cultural Proficiency training supports and reinforces the concept of "fair
treatment for all", enables employees to support a welcoming, safe, and healthy
environment, supports African American students with very high suspension rates, to
ensure more positive school outcome through enhanced engagement. The ALICE
training addresses active shooter/ security breach protocols, in accordance to the
Tactical Response Plans required in California ED Code sec 32280-32286. The
district provided support for our African American students and community by
providing professional development for staff in the areas of unconscious bias,
culturally relevant practices, and issues of disproportionality.

$143,500

$201,277

Yes

$13,543.90

$1,125,343

No

$33,692

$684,953

No

$2,782,713.53

$4,075,298

No

$358,084.65

$2,319,555

No

$9,751.00

$24,037

No

Teacher Salaries - Non-Instructional Extra Duty including benefits
Books and Reference Materials
Supplies and Technology Supplies
Non Cap Asset and Non Cap Asset Technology
Conferences / Mileage
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Software Support

$519,136.56

$895,567

N0

Consultants

$81,916

$1,548,892

N0

Professional Development Buyback Days - 2 days of Professional Development
provided to teachers on August 5th and October 9th to address teacher needs and
provide support during Distance Learning. For planning, collaboration, lesson design
and assessment scoring in order to ensure high levels of student learning and
dramatically improve student achievement.

$920,000

$602,515

Yes

Fostering Dreams Project - Virtual Dance Education. Program helps students reenvision their world through a variety of dance programs to cater to student needs.
Focus is on dance history, educational worksheets, homework, journaling, and selfreflections exercises. Includes guest speakers. Program provides opportunity to
express themselves, build relationships and engage with the educational community
at their site. This is especially needed for our Foster/Homeless student populations.

$35,000

$0

Yes

Before start of 2020-2021 school year, Teacher planning time - 6 hours to provide
teachers with time to utilize MTSS strategies to engage all students in Distance
Learning and meet the specific needs of foster/homeless youth, EL students, and the
needs of our low-income students.

$500,000

$195,857

Yes

SMORES - PD Communication platform between District Administration and Site
Admin/ Teachers to enhance communication regarding learning platform whether inperson, distance, or hybrid. – Smores will be used as a monthly newsletter for TK-8
grade teachers. The purpose will be to highlight distance learning best practices and
a communication tool for Ed Services to the teaching community. Ed Services will
use it to highlight best practices, upcoming professional development, upcoming
units (standards). While teaching virtually, it is important to have an additional tool to
improve communication.

$999

$999

Yes

A description of any substantive differences between the planned actions and/or budgeted expenditures for the distance learning
program and what was implemented and/or expended on the actions.
• Distance Learning Playbook Webinars - showed a reduction in expenditures due to less extra duty hours submitted for the webinar
than budgeted.
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• Decodables from Benchmark - costs were slightly increased from the budgeted amount as more materials were required than
anticipated.
• Amplify for Science - Amplify for Science was a recently adopted curriculum, as such it was imperative that teachers be trained in
using the curriculum in a virtual format while in Distance Learning. The publisher provided training at no cost to the district.
• Cost of Printing packets - Printing packets for students without access to Wi-Fi was to be implemented for foster, homeless and lowincome students on a short-term basis, and to address the needs of students with IEPs for whom digital learning was not appropriate.
This was to be limited in scope until Wi-Fi hotspots, Chromebooks and iPads could be provided for students. Ultimately, some
parents continued to request packets of work for a variety of reasons resulting in an increased cost for printing materials.
• 4 hours extra duty time per month from September 1, 2020 through December 31, 2020, for bargaining unit members to prepare
and collaborate for Distance Learning - technology, online curriculum planning and implementation, Distance Learning collaboration,
etc. Cost increased in part due to benefits/fringe changes, increase in staff submitting extra duty hours.
• Cost of assessing students recommended for Gifted and Talented Education program - these costs were lower than anticipated due
to assessment of students was done by referrals only and there were fewer number of referrals this year than in previous years. In
the 2019-20 school year 176 students were tested for GATE, but in 2020-21 only 110 students were tested.
• The cost of providing Wi-Fi hotspots to our low-income, foster and homeless families increased over the budgeted amount, as more
families than anticipated came forward requesting support for students and declaring need for Wi-Fi hotspots.
• There was a slight increase in the cost of providing headphones for TK-8th grade students. The headphones allowed students to
participate in distance learning with minimal distractions.
• Instructional materials for all TK-8th grade students for learning at home. There was a large increase in the cost of instructional
materials for grades TK - 8th as additional funding was provided to sites to assist with purchasing instructional materials to support
student learning.
• Mailing services - Direct Costs - As we determined budgeted amounts for the 2020-21 school year, we considered the need for
materials to be sent home to students and families and budgeted accordingly. However, school sites became exceptionally good at
passing our materials, school lunches, student incentives, etc. As such the cost of mailing these items was greatly reduced. While
it did reduce costs of mailing, it also increased extra duty costs for personnel, and other supportive costs.
• Reprographics - The funding for Reprographics for this action and service was not spent as invitation and reminders regarding
meetings were sent out digitally.
• Capturing Kids Hearts Refresh Training - All expenditures were accounted for with the exception of unused extra duty hours, due to
less personnel attending the training than anticipated.
• Extra duty hours for EL Coaches - Extra Duty for EL Coaches, EL Teacher, Psychologist and Bilingual Aides to support EL families.
Engaging diverse families and communities in powerful learning collaboration, the Access & Equity department is offering Parent
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Workshops for parents of EL Students. This was especially important as parents needed support in assisting student with their
distance learning assignments and meeting the social emotional needs of these families during the COVID-19 pandemic.
• Classified Personnel - Extra duty - Support Personnel, Food Service Workers, Custodians, Groundskeepers, Administration,
Account Personnel Clerks, Duplicating Clerks, Data Processing Techs, Campus Safety, and Crossing Guards, Subs, Instructional
Aides including benefits. These support staff often worked out of classification and extra hours to ensure the campuses adhered to
public health and safety requirements, they participated and assisted in food distribution, curriculum and materials distribution, and
generally supporting the needs of each site and the families they serve.
• Project Lead the Way (PLTW) Instructional Materials, Training and Participation Fees - In spite of COVID-19 and utilizing distance
learning for the majority of the year, many key programs such as PLTW were able to continue. As schools hire new teachers each
year, they are trained in PLTW. They are also provided with their first year of supplies to ensure they have what they need to
successfully implement PLTW. In the 2020-21 school year 6 new teachers underwent the necessary training and were provided the
necessary supplies. These six teachers covered 3 schools.
• Tamarisk Renaissance Model - A slight reduction in costs was noted due to changes in benefit/fringe calculations.
• District Personnel - (Director of Student Services, Administrative Secretary, School Nurses, etc.) - showed a reduction due to open
position salary fallout and benefits/fringe changes.
• School Site Personnel - (Psychologists, Assistant Principals, Health Aides, etc.) - showed a reduction due to open position salary
fallout and benefits and fringe changes.
• Cultural Proficiency - The increase in costs for actions and services included rollover costs from 2019-20 for Student Services
Contract, addendum to work already contracted, RAMP support, in addition to services identified in budget.
• Teacher Salaries Non-Instructional Extra Duty - Funding increased because this is all extra duty hours from September 11th through time of writing. Prior to September 11th extra duty funds are discussed elsewhere.
• Books/Reference Materials - Large increase in costs as we purchased Benchmark materials not listed above, such as materials to
mitigate learning loss; books and materials to support Special Education as they attempt to mitigate learning loss due to distance
learning; purchase of Phonics Booster Bundles for grades 1-3 for summer school; Phonics Core program TEs for grades K, 1, and
3; and additional supplies for Learning Support Teachers (LSTs) and classroom teachers.
• Supplies and Technology Supplies - Increase in funding was due to providing additional Chromebooks and miscellaneous
technology such as: adapters, cables, monitors, iPad cases, webcams, and additional staff devices.
• Non Cap Assets and Non Cap Asset Technology - Increase due to the purchase of various types of equipment such as: lockbox
containers, medical supply cabinets, audio test equipment, custodial equipment, printers and promethean panels, as well as,
furniture for Innovations Academy as their enrollment tripled during the pandemic and they needed to move their facilities to Site 18
to accommodate the changes.
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• Conferences and Mileage - District and Site personnel continued to participate in workshops and seminars virtually. Increased costs
were due to registration for the conferences. Examples of conferences attended included the following: EDGAR/UGG Workshops,
CSEA Virtual Maintenance & Operations Academy, Board Certified Telepractice Specialists, Cash Management during COVID-19,
Bargaining During a Crisis, Special Education Legal Consortium Online Training, CARES Act Funding Workshop, etc.
• Consultants - Included Quaver, 2Teach, Uplink Communications, Zearn, Literacy Resources, Corwin Press / SAGE Publications,
Dr. Cindy Hendrix, Z Axis Images, Behavioral Learning Center, Therapy Travelers, AMWest.
• PD Buyback Days - August 5 and October 9th, 2020 - Showed a decrease in costs due to decrease in attendance, including
benefits/fringe changes.
• Fostering Dreams Project - We budgeted for this program in spite of distance learning hoping to be able to continue the program
virtually, as it is a great way for foster/homeless youth to express emotions. Unfortunately, we were not able to get the program off
the ground in a virtual platform.
• Teacher Planning Time - 6 hours to plan and utilize MTSS strategies and processes. Included a decrease in costs due to decrease
in extra duty hours, includes benefits/fringe changes.

Analysis of the Distance Learning Program
A description of the successes and challenges in implementing each of the following elements of the distance learning program in the
2020-21 school year, as applicable: Continuity of Instruction, Access to Devices and Connectivity, Pupil Participation and Progress,
Distance Learning Professional Development, Staff Roles and Responsibilities, and Support for Pupils with Unique Needs.
Continuity of Learning Successes
• Relationships between teachers, students, and families were positive even through distance learning. When students returned to
school it was not a typical beginning of the year scene with students and teachers because of the relationships that were built during
the pandemic. It was a relatively smooth transition to in person learning when students returned.
• The district was able to put 1:1 devices in the hands of all our students, Wi-Fi hotspots were provided to families who did not have
access, or could not afford access, to Wi-Fi so all students were able to participate in learning and able to complete activities using
apps and digital learning programs. After students were provided with Chromebooks, iPads, and Wi-Fi hot spots, packets were also
available by request to support distance learning.
• Sites developed daily routines for both synchronous and asynchronous learning. Teachers had office hours to virtually connect with
students and their families.
• Special Education: Students were able to receive instruction remotely and according to IDEA.
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• ELA / ELD: The program was implemented as outlined in our Learning Continuity Plan for ELA / ELD, Math, PE, Social Studies, and
Science. Students received curriculum and materials as stated. They met virtually in small groups during specific times determined
by classroom schedules.
• ELLevation was used to track progress of English learners and determine the appropriate interventions and it was used to monitor
students social-emotional learning through Capturing Kids Hearts. The program was implemented through integration in classroom
coursework.
Access to Devices/Connectivity Successes
• PSD is almost at a 2:1 device to student ratio. Wi-Fi has been provided to families as referenced from sites to tech department. The
Wi-Fi hotspots were provided through a partnership with Verizon.
• Throughout the school closure, tech staff provided support for teachers, families, and students as they struggled to improve
technology skills in order to access curriculum and virtual classes.
• Special Education: Students were able to receive appropriate devices to allow for virtual access to the classroom and curriculum.
Pupil Participation and Progress Successes
• Infinite Campus was critical to the successful tracking of student attendance and our ability to follow through with contacting students
who were absent.
• Illuminate, Star 360, and Local Program Monitoring (LPM) assessments allowed teachers to provide targeted small group instruction,
monitor progress towards academic goals, essential data regarding learning loss, and needed supports and interventions.
• Non-classroom certificated staff (retired teachers and administrators) along with Instructional Aides led small groups, provided minilessons, and extra support in managing small groups.
Distance Learning Professional Development Successes
• Educational Technology department continued to support teachers, students, and families through Tech Tuesday and Thursday
classes, district website listed resources and information as well as professional development for identified needs.
• The Doug Fisher, Distance Learning Playbook Webinars were well received by staff and implementation of concepts and strategies
were timely for our staff.
• Special Education: Professional Development was provided to support teachers in adapting to a virtual platform and the special
education department also provided training opportunities for parents to help support their students during distance learning.
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Staff Roles and Responsibilities Successes
• While teachers struggled in the beginning with setting up a schedule that met the various needs of their students, they were able to
maintain focus on CCSS, assess students, include synchronous and asynchronous learning, small group instruction, and much
more into their instructional day.
• All staff worked to reach out to students and families to discuss absences and lack of participation in student learning.
• Social Emotional Learning Specialists, Counselors, and Parent Community Liaisons continued to lead small groups, provide classes,
and maintain district and site advisory council meetings.
• Special Education: Support staff and service providers were able to continue to provide students with social emotional support,
provide appropriate individualized support, and support for general education teachers at their sites.
Supports for English Learners Successes
• Palmdale School District teachers, bilingual Parent Community Liaisons, and English Learner Instructional Coaches were able to
support our English learner students and families through contact with families to discuss absence and lack of participation. They
also worked with families to ensure they had technology, curriculum, Wi-Fi, etc. to allow students to have access to the materials
needed to be successful in distance learning.
• Instructional Coaches were able to provide training for parents to help support students.
• District translators provided interpretation at various parent group meetings using virtual formats.
Supports for Pupils with Exceptional Needs Successes
• Special Education department was able to coordinate supports, accommodations, set and meet goals, and provide modification to
meet the needs of the individual students.
• IEPs were reviewed to determine appropriate placement and ensure students receive the required services.
• Students and families were contacted both virtually and by telephone for encouragement and support.
• IEPs were held in accordance to the IEP dates to ensure compliance.
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Supports for Pupils in Foster Care Successes
• Ability to coordinate services, collaborate with county placing agencies, care providers, advocates, and juvenile courts to maintain
stable school placements.
• Ensured students had access to academic resources and services.
Supports for Pupils who are Experiencing Homelessness Successes
• Our Foster/Homeless Liaison was able to coordinate the identification of homeless students using the Student Residency
Questionnaire process.
• Our Foster/Homeless Liaison coordinated online enrollment in school with DCFS for students newly experiencing homelessness
and those coming into the district.
Additional Successes
• Campuses were able to prepare while students participated in distance learning so they were ready to receive our students when
they returned.
• Time for planning and creating engaging virtual lessons, built on CA State Standards, for our students.
• Students attended classes and continued to learn under difficult circumstances.
• The Special Education department provided professional development to support teachers in providing a virtual education for their
students.
• There was a lot of professional development that continued in spite of COVID-19. Many teachers found these professional
development workshops to be timely, with good presenters, and on-going to support teachers throughout the year. In particular, the
Doug Fisher Distance Learning Playbook was exceptionally well received.
• Staff, both certificated and classified, remained flexible in their roles and responsibilities in order to serve our students and families.
Equity is doing what is needed, when it is needed.
• Resources were provided to the sites such as the Elementary Distance Learning Folder.
• Coaches and LSTs provided incredible support for staff/leaders, through videos, demo lessons, and supported staff in meeting
students academic and social-emotional needs.
• New Teacher Support not only supported teachers by meeting credentialing requirements, but also by meeting student and teacher
needs.
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•

While many hours were put into planning for dual immersion and teaching for biliteracy; we have 53 students being recognized
for achieving biliteracy.

•

Read 180 and Math 180 licenses supported English learners, foster/homeless students, providing full access to students with
special needs, and provided monitoring of student progress.

•

The district was able to provide extra duty hours for staff to plan, create, and collaborate with colleagues was a great support to
staff.

•

The district was able to provide supplemental materials for students to take home which was exceptionally helpful to students
without access to digital learning materials.

•

Teachers were provided new laptops, allowing them to teach remotely using quality technology.

•

The district continued to provide training, supplies as needed, for teachers to be able to continue programs such as Project Lead
the Way virtually.

•

Throughout the 2020-21 school year, district staff continued to work on a wide variety of projects such as PBIS, MTSS, Dual
Immersion, Cultural Relevancy and much more so we are ready to implement, expand, or revamp whatever is needed, as our
students return.

Continuity of Learning Challenges
•

Time is always a challenge. Scheduling small group instruction, ELD time, synchronous and asynchronous learning on a virtual
platform was especially challenging.

•

Meeting with colleagues to collaborate was also a challenge.

•

Distribution of materials to students was a challenge and a success. utilizing staff from a variety of departments and our
transportation department allowed us to get items distributed to families in an efficient manner.

Access to Devices/Connectivity Challenges
•

We became very aware of the limited knowledge of staff, students, and families regarding technology.

•

Making the time to ensure that we had the ability to support families with limited understanding of technology.

•

Distribution of technology devices and materials.
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Pupil Participation and Progress Challenges
•

Ensuring weekly (if not more often) contact with students who are absent or not fully participating in classroom activities.

•

Maintaining expected minutes of synchronous and asynchronous learning required English learner and special education time
requirements, especially in the beginning as schedules were being established.

Distance Learning Professional Development Challenges
• Moving from a "pandemic" teaching in the spring of 2019-2020 to a "distance learning" style of teaching.
Staff Roles and Responsibilities Challenges
• Meeting the particular needs of special education students and their required service providers on a virtual platform was difficult,
especially when looking at overall effectiveness in a digital platform.
Supports for English Learners Challenges
• Finding time during busy days to make contact with parents and community members.
• Developing training specific to our English learner families' needs.
• We currently have three district translators, so it was difficult to book them for meetings due to the volume of meetings.
Supports for Pupils with Exceptional Needs Challenges
• Coordinating support services through a virtual format.
• Being able to make contact with students and families.
Supports for Pupils in Foster Care Challenges
•

Coordinating the various services.

•

Maintaining contact with the various organizations that support our foster youth.
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Supports for Pupils who are Experiencing Homelessness Challenges
• Sometimes it is difficult to identify homeless youth.
• Coordinating with District and County contacts to meet the unique needs of homeless students.
Additional Challenges
• A lot of extra duty hours were required for planning and supporting distance learning by EL coaches, Dual Language Coaches, and
the District Learning Support Teacher.
• Extra hours were also necessary to pay teachers and school psychologist to provide parents with workshops to support mental
health and dual language.
• Extra planning hours for dual immersion across campuses and teaching for biliteracy.
• It was difficult to have continuity of instruction because of the "emergency" distance learning from 2019-20. At the end of 2019-20 it
was difficult to determine where students were academically. Starting 2020-21 on distance learning made it difficult to truly assess
students and provide the prescriptive instruction the students needed.
• It was challenging to meet the needs of our most marginalized students. It might have been better if we had been able to think more
outside the box.
• Supporting student with special needs was complex and difficult, in light of needing to meet federal and state mandates for students
with unique needs.
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Pupil Learning Loss
Actions Related to the Pupil Learning Loss
Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Ellevation services to track progress and monitor English learner students, teacher
training. Ellevation is a technology platform that will allow district staff, site
administrators, and teachers to effectively monitor the language acquisition and
academic achievement of English learner students. In addition, it will allow us to
monitor reclassified students to help ensure their continued success.

$48,232

$48,231

Yes

Cost of tutoring for foster and homeless youth to ensure that no learning loss occurs
during Distance Learning. Effectiveness will be evident through post assessments
that show academic growth.

$400,000

$266,426

Yes

Assessment for SELS - Student Support and Services, consultant and materials.

$250,500

$219,117

No

Description

A description of any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning
loss and what was implemented and/or expended on the actions.
• Tutoring for foster/homeless youth to decrease potential learning loss during distance learning - the actual expenditures were not
as high as expected as fewer students participated in the tutoring program than we had hoped to attend or budgeted to support.
• We were able to increase the funds for assessments which allowed Social Emotional Learning Specialists to provide student support
and services, as well as providing necessary materials to address student needs.
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Analysis of Pupil Learning Loss
A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school year and an analysis of the
effectiveness of the efforts to address Pupil Learning Loss to date.
Analysis of Effectiveness of the Efforts to Address Pupil Learning Loss
English Learners
• At this time, we are waiting for the results from the 2020-21 ELPAC testing to provide results as to the effectiveness of efforts to
address learning loss in our English learner students. Since results are based on the summative ELPAC, it does not provide ongoing
assessment of student growth. As such, we will be purchasing Benchmark ELD assessments in the 2021-22 school year. This will
allow teachers to access students early in order to drive instruction. These assessments mimic the summative ELPAC and focus on
ELD standards and language domains.
Low-Income
The numbers below show growth from the beginning of the 2020-21 school year to the end of the year for grades 3-8 on the Star Reading
Assessment. Star Math was not given so there is no comparison available. The Star Reading does show growth during the 2020-21
school year which leads us to believe our students benefited from the program offered during the 2020-21 school year. We are interested
in seeing the results of the state testing as they become available.
Star Reading points from Proficiency Level
• 3rd Grade - 145 points from Proficiency Level, an improvement from the fall
• 4th Grade - 157 points from Proficiency Level, an improvement from fall/winter
• 5th Grade - 193 points from Proficiency Level, an improvement from fall/winter
• 6th Grade - 308 points from Proficiency Level, an improvement from fall/winter
• 7th Grade - 361 points from Proficiency Level, an improvement from fall
• 8th Grade - 395 points from Proficiency Level, an improvement from fall
• Grade 3-8 Average - 260 points from Proficiency Level, an improvement from fall/winter
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Star Math
• 3rd Grade - 82 points from Proficiency Level
• 4th Grade - 96 points from Proficiency Level
• 5th Grade - 96 points from Proficiency Level
• 6th Grade - 109 points from Proficiency Level
• 7th Grade - 93 points from Proficiency Level
• 8th Grade - 96 points from Proficiency Level
• Grade 3-8 Average - 95 points from Proficiency Level
Foster Youth and Students Experiencing Homelessness
82 students participated in the Tutoring program that was offered this year. As of May 2021 (latest results currently available):
• 8 students relocated or refused services
• 45 students had no results as of May 2021
• 22 students showed growth in both ELA and Math
• 4 students showed growth in ELA but not Math
• 1 student remained the same (student was already at 100%!)
• 4 students decreased by an average of 5.75 points
• Growth in ELA - average point increase of 18.21
• Growth in Math - average point increase of 15.75
• We are still waiting for the June 2021 final results of the tutoring program. For those who fully participated, we have seen growth.
Pupils with Exceptional Needs
Progress towards student goals indicates a decrease in learning loss. This has been evidenced through report cards, informal
assessment data, and the verbal profession from service providers of observed gains that students made verbally. The growth that was
observed was obtained through district goals of ensuring that all students received services in order to minimize learning loss. Student
were offered virtual instruction with distance learning plans developed in collaboration with parents. Services to students did not stop
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despite school closures. Attempts to provide services, including alternatives to virtual learning, were offered to students. The district
offered and provided full services to students with disabilities per their IEPs when restrictions were lifted.
Successes
• With the exception of funding set aside for tutoring for foster and homeless students, our planned actions and services were carried
out as planned in spite of distance learning and COVID-19 restrictions.
• For foster youth that participated in the tutoring program we were able to document growth. Students did not show significant learning
loss in most cases they grew academically. In addition, we were very focused on the social emotional impact of the COVID-19
pandemic and distance learning for our most vulnerable students. As such we were able to provide our Social Emotional Learning
Specialists with the materials and supplies to monitor students, academically and socially.
• We had some staff that understood that looking at things from a "learning loss" perspective was deficit thinking. We had some staff
that understood that our students still learned a lot this year but it may not have been the type of academic learning thought of in a
traditional mindset.
• Some staff believed we should focus on the many skills and behaviors our students learned during the pandemic. The socialemotional aspect is more important than the academic aspect, at this time. There was a lot of trauma and pain; we need to celebrate
our students and staff for pushing forward and making it through this time. If we make sure our students and staff are okay socially
and emotionally, then learning can happen.
• The Special Education department, teachers and staff, did an amazing job continuing to provide services for our special education
students. With the most effective way to address Pupil Learning Loss bringing students back onsite for in-person learning.
Challenges
• Providing Foster/ Homeless students with opportunity to participate in tutoring services financially was an essential part of mitigating
learning loss and students who participated benefitted from the support. However, after hours on the computer learning with their
classroom teacher and then working on completing asynchronous assignments, trying to get students to participate in virtual tutoring
proved to be too much of a challenge for many students. Students and families expressed difficulties with having several children on
computers simultaneously, and the need for electronic free time.
• Providing the required services for special education students, especially while working virtually.
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Analysis of Mental Health and Social and Emotional Well-Being
A description of the successes and challenges in monitoring and supporting mental health and social and emotional well-being in the
2020-21 school year.
Successes
• Our Social Emotional Learning Specialists (SELS) went out of their way to maintain the groups that had been formed prior to COVID19 restrictions and school closures. This was an amazing feat considering all groups were held virtually. They not only monitored
the students' social-emotional well-being, but their academic growth as well. These groups were not just for students but for foster
families, parent groups. SELS would often hold groups then touch base with families after the meeting to provide assistance, or
instruction.
• Students grew with 1:1 assistance from parents. Staff was able to train parents to help their students to learn.
• Communication between home and school improved and the partnership became stronger.
• Working virtually helped with getting everyone together for IEP meetings. There was more flexibility with scheduling meetings
virtually.
• Social skills materials were purchased and staff were instructed to teach two lessons per week.
• ALL site personnel worked to make contact with our students, families and staff. School staff would drive through neighborhoods
with signs letting students and families know they were missed, thought about, and that we as a school community worried about
their welfare. Staff were notified if students or family members became ill, needed groceries, or just needed someone to listen about
their concerns for their students academic success.
• Throughout this story of our district during COVID-19 and the pandemic, you have read about the busses that went out into the
community to deliver food, help with student enrollment, deliver materials so students could complete assignments, and so much
more.
• We wept and then supported families who lost loved ones, anyway we could.
• Staff has had access to mental health services through on-site counselors and through district medical plans.
• Target Solutions is an online professional development program that staff are required to participate in. Topic included COVID-19
training, along with other required training such as mandated child abuse reporting.
• Staff were also encouraged to participate in district offered virtual classes on Teaching Students of Poverty which also provides
information on Trauma Informed Practices.
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Challenges
• Teachers were required to touch base with every student, every day.
• Getting better at the use of technology in the beginning.
• Continuing with assessments for IEP purposes.
• Providing emotional support virtually was very difficult.
• District offered virtual classes were limited in enrollment and how many times they were offered during the year.
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Analysis of Pupil and Family Engagement and Outreach
A description of the successes and challenges in implementing pupil and family engagement and outreach in the 2020-21 school year.
Tiered Re-Engagement Strategies Successes
• Attention 2 Attendance (A2A) letters were sent to families regularly
• School site staff made daily phone calls to families of absent and/or non-participating students
• Conferences were held with families re: Attendance
• SART Meetings were held between school administrators and parents
• SARB hearings conducted with parents, district, school, and district attorney representatives
• Attendance incentive programs and awards at all sites
Additional Successes
• Staff were able to create and implement virtual Parent Workshops on the enrollment process. They were able to reuse busses as
"enrollment busses" and take them into the community to enroll students for the 2020-21 school year.
• In general, community outreach and involvement increased during COVID-19. This was due in part to virtual meetings. With virtual
meetings more parents could join meetings from their workplace, home or other areas increasing participation.
• For the foster/homeless students who participated in the tutoring programs being offered they not only did not show learning loss
their understanding of academic areas increased.
• EL coaches created a workshop on how to support English Learners at home. It was presented at the DELAC meeting and later
they were invited to share the workshop information at sites for their ELAC meetings. This allowed for the information to go out to
more families.
• The Department of Access and Equity: Multilingual opened up a class for Spanish learners which was well received.
• The flexibility for parents to continue to engage in activities from home was very successful.
• At the time of this writing the participation rates at the school sites is also very promising for the 2020-2021 school year.
• The resilience of parents in attending meetings and participating virtually was amazing. In the midst of a world-wide pandemic, some
parents never missed a meeting.
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• Having virtual meetings appears to have empowered and emboldened parents. There were more hard questions being asked,
challenges to the way we do things - not in a bad way, but parents wanted to know "why".
• Parent workshops on enrollment were held
• Busses were sent to 7 sites to promote enrollment
• Step by step video to guide parents on the enrollment process was created
• Provided full online, paperless enrollment process with phone assistance
• Included information on enrollment and attendance on radio program
• Provided Immunization Clinic for parents as part of the enrollment process. The clinic is located at the District Office.
Tiered Re-Engagement Strategies Challenges
• Making contact with parents
• Scheduling / holding SARB hearings
• Tracking students that did not show up
Additional Challenges
• Making sure families had the resources and information they needed, especially early in the year.
• Parents wanted specific programs and workshops but when the district was ready to launch them, there was less participation than
expected.
• Departments that held regular events such as the AAPAC Cookout, the Black GALA event, etc. were unable to hold these events
due to COVID-19 restrictions. These events are very uplifting and encouraging for the community.
• Creating programs and processes from scratch as information was slowly released from CDE, LACOE and CDC.
• Other sites and or departments voiced that holding meetings virtually was difficult to do and that sometimes attendance was low. In
the beginning, parents were trying to obtain information, as time went on they seemed to experience "Zoom fatigue" and participation
numbers decreased.
• Communication between various departments as to what they were doing was difficult and resulted in doubling efforts.
• Sustainability of programs, activities, workshops and meetings was at times difficult.
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• In some areas it was difficult to provide parents with the opportunity to actively participate in the work we were doing.
• Creating a full online enrollment process
• Timing directives and information from State/County departments
• Large numbers of unenrolled students
• Promoting school safety was successful but challenging
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Analysis of School Nutrition
A description of the successes and challenges in providing school nutrition in the 2020-21 school year.
Successes
• Our school nutrition department served over 4 million meals to our students and their families.
• There was more time to hold professional development for staff.
• The School Nutrition department was able to have much more interaction with the families, normally they would mostly have
interaction with students.
• Through increased funding from the Department of Defense Fresh Produce Program Child Nutrition was able to purchase more
fresh produce like avocados and blood oranges.
• The Child Nutrition program was able to provide additional food - milk, fruits and vegetables, etc. to families in our community. These
food pick-ups were held weekly.
• With one-time funds, we were able to purchase hands free contactless equipment that normally their budget would not enable them
to purchase.
Challenges
• Supply chain issues made feeding our families challenging.
• Changes in staffing created problems throughout the year. It also required training new staff.
• Since Child Nutrition is self-sustaining financially, it was challenging when reimbursement was not as high as normal.
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Additional Actions and Plan Requirements
Additional Actions to Implement the Learning Continuity Plan
Total
Budgeted
Funds

Section

Description

All

Supplies, equipment and COVID-19 mitigation

All

Estimated
Actual
Contributing
Expenditures

$200,000

$280

No

Cleaning/Disinfecting equipment, materials, and solutions.
Includes: Victory wand and disinfectant solutions, carpet
extractors, vacuums, power wash, crew bowl bathroom
cleaner, cleaning wipes, and sanitizers.

$1,550,000

$30,825

No

All

PPEs: All the PPEs for use in the classrooms and offices
including: mask, student barriers, plexiglass, gowns, face
shields, gloves, thermometers, etc.

$2,527,966

$977,052

No

School Nutrition

Furniture: Includes cafeteria tables and outside picnic tables
for school sites and offices.

$500,000

$480,911

No

All

Vehicle: Delivery and distribution of supplies/PPE

$25,000

$30,596

No

All

Thermal Temp Screening: Unified Command Thermal
Screening Systems for all school sites and offices to check
body temperature.

$500,500

$759,645

No

All

i-Wave-R Air Cleaner systems and labor for installation:
iWave-R is the world’s first self-cleaning, no maintenance
needlepoint bi-polar ionization generator designed
specifically for treating air in residential duct A/C systems,
1,500 units to be installed in all classrooms and offices.

$1,019,008

$542,009

No

All

Restor Air Portable Plug-in Air Purification System: 2,000
portable Plug-Ins APS for all classrooms and office spaces.

$788,400

$828,258

No
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Total
Budgeted
Funds

Estimated
Actual
Contributing
Expenditures

Section

Description

All

Touchless drinking fountains with bottle fillers, includes
labor: 67 Barrier-free, sensor operated, wall mounted,
electric water cooler pushbuttons or sensor operated bottle
filler for all schools.

$545,250

$758,320

No

All

Portable Sink/Stanchions: Extra sinks for the playground
and stanchions for social distancing.

$100,000

$112,347

No

All

Vehicle: to be driven by the maintenance and custodial
supervisor for COVID-19 clean ups and disinfecting of
facilities.

$30,000

$30,595

No

All

Extra Duty for Custodial Staff: Custodial/Maintenance crew
clean ups and disinfecting of classrooms and offices.

$80,000

$32,315

No

School Nutrition

COVID-19 Related Expenditures – Includes: miscellaneous
food items, food service supplies, canopies, freezer,
technology support, touchless point of service computers
and extra duty for staff members.

$600,500

$671,407

No

Distance Learning Program
(Staff Roles and
Responsibilities)

Transportation Contract: Cost of district contract and
repurposed transportation staff.

$1,400,000

$1,615,446

No

All

Disinfection & PPEs: COVID-19 mitigation equipment and
supplies, PPE and site improvements for social distancing.

$95,000

$0

No

Distance Learning Program
(Staff Roles and
Responsibilities)

Repurposed Staff & Extra Duty: Repurposed district staff for
COVID-19 mitigation and administrative duties for COVID
related cases.

$200,000

$15,755

No

Distance Learning Program
(Continuity of Instruction)

Five Days of Professional Development for Certificated and
Classified: Three Professional development days for

$1,422,061

$1,341,630

No
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Section

Total
Budgeted
Funds

Description

Estimated
Actual
Contributing
Expenditures

technology and Distance Learning training and two days for
classified training in lieu of furlough days.
All

Other Operation Services

$6,450

$521,095

No

All

Telephone

$360,000

$205,095

No

All

Direct Support / Indirect Cost Charges

$7,692.95

$0

No

A description of any substantive differences between the planned actions and budgeted expenditures for the additional plan
requirements and what was implemented and expended on the actions.
• Supplies, equipment and COVID-19 mitigation: Items for cleaning, disinfecting materials/solutions and equipment, PPE's, Thermal
Temperature Screening Equipment, i-Wave-R Air cleaning systems, Restor Air Portable Plug-in Purifications systems, were
separated out when listing in projected budget and restated several times. This causes confusion in determining whether
expenditures matched budgeted items. When looking at the overall budgeted amount with the overall estimated actual expenditures
the numbers are fairly close. We know that in some cases we spent more than originally budgeted and in others slightly less.
Because these items are separated out and duplicated several times it appears that there is large discrepancies unless you look at
other similar areas that are greatly increased. In addition, for instance, the i-Wave Air cleaning actual expenditure cost listed is for
purchase of the cleaning systems it did not include the cost of labor which when paid will match the cost of the budgeted amount.
• Touchless drinking fountains with bottle fillers (includes labor) and Portable Sink/Stanchions: Both of these items showed increases
in costs from budgeted amounts due to increase in purchased materials/equipment and costs of labor.
• Extra Duty for Custodial Staff / Repurposed Staff and Extra Duty / Five Days of Professional Development for Certificated and
Classified Staff: The reduction of costs are due to fewer staff submitting blue sheets for extra duty, trainings, and the fact that we
over budgeted in this area as we submitted the plan very early in the 2020-21 school year. The costs also included benefits/fringe
changes.
• Transportation Contract: This action increased in cost as we used busses to assist with enrollment by going out into the community
and helping families to enroll their students. Busses were also used to assist with meal distribution enabling Child Nutrition
department to distribute 4 million meals this year.
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• Telephone: Decrease in overall cost for the 2020-21 school year due to students and staff off campus for most of the 2020-21 school
year.
• Direct Support/Indirect Cost Charges: These costs have not yet been closed out at the time of this writing.
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Overall Analysis
An explanation of how lessons learned from implementing in-person and distance learning programs in 2020-21 have informed the
development of goals and actions in the 2021–24 LCAP.
• Understanding what worked and what didn't work was a big part of determining goals and actions for the 2021-2024 LCAP.
• Understanding that there are some things that worked so well we want to be sure to find a way to implement them moving forward.
i.e virtual meetings of all kinds provided flexibility to participants ensuring greater participation.
• In some cases we did not have enough data to determine if a program, action or service was working or not. This required
conversations as to whether we would continue the funding, cancel the funding or reduce the amount of funding. In most cases the
goal remained into future years, there were some however where funding was reduced.
• Without question, supporting the social-emotional needs of our families was a focus moving forward.
• Culturally responsive teaching practices, curriculum, professional development, need to be increased to meet the demographic
needs of the students and families of PSD. While we have done a lot of work with specific partners in addressing this topic, we have
much that needs to be continued and increased.
• Even with COVID-19 and distance learning, most of the district projects - MTSS, PBIS, Communications, expansion of PLTW,
expansion of the Music program, use of EL/LSE Roadmap, etc. continued to meet and create and develop plans for the upcoming
year. These projects need to be implemented using staff training, purchase of supplies and materials.
• Continue to provide tutoring for our foster/homeless youth. The tutoring offered during the pandemic was proven to be effective in
mitigating learning loss and in some cases students showed growth.
• Provide professional development to support curriculum adoptions that occurred prior to the pandemic, as well as increasing
professional development for social emotional programs like Second Step or Quaver SEL.
• Safety on all levels will need to increase not only from bullying, fighting, but also from the need to provide clean campuses following
CDC and CDPH guidelines - ensuring PPEs, etc. are being purchased, utilized and replaced as we move forward with in-person
learning.
• In many areas open positions were not filled in 2020-21, these positions need to be thoughtfully reconsidered and filled if needed to
meet student and district needs. Other areas of personnel need to be considered for expansion as staff can be stretched thin.
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An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for pupils with
unique needs.
• Students with disabilities will continue to receive assistance based on their identified need and in conjunction with their individual
education plan (IEP) as indicated for supports, accommodations, goals and modifications. Students with disabilities are assessed
and monitored as required in their IEP. Students with disabilities will be able to participate in summer programs to allow continuous
monitoring of goals, as well as, to diminish any potential learning loss. We will continue to provide TeachTown for our special
education students to support their ability to meet their academic and social skills goals. We will continue to provide workshops and
parent training that supports student learning from home. During the COVID-19 pandemic, staff offered parents workshops on how
to assist their students during distance learning, this proved to be very successful in supporting students and families. It is our
intention that these opportunities continue through the 2023-24 school year. Assessments given within the 2021-2024 school years
will be based on the unique needs of the students and will be determined by the Individual Education Plan developed by school
staff, parents, and service providers. Students will also be assessed through common formative assessments, teacher and service
provider observations, as appropriate.
• English Learners (ELs) will continue to receive support in a variety of ways. ELPAC testing allows us to determine status of the
student’s language development and to monitor progress on a yearly basis. Use of Imagine Learning licenses supports students in
acquiring, developing, and strengthening their language skills across all subject areas and monitors progress. The EL Support Plan
also includes opportunities for families of EL students to participate in various training and workshops such as CABE, Latino Family
Literacy, Parenting Partners, etc. These trainings support families as they work with their students to improve academic and
language skills. We will continue to provide Parent Community Liaisons (PCLs) to provide these workshops, assist parents in
completing enrollment forms for CEP, enrollment in activities, school, etc. EL Instructional Coaches will work with teachers to meet
the specific needs of EL students, as well as, offering parent classes. LCAP will also provide district translators to allow parent
participation in parent and advisory groups, translation for IEP meetings, parent conferences, and document translations. In addition
to the use of the ELPAC to assess student learning we will also be using Benchmark 360 and ELLevation to assess student early
in the year to determine how to direct instruction to assist in student growth.
• Foster/Homeless Youth will be supported through the Foster/Homeless Youth Liaison who will work to coordinate services so critical
for these student’s well-being. This includes working with county placing agencies, care providers, advocates and juvenile court to
maintain stable school placements and to ensure that each student has access to academic resources and services necessary for
them to be successful. The Foster/Homeless Youth Liaison monitors tutoring services for growth. For students experiencing
homelessness, the liaison will coordinate efforts to identify students/families through the Student Residency Questionnaire process
and provide appropriate resources/services to students and families. The Liaison also provides training for our new teachers in how
to meet the needs of our foster/homeless youth. Students are provided home to school transportation to their school of origin per
McKinney-Vento. Care packages are distributed throughout the year with toiletries, clothing, school supplies for students to have
the materials and supplies needed to be successful. Students are provided with opportunities to attend Outdoor Science School,
participate in tutoring, the Fostering Dreams Dance program and college field trips. As we know, the pandemic effected these
students academically and social-emotionally. We will continue to monitor these students and provide social-emotional groups led
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by Social Emotional Learning Specialists to help monitor their well-being and growth academically. Assessments used to determine
learning loss for our Foster and Homeless students will mirror the assessments of the other groups as is appropriate to their specific
needs. Foster/Homeless students may need to take the ELPAC, or assessments related to students with disabilities, at the very
least they will be participating in the Local Program Monitoring assessments and state required assessments.
• Low-income students will continue to be assessed for learning loss in the 2021-2024 school years through the use of Local Program
Monitoring assessments such as STAR 360, Basic Phonics Testing, Common Formative Assessments, and Phonics Assessments
which provide a clear picture of student needs and subsequent interventions. Teachers will continue to provide small group
instruction and guided reading groups. The teachers will continue to collaborate with colleagues to plan instruction, focus on DOK
leveled questions for both instruction and assessment purposes. For Math assessments the use of Local Program Monitoring
assessments includes use of Zearn, an online math assessment program for Eureka Math, our current Math curriculum. As well as,
Common Formative Assessments and student notetaking review. Once teacher have the results of these monitoring assessments,
they will use the results to determine need for reteaching, interventions and clinic. Timely feedback on student work is another
method of supporting students. Given in small chucks, feedback can promote critical thinking, clarify misunderstanding of
expectations and help them improve.
A description of any substantive differences between the description of the actions or services identified as contributing towards
meeting the increased or improved services requirement and the actions or services implemented to meet the increased or improved
services requirement.
The following contributing actions and services were implemented as described in the LCP: AB1808, Certificated Salary Increase, WASC
Accreditation, Middle School Teacher Stipend, District/Site Personnel - Instructional Aides, LSTs, Dual Immersion Coach, Physical
Education - Teachers/Substitutes, Educational Technology, Extended Learning Time, Social-emotional Learning Specialists,
Communications, District Parent Meetings, School Safety, Read 180 licenses, Gifted and Talented Education program/assessments,
Chromebooks for 1:1 ratio, Capturing Kid's Hearts Refresh Training, Capturing Kid's Hearts virtual "Winning Culture" for classified,
Parent Square, Extra duty for EL Coaches, EL Teachers, Psychologist, and Bilingual Aides, interpreting services, Tamarisk Renaissance,
District Personnel - Student Services, School Site Personnel, Cultural Proficiency, Professional Development Buyback Days, 6 Hours
Planning Time at the beginning of the School Year, SMORES - PD Communication platform, ELLevation, and foster/homeless tutoring.
• Transportation for Special Programs - with school closures and reduced opportunities to attend/participate in special programs this
action was not carried out as described.
• PSD Music Program - With distance learning in place for the 2020-21 school year, we were unable to hold performances, the Quaver
program was able to expand this year.
• VAPA - In a typical year, our students are able to showcase their work with industry specialists and that was not able to be held this
year.
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• English Learner Support Plan - The only difference in the description here is that students are given the ELPAC rather than the
CELDT and that CABE was held virtually.
• Foster Youth Support Plan - We were unable to send our foster/homeless students to Outdoor Science School and the Fostering
Dreams Dance Project was cancelled for this year.
• Home to School Transportation - Due to school closure, Home to School Transportation was not implemented as described in the
LCP.
• Personnel - Bilingual Parent Community Liaisons - Due to COVID-19 restrictions we were unable to hold parent classes.
• English Learner Support/ Parent training and meetings - While DELAC meetings were able to be held virtually ESL classes were
cancelled.
• Reprographics for District-wide printing - District-wide printing of program activities and meeting information was not sent out as
flyers, instead information was distributed via the District Website, ParentSquare and social media.
• Cafe Con Leche Radio Contract - Contract was cancelled and new radio program was started.
• Project Lead the Way (PLTW) - The PLTW program expanded this year with five new teachers receiving training, first year of
necessary materials, participation fees were paid.
Palmdale School District had budgeted $49,519,854.89 for increased and improved services in the 2020-2021 Learning Continuity and
Attendance Plan. Due to issues related to Distance Learning as outlined above, not all funds were expended in the 2020-21 with a
difference of $5,606,821. These funds will be expended in the 2021-22 school year. Some of the actions and services listed above that
funds were not spent to full capacity will likely see an increase in funding for 2021-22. Others, such as the Cafe Con Leche contact will
not be renewed and those funds will go to support our unduplicated students in other areas such as increased funds for English Learner
Support and Foster Youth Support Plans.
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Annual Update for the 2020-21 Learning Continuity and Attendance Plan
Expenditure Summary
Total Expenditures by Offering/Program
Offering/Program

2020-21 Budgeted

In-Person Instructional Offerings
Distance Learning Program
Pupil Learning Loss
Additional Actions and Plan Requirements
All Expenditures in the Learning Continuity and Attendance Plan

2020-21 Actual

$34,148,484.22

$31,149,142

23,379,056.65

28,441,975

698,732

533,744

11,957,827.95

8,954,336

$70,184,100.82

$69,079,227

Expenditures by Offering/Program (Not Contributing to Increased/Improved Requirement
Offering/Program

2020-21 Budgeted

2020-21 Actual

In-Person Instructional Offerings

$760,598.22

$344,793

Distance Learning Program

7,695,319.76

15,650,950

250,500

219,117

11,957,827.95

8,954,336

$20,664,245.93

$25,169,196

Pupil Learning Loss
Additional Actions and Plan Requirements
All Expenditures in the Learning Continuity and Attendance Plan
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Expenditures by Offering/Program (Contributing to Increased/Improved Requirement
Offering/Program

2020-21 Budgeted

In-Person Instructional Offerings
Distance Learning Program
Pupil Learning Loss
All Expenditures in the Learning Continuity and Attendance Plan
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2020-21 Actual

$33,387,866

$30,804,349

15,683,736.89

12,791,025

448,232

314,657

$45,519,854.89

$43,910,031

Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP.
2019-20 Overview:
It was difficult to obtain a true picture of how our students were doing in meeting our goals in the 2019-20 school year as the state SBAC
testing was suspended. There was no HFZ testing, as testing was suspended. Local testing measures showed we were on track to
meeting or almost meeting the goals, however we were only able to assess for the first and second quarter, due to schools being closed
in the third quarter. We were able to increase our reclassification rate for our English learners and decrease the percent of LTELs. An
assessment of Technology fluency for teachers was not administered due to school closures. There was a decrease in professional
development hours. Attendance rates dropped to 96%, chronic absenteeism increased to 16.2%, suspension also increased by 3.2%,
and Foster Youth Parent/Caregiver engagement/training opportunities increased from 10 to 23 meetings. Community partnership
meetings increased as well, however we were unable to complete the CA School Parent Survey.
2020-21 Overview:
In 2020-21, we were able to complete the assessments suspended in 2019-20, but we are still awaiting the results. Believing that learning
loss reflects a fixed mindset, we opened the 2020-21 school year with the idea we can and should continue to strive to address the
academic learning goals of our students. We continued to focus on meeting our goals academically, physically, and socially and
emotionally. We provided professional development to ensure our teachers were supported and prepared for a year of distance learning.
We also knew that the social emotional well-being of our families was going to be paramount in ever being able to reach our academic
goals. As such the work we did was always with an eye to our students social-emotional state. Throughout the year many of our normally
in person meetings were held virtually: school and district advisory council meetings, parent workshops that assisted parents in
partnering with us to provide a quality education virtually, and even some workshops. The virtual meeting provided the opportunity for
parents who would not normally be able to participate.
How does this information inform the development of the 2021-2024 LCAP?
In discussions about the current actions and services, we looked at whether we had any evidence of whether the actions and services
were effective in meeting student needs. With the suspension of certain assessments, and because of the COVID-19 lockdown we had
very little data from 2019-20 to tell us how students were doing academically, socially or emotionally. While we wait for the results from
state testing and local program monitoring 3rd quarter results from 2020-21, our LCAP stakeholder group looked for key areas of concern
based on needs during the 2020-21 school year. Ultimately, the committee decided we did not have enough evidence to eliminate
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programs, actions or services. They did choose to move funds from some areas to others that they felt were more critical after a year
and a half of distance learning. They also wanted to ensure that we were providing actions and services to support the social and
emotional needs of our students including providing increased SELs for sites, ensuring the campuses are safe, healthy, learning
environments. Another area that stakeholders wanted to emphasize was cultural relevancy and ensuring that staff are receiving
professional development training in this area, that our curriculum reflects diversity, and that there are activities that promote cultural
relevancy. In reviewing the plan for the 2021-22 through 2023-24, many of the actions and services remain the same; however, within
those actions and services there is emphasis that reflects the concerns of our stakeholders.
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Instructions: Introduction
The Annual Update Template for the 2019-20 Local Control and Accountability Plan (LCAP) and the Annual Update for the 2020–21
Learning Continuity and Attendance Plan must be completed as part of the development of the 2021-22 LCAP. In subsequent years,
the Annual Update will be completed using the LCAP template and expenditure tables adopted by the State Board of Education.
For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the
California Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at
lcff@cde.ca.gov.

Instructions: Annual Update for the 2019–20 Local Control and Accountability Plan
Year
Annual Update
The planned goals, state and/or local priorities, expected outcomes, actions/services, and budgeted expenditures must be copied
verbatim from the approved 2019-20 Local Control and Accountability Plan (LCAP). Minor typographical errors may be corrected.
Duplicate the Goal, Annual Measurable Outcomes, Actions / Services and Analysis tables as needed.

Annual Measurable Outcomes
For each goal in 2019-20, identify and review the actual measurable outcomes as compared to the expected annual measurable
outcomes identified in 2019-20 for the goal. If an actual measurable outcome is not available due to the impact of COVID-19 provide a
brief explanation of why the actual measurable outcome is not available. If an alternative metric was used to measure progress towards
the goal, specify the metric used and the actual measurable outcome for that metric.

Actions/Services
Identify the planned Actions/Services, the budgeted expenditures to implement these actions toward achieving the described goal and
the actual expenditures to implement the actions/services.

Goal Analysis
Using available state and local data and input from parents, students, teachers, and other stakeholders, respond to the prompts as
instructed.
•

If funds budgeted for Actions/Services that were not implemented were expended on other actions and services through the end
of the school year, describe how the funds were used to support students, including low-income, English learner, or foster youth
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students, families, teachers and staff. This description may include a description of actions/services implemented to mitigate the
impact of COVID-19 that were not part of the 2019-20 LCAP.
•

Describe the overall successes and challenges in implementing the actions/services. As part of the description, specify which
actions/services were not implemented due to the impact of COVID-19, as applicable. To the extent practicable, LEAs are
encouraged to include a description of the overall effectiveness of the actions/services to achieve the goal.

Instructions: Annual Update for the 2020–21 Learning Continuity and Attendance Plan
Annual Update
The action descriptions and budgeted expenditures must be copied verbatim from the 2020-21 Learning Continuity and Attendance
Plan. Minor typographical errors may be corrected.

Actions Related to In-Person Instructional Offerings
•

In the table, identify the planned actions and the budgeted expenditures to implement actions related to in-person instruction and
the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

•

Describe any substantive differences between the planned actions and/or budgeted expenditures for in-person instruction and
what was implemented and/or expended on the actions, as applicable.

Analysis of In-Person Instructional Offerings
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in implementing in-person instruction in the 2020-21 school year, as applicable. If inperson instruction was not provided to any students in 2020-21, please state as such.

Actions Related to the Distance Learning Program
•

In the table, identify the planned actions and the budgeted expenditures to implement actions related to the distance learning
program and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

•

Describe any substantive differences between the planned actions and/or budgeted expenditures for the distance learning
program and what was implemented and/or expended on the actions, as applicable.
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Analysis of the Distance Learning Program
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in implementing distance learning in the 2020-21 school year in each of the following
areas, as applicable:
o Continuity of Instruction,
o Access to Devices and Connectivity,
o Pupil Participation and Progress,
o Distance Learning Professional Development,
o Staff Roles and Responsibilities, and
o Supports for Pupils with Unique Needs, including English learners, pupils with exceptional needs served across the full
continuum of placements, pupils in foster care, and pupils who are experiencing homelessness
To the extent practicable, LEAs are encouraged to include an analysis of the effectiveness of the distance learning program to
date. If distance learning was not provided to any students in 2020-21, please state as such.

Actions Related to Pupil Learning Loss
•

In the table, identify the planned actions and the budgeted expenditures to implement actions related to addressing pupil learning
loss and the estimated actual expenditures to implement the actions. Add additional rows to the table as needed.

•

Describe any substantive differences between the planned actions and/or budgeted expenditures for addressing pupil learning
loss and what was implemented and/or expended on the actions, as applicable.

Analysis of Pupil Learning Loss
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in addressing Pupil Learning Loss in the 2020-21 school year, as applicable. To the
extent practicable, include an analysis of the effectiveness of the efforts to address pupil learning loss, including for pupils who
are English learners; low-income; foster youth; pupils with exceptional needs; and pupils who are experiencing homelessness,
as applicable.
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Analysis of Mental Health and Social and Emotional Well-Being
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in monitoring and supporting Mental Health and Social and Emotional Well-Being of
both pupils and staff during the 2020-21 school year, as applicable.

Analysis of Pupil and Family Engagement and Outreach
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges related to pupil engagement and outreach during the 2020-21 school year, including implementing
tiered reengagement strategies for pupils who were absent from distance learning and the efforts of the LEA in reaching out to
pupils and their parents or guardians when pupils were not meeting compulsory education requirements or engaging in
instruction, as applicable.

Analysis of School Nutrition
•

Using available state and/or local data and feedback from stakeholders, including parents, students, teachers and staff, describe
the successes and challenges experienced in providing nutritionally adequate meals for all pupils during the 2020-21 school
year, whether participating in in-person instruction or distance learning, as applicable.

Analysis of Additional Actions to Implement the Learning Continuity Plan
•

In the table, identify the section, the planned actions and the budgeted expenditures for the additional actions and the estimated
actual expenditures to implement the actions, as applicable. Add additional rows to the table as needed.

•

Describe any substantive differences between the planned actions and/or budgeted expenditures for the additional actions to
implement the learning continuity plan and what was implemented and/or expended on the actions, as applicable.

Overall Analysis of the 2020-21 Learning Continuity and Attendance Plan
The Overall Analysis prompts are to be responded to only once, following an analysis of the Learning Continuity and Attendance Plan.
•

Provide an explanation of how the lessons learned from implementing in-person and distance learning programs in 2020-21
have informed the development of goals and actions in the 2021–24 LCAP.
o As part of this analysis, LEAs are encouraged to consider how their ongoing response to the COVID-19 pandemic has
informed the development of goals and actions in the 2021–24 LCAP, such as health and safety considerations, distance
learning, monitoring and supporting mental health and social-emotional well-being and engaging pupils and families.
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•

Provide an explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially for
pupils with unique needs (including low income students, English learners, pupils with disabilities served across the full
continuum of placements, pupils in foster care, and pupils who are experiencing homelessness).

•

Describe any substantive differences between the actions and/or services identified as contributing towards meeting the
increased or improved services requirement, pursuant to California Code of Regulations, Title 5 (5 CCR) Section 15496, and the
actions and/or services that the LEA implemented to meet the increased or improved services requirement. If the LEA has
provided a description of substantive differences to actions and/or services identified as contributing towards meeting the
increased or improved services requirement within the In-Person Instruction, Distance Learning Program, Learning Loss, or
Additional Actions sections of the Annual Update the LEA is not required to include those descriptions as part of this description.

Overall Analysis of the 2019-20 LCAP and the 2020-21 Learning Continuity and
Attendance Plan
The Overall Analysis prompt is to be responded to only once, following the analysis of both the 2019-20 LCAP and the 2020-21
Learning Continuity and Attendance Plan.
•

Describe how the analysis and reflection related to student outcomes in the 2019-20 LCAP and 2020-21 Learning Continuity and
Attendance Plan have informed the development of the 21-22 through 23-24 LCAP, as applicable.

California Department of Education
January 2021
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Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.
Local Educational Agency (LEA) Name
Palmdale School District

Contact Name and Title
Janet Simons
Director of LCAP & Charter Oversight

Email and Phone
JLSimons@palmdalesd.org
(661) 789-6590

Plan Summary 2021-2022
General Information
A description of the LEA, its schools, and its students.
Palmdale School District (PSD) serves its community by providing a quality educational experience to more than 17,500 children from preschool
through 8th grade. With 28 schools and more than 2,000 employees, PSD actively prepares students to be successful in the 21st Century using
the district strategic plan, “The Palmdale PROMISE.” The Palmdale PROMISE has five overarching goals and approximately 40 actions that
drive the district’s vision of “…every student leaves ready for success in high school and beyond: college, career, and the global world.”
The Palmdale PROMISE/La PROMESA de Palmdale embodies our commitment to: Pursuing Remarkable Opportunities to Marshall Innovation,
Inspiration and Imagination for Success and Engagement - Promoviendo y Realizando Oportunidades Magnificas de Inovacion, Inspracion, e
Imaginacion para un Sobresaliente Exito. The identified five strategic goals that form the framework for powerful and sustainable district
transformation are:
1. Dramatically improve student engagement and achievement through access to powerful learning opportunities.
2. Create and sustain globally-competitive learning environments of high intellectual performance across the curriculum and in all areas
needed for 21st Century success for students, including opportunity for development of high levels of multilingual and STEAM
competencies.
3. Provide strategic direction and support to district administrators, principals, teachers and sites, focused on improving the quality of
classroom instruction and interaction in every classroom in every school.
4. Create and support safe, affirming, equitable, and enriched globally-competitive school environments for participatory, restorative,
inclusive, and culturally and linguistically responsive learning and interaction for students.
5. Engage diverse families and communities in powerful learning and collaboration.
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Developing the LCAP requires aligning the priorities from the Strategic Plan with the state's eight priorities. Four District LCAP goals connect
the district and state priorities and create the framework for the LCAP. The goals are:
1. High Level Academic Preparation and College & Career Readiness
2. Welcoming, Safe and Healthy Learning Environment
3. Parent, Family and Community Engagement
4. Basic Services (Williams Compliance)
PSD is located in the Antelope Valley, one of the largest and fastest growing areas in Southern California, a hub for the nation’s largest
aerospace corporations, and home to Edwards Air Force Base. Palmdale is northeast of Los Angeles. It has seen unprecedented growth over
the past several years, but still offers affordable housing, a small-town atmosphere, and big city amenities. The Antelope Valley attracts families
from diverse socioeconomic and ethnic backgrounds. The 2019-20 student population by ethnicity consist of 76.64% Hispanic/Latino, 14.74%
African American, 4.57% White, 1.20% Asian, 0.66% American Indian and 1.88% with more than one race. The district has 92.1% of students
on Free or Reduced Price Meal (FRPM), slightly less than 3% foster youth and less than 1% homeless students. We currently have 23.7%
English Language Learners (ELL) and 5.79% Re-designated Fluent English Proficient (RFEP) students.
PSD has 28 schools consisting of five middle schools, 16 elementary schools, three K-8th schools, and four specialized schools. Two of the K8th schools are full Spanish Dual 50/50 Immersion and the third is an International Baccalaureate (IB) K-8 school with both an authorized
Primary Years Program (PYP) and Middle Years Program (MYP). The Dual Immersion Schools of choice continue to develop students’ literacy
in English and Spanish through academic instruction in both languages, and, in 2016, one of our dual immersion schools received CABE’s Seal
of Excellence for their outstanding dual language program. In addition, PSD is expanding multilingual opportunities for students at several of
our elementary schools in the form of dual language academies, or “plazas”. The district will continue to add dual language grade levels and
programs, as it recognizes that the cognitive demands of dual immersion programs have been of high academic value to all of our students,
especially our English Learner students.
In the 2017-18 school year, PSD transitioned all 4 existing intermediate schools to middle schools and opened up a 5th middle school – SAGE
Academy. The addition of 6th grade provides our students three years of academic instruction in our academies, allowing them to have the
opportunity to spend three years exploring all the electives and pathways that have been developed. In 2017, PSD received the Magnet School
Assistance Program (MSAP) federal grant which helped to create the five magnet middle school academies. The five middle schools all have
Science, Technology, Engineering, Arts and Mathematics (STEAM) focused pathways and include Engineering and Design; Medical, Health,
and Technology; Law and Government; Fine Arts; and our newly opened Space and Aeronautics Academy. Our academies have an average
of 30 electives at each middle school including Music, AVID, Robotics, Project Lead the Way, ASB, Geometric Design, Lego Robotics, Home
Economics, Business Computers, Computer Gaming, Culinary Arts, Business Marketing, Junior Upcoming Medical Professionals (JUMP), as
well as focused fitness electives. Increasing our school day by 24 minutes allowed PSD to increase middle school periods from six to seven
which gave students the opportunity to take two electives and at least one elective for students who are in intervention or ELD classes. The
PROMISE goals for the grant are to reduce the isolation of our unduplicated students in the middle school, significantly increase achievement
in English Language Arts for African Americans, English Learners, low SES and students with disabilities, create middle school STEAM
academies to inspire students, and improve school climate and safety in all of our schools by improving positive school-wide relationships and
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setting positive expectations to significantly reduce disproportionate suspension of African American students. The Palmdale PROMISE and
the MSAP grant both align with the LCAP goals of increasing and improving services for our unduplicated students.
Our newest middle school, SAGE (Space and Aeronautics: Gateway to Exploration) is designed with a space and aeronautic magnet theme.
We have located the school in the center of the City of Palmdale to offer dynamic, inspiring, 21st Century choices to the students who live in
the center of the city. This is an intentional decision to locate the newest, most technologically sophisticated school in the highest-needs area
of our community. The plan is to create and sustain systemic change in educational practices and school cultures based upon research-based
practices that have demonstrated effectiveness with populations that are similar to ours. SAGE offers a wide variety of STEAM electives
including courses in Aviation and Civil Air Patrol.
Four of our middle schools are fully accredited by the Western Association for Schools and Colleges (WASC). Two of those schools completed
a self-study and visitation last spring and have been accredited through June of 2021. Additionally, in the fall of 2018, two of our three schools
of choice, Los Amigos Dual Immersion Program and Palmdale Learning Plaza (our International Baccalaureate school) received an initial visit
and in February of 2019 they each became WASC accredited. The WASC work helps align all of our activities, training, and goals around
student learning and offers the opportunity for outside evaluation (the Visiting Team) through the accrediting process. The WASC process
focuses on student learning, closing the learning gap (data), reflection on our practices, and is ultimately valuable feedback for all of our
stakeholders. Finally, we have aligned our accreditation years with our high school district in an effort to provide opportunities for our districts
to collaborate around student learning and achievement.
PSD believes that students should be a part of the decision-making process in their education. Through the Palmdale PROMISE Student
Ambassador program, the Inter-school Communication Council, Model United Nations, Mock Trial, and all the Associated Student Body Clubs,
we have increased student voice and leadership and have allowed students to design communication strategies for sharing the PROMISE
vision, values, and strategic goals with their peers. PSD middle school students also elect two student board members who serve on the PSD
school board and provide a voice for their student constituents. We continue to partner with all our stakeholders in an effort to prepare all of
our students for their future as lifelong learners and contributing members of society. In addition, our schools offer several before and after
school programs that range from yearbook, Arabic classes, intramural sports, choir, tutoring, dance classes and participation in Cyberquest,
Mathletes, Science Olympiad, PE Olympiad, and Robotics.
Palmdale also believes that education is a partnership between the home and school. Parent engagement is valued and supported and we
have built a strong parent base that supports all the district initiatives through a partnership that was built through our three-year strategic
planning process. Together all the stakeholders created the Palmdale PROMISE/La PROMESA de Palmdale based on our community priorities.
The LCAP is intended to be a roadmap that guides the action, services, and decision making of schools and the district for the years 2021 2024. The design principle of the Palmdale PROMISE appropriately aligns with the four district LCAP goals (see outline below).
Palmdale PROMISE: Every student leaves Ready for Success in High School and Beyond: College, Career, the Global World.
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LCAP Goal #1: High Level Academic Preparation and College & Career Readiness.
PROMISE Goal #1:
•

Creating Globally Competitive Learning Environments of High Intellectual Performance

•

Dramatically Improve Student Engagement and Achievement

•

Providing Strategic Direction for School Sites and Staff.

LCAP Goal #2: Welcoming, Safe and Healthy Learning Environment
PROMISE Goal #2: Providing Safe and Affirming School Environment
LCAP Goal #3: Parent, Family and Community Partnership
PROMISE Goal #3: Engaging Families and Communities
LCAP Goal #4: Basic Services - Williams Compliance

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.
After a detailed review of the LCFF Evaluation Rubrics and the performance levels for all students and each student group on the state indicators
the district identified the following greatest progress: (Note - SBA was not administered in 2019-20 and 2020-21 due to COVID-19 and Distance
Learning)
English Language Arts (ELA)
SBA (2018-19)
Met & Exceeded %
•
•
•

All Student group improved from 30% to 32%, 3rd grade students improved from 29% to 31%
groups RFEP (up 4%), EL (up 2%), SED (up1%), SWD (up1%) and HL (up 6%) improved
24 of our schools showed growth in either the % of students meeting or exceeding standard and/ or improving their average scale score
in ELA

2019 CA Dashboard Performance Level: improved 5.9 points to yellow (46.3 scale score points below level 3)
•
•

FY, AA, HL, EL SED and SWD increased their average scale score points
Current ELs increased 7.3 points and RFEP increased 6.3 pts, and EOs increased 5.6 points
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California Alternative Assessment (CAA)
•

In 2018-19, 39% of CAA students scored at Level 2 (Foundational Understanding) & Level 3 (Understanding), improving from 30%

CSI Schools
•
•

In 2018-19, 5/6 schools improved their average scale score in ELA
In 2019, 2 schools exited CSI to ATSI

LPMs
•

Comparing 2019-20 Q1 & Q2 to all 3 quarters for 18-19: all students group improved from 60% to 61%

Mathematics (Math)
SBA (2018-19)
Met & Exceeded %
•
•
•
•

All Student group maintained at 20%
Student groups RFEP, EL improved by 1t o 2%, HL improved by 5%
3rd grade improved 2% (29% to 31%)
20 of our schools showed growth in either the % of students meeting or exceeding standard and/or improving their average scale score
in Math

2019 CA Dashboard Performance Level: stayed at Orange/ Low “Maintained" - improved 1.3 points (81.8 scale score points below level 3)
•

FY, HL and SWD increased average scale score, AA, EL and SED maintained

CAA
•

In 2018-19, 31% of CAA students scored at Level 2 (Foundational Understanding) & Level 3 (Understanding), improving from 24%

CSI Schools (2018-19)
•

In 2018-19, 4/6 schools improved their average scale score in Math.

LPMs
•

Comparing 2019-20 Q1 & Q2 to all 3 quarters for 18-19: all students group improved from 38 to 39%

English Learner Progress:
•

For the 2019-20 ELPAC, with testing approximately 93% of our students before school closure: EL students performed at the following
levels: Level 4, Well Developed: 13%, Level 3, Moderately Developed: 42%, Level 2, Somewhat Developed: 34%, Level1, Minimally
Developed: 11%
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•

English Learner Progress: On the 2019 CA Dashboard: medium level with 45.4% of EL students making progress toward English
Language proficiency

Suspension:
•
•
•

All 5 middle schools are in the training process with Safe and Civil Schools to build their PBIS framework
7 Elementary schools are building their PBIS framework with LACOE
District Discipline Taskforce Committee will continue to work next year with S4 to address issues of suspension reform

Chronic Absenteeism Indicator:
•

2019 CA Dashboard: FY, HL declined % chronically absent, HL improving to the yellow level

Local Indicators:
•

In 2020-21, all Local Indicators will be reported as "Met".

Basic Services
•
•

100% of schools provided students with standards based instructional materials by meeting Williams Act requirements
100% of facilities were in good repair, meeting Williams Act requirements

Implementation of Academic Standards: Survey data shows the following areas receiving an average rating of 4 (full implementation):
•
•
•
•

Providing professional learning in ELA, Math, ELD, NGSS and History
Providing Instructional Materials in ELA, Math and ELD improved to a 5 (full implementation and sustainability), NGSS & History - rating
of 4
Providing support to support staff in ELA, Math, ELD, NGSS and History
Identifying the professional needs of groups of teachers

Parent Engagement: Survey data shows the following areas receiving an average rating of 4 (full implementation):
•

Building Relationships, Building Partnerships, Seeking input for decision making

Local Climate Survey (2019-20 surveys before school closure)
•
•
•
•

84% felt safe at school
85% felt adults at school care about them
93% knew where to go for help with a problem
PSD is in the process of training and implementation of the practices and strategies of Capturing Kids Hearts, PBIS and Safe and Civil
Schools in order to support and improve school safety and connectedness.
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Access to Broad Course of Study
•

Palmdale School District has a dynamic strategic plan, The Palmdale PROMISE, which has the vision of “…Every Student Leaves Ready
for Success in High School and Beyond: College, Career, the Global World” which helps to ensure that all students have access or
enrolled in a broad course of study as defined by LCFF Priority 7.

Using the key features in our LCAP as described above, we will continue to increase and improve all the services and programs as we use the
visible evidence of student learning (higher order thinking skills, close and analytical reading, communication using precise language, structured
collaborative conversations, evidence-based arguments and evidence-based writing) to gauge quality and effective classroom instruction for
our LCAP student groups.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.
English Language Arts (ELA)
SBA (2018-19)
Met & Exceeded %
•

AA decreased from 20% to 18%

2019 CA Dashboard Performance (46.3 points below level 3)
•
•
•
•

FY - Orange/ Low (87.8 pts below level 3)
HL - Orange/ Low (77.7 pts below level 3)
SWD - Orange/ Low (123.4 pts below level 3)
AA - Orange/ Low (79.5 pts below level 3)

CSI/ATSI Schools (2019)
•
•

5 schools in CSI
11 schools in ATSI

LPMs
•

All students declined from 2017-18 to 2018-19 (45% to 38%) Note: Testing instrument changed to focus on 4 power standards, 2019-20
and 2020-21 data is not valid to compare to 2018-19 due to modifications for Distance Learning.

Page 124 of 216

Mathematics (Math)
SBA (2018-19)
Met & Exceeded %
•

AA decreased from 11% to 10%

2019 Dashboard Performance: Orange/ Low (81.8 points below level 3)
•
•
•
•
•
•

HL - Orange/Low (114.2 pts below level 3)
EL - Orange/Low (93.4 pts below level 3)
FY - Orange/Low (116.7 pts below level 3)
SWD - Orange/Low (159 pts below level 3)
AA - Red/Very Low (117.5 pts below level 3)
SED - Orange/Low (87.6 pts below level 3)

LPMs
•

Need for online assessment for 3rd - 5th to prepare and more closely mimic SBA

Suspension
Performance Level - Red/ Low
•

“Very High” at 7.8%, increasing.7%

Continued emphasis needed on positive behavior training and improvement for the student groups of:
•
•
•
•
•

FY - Red/Very High - 14.5%
HL - Red/Very High - 13.8%
SED - Red/Very High - 8.3%
SWD - Red/Very High - 12.6%
AA - Red/Very High - 17.9%

Chronic Absenteeism Indicator:
Chronic absenteeism for all students - Orange/High 16.2%, increasing .8%
•
•
•
•
•

AA - Red/Very High - 30.6%
SWD - Red/Very High- 24.3%
FY - Orange/Low- 21.2%
HL - Yellow/ Medium - 57.4%
EL - Orange/Low - 11%
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Local Indicators:
Implementation of Academic Standards: Survey data shows the following areas receiving an average rating of 3 (initial implementation):
•

Implementing standards for CTE

Identifying PD needs for individual teachers:
•

Need to continue the process of training and implementation of the practices and strategies of Capturing Kids Hearts, PBIS and Safe and
Civil Schools in order to support and improve school safety and connectedness.

To address these greatest areas of need, the district plans to continue to build our MTSS framework to include the following:
•

Provide personnel, services and programs to continue supporting students’ social-emotional, behavioral, and academics. A SEL/Behavior
Needs Assessment is currently underway and being conducted concurrently with a stakeholder discipline committee to help inform
strategies and resource allocation.

•

Professional development to build capacity of our administrators, teachers, classified staff, and parents.

•

Provide data analysis dashboard for administrators and school leadership team to have quick access to student data in order to analyze
areas of weakness and provide immediate intervention and MTSS.

•

Use of high leverage practices/program including Innovate Ed: Coherence System of Continuous Improvement practices, Cultural
Proficiency Pedagogy training, AVID strategies, math consultant to support implementation of California State Standards, Essential
Pedagogical Practices workshops, Learning Support Teachers and coaches to support quality classroom instruction, PLCs and classroom
walkthroughs by administrators and Lead Learners, use of Mastery Guides, Learning Dynamics and Footsteps2Brilliance to support
reading by 3rd grade, STEAM electives and technology training to increase staff and student technology fluency for the 21st Century skills.

•

Implement a new designated English Language Development program (English 3D) for our middle school English Learners, most of whom
are Long Term English Learners. All teachers implementing the program will continue to receive training and ongoing coaching throughout
the school year as well as professional development and support from our EL coaches for the implementation of integrated and designated
ELD. We will also continue to implement Imagine Learning for our students at the lower levels of English Proficiency and dual language
support for teachers in our new dual language programs.

•

Family and community engagement through multiple programs: Project 2 Inspire, Parenting Partner Training, Academic Parent Nights,
First Five programs and Kindergarten Universities to provide our parents with tools to support student learning at home.

Performance Gaps
State Indicators:
ELA - All students – Yellow
•
•

FY, HL, SWD, AA – Orange
No groups in the Red
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Math - All students – Orange
•
•

FY, HL, SWD, EL, SED – Orange
AA - Red

Suspensions - All Students – Red
•

AA, SED, SWD, FY, HL - Red

Chronic Absenteeism - All Students – Orange
•
•

FY, EL, SED – Orange
AA, SWD - Red

Palmdale School District will continue to address the performance gaps of the student groups by:
•

Focusing on early literacy to ensure reading by 3rd grade.

•

Providing professional development for all teachers to improve teacher quality of instruction and use of culturally responsive pedagogical
practices in the classroom to identify root causes, address the performance gaps and disproportional referral of African American students
to Special Education.

•

Use of special education coaches to provide strategies and tools to work with special populations.

•

Increased student engagement by providing CHAMPS classroom management training, Capturing Kids Heart, online book study for Eric
Jensen's Engaging Students with Poverty in Mind, threaded discussions, videos and articles from noted authors will allow teachers to
gather a variety of research-based strategies to build relationships and trust in the classroom.

•

The RtI/MTSS will be used to provide intensity of instruction as determined by individual student data, by allowing site staff to observe,
analyze, and monitor student academic and behavioral data in time for the purpose of creating a customized system of support for each
student with evidence-based curricula and effective instructional practices.

•

The SEAL Team will continue to provide support to students and use restorative practices to address social emotional needs of students
that are barriers to learning and improvement of academic achievement.

•

Student Voice and Leadership programs will include all students to build confidence and increase engagement in learning. Programs and
activities include the Model United Nations, PROMISE Student Ambassadors, Inter-School Communication Council, Associated Student
Body, Intramural Sports and STEAM pathways.

•

Improved home/school communication and student incentive programs.
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LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.
Educators, parents, and our community are dedicated to improving the academic attainment and college/career opportunities for all our
students. To meet this challenge, we continue to focus on the key areas below.
1. Palmdale School District continues to focus on early literacy programs, ensuring all students are reading at levels of proficiency by 3rd
grade and using our Learning Support Teachers (LSTs) to strengthen our Multi-Tiered Systems of Support (MTSS).
2. Palmdale School District understands the importance of developing well-rounded students, with strength of body, mind, and character
and full engagement in the learning process. The key features of this year’s LCAP includes investment in building relationships between
students and teachers in the classroom and providing all students with the most inclusive learning environment in a culturally responsive
manner. Palmdale School District will continue to train new teachers coming into the district and offering refreshers on “Capturing Kids
Hearts,” a program that trains teachers, staff, and administrators on how to build meaningful and productive relationships with students
and colleagues and how to use the Engage, Explore, Communicate, Empower Launch (EXCEL) model of teaching to create a safe and
effective environment for learning. We believe in the saying, “If you have a child’s heart, you have his head.” Unconscious Bias training
will also continue to be provided to all administrators as well as teachers and classified leadership groups to help create a safe
environment for learning, understanding, and sharing. PSD feels it is important for all adults who work with students to confront any
unconscious misperceptions or cognitive distortions in order to better serve our diverse student populations.
3. Palmdale School District will increase its focus on deepening their Multi-tiered System of Support (MTSS) for students at all sites. Specific
work to support staff with MTSS shall focus on Academics, Social Emotional Learning, and Attendance, with a goal of building capacity
and streamlining initiatives to best meet student needs. As the MTSS framework is utilized, district leaders should maintain a focus on
the fidelity of implementation across school sites. With this information, we are continuing to build our new data systems – Illuminate
and Educlimber - into the Multi-Tiered Systems of Support (MTSS) framework to address the academic, behavioral, and social-emotional
needs of students. The MTSS framework provides universal instruction and support to students as well as targeted interventions to
students based upon need. In spite of COVID-19 restrictions, in both the 2019-20 and 2020-21 school years, staff continued to focus
training and procedures to strengthen MTSS. With distance learning concerns we have put a greater emphasis on the social-emotional
needs of all students. This will continue to be a focus in the coming years.
4. The Social Emotional and Academic Learning (SEAL) Team at the middle schools continue to provide an integrated system of supports
and services to students and families by using data and evidence-based strategies. The SEAL Team includes School Counselors, Social
Emotional Learning Specialists, Psychologists, Student Engagement Advocates, Campus Security Officers, School Resource Officers,
Foster Youth Social Worker, Parent Community Liaisons, Learning Support Teachers and Administrators. The SEAL team members
also work to create proactive approaches that improve safety, culture and school climate. In meeting with our LCAP Stakeholders the
social emotional needs of our students in light of the pandemic and distance learning have become a priority.
5. Student Engagement Advocates (SEA) assist in ensuring we communicate to each school site their attendance data, what it means,
and suggest activities that will support/increase student attendance. Each principal oversees school attendance and with the help of
SEAs, attendance clerks (middle school only) and Parent Community Liaisons (PCL) who analyze data and make outreach to parents
and create incentive programs for students. The district’s A2A attendance software monitors data and the effectiveness of our efforts to
reduce chronic absenteeism. All staff worked during the 2019-20 and 2020-21 school years to ensure students participated in daily
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virtual learning. School site funds were used to provide incentives to celebrate student attendance, participation and achievement. In
spite of our efforts the attendance rates dropped over the past year. It is important as we start the 2021-2022 school year that we are
focused on increasing attendance rates and decreasing our chronic absenteeism.
6. It is crucial that we continue to provide opportunities for our students, particularly those needing additional supports, to have electives
at the middle schools and additional time for interventions and clinic in the elementary schools without sacrificing too much of the regular
class time. To that end, the school day was extended by 24 minutes. Extending the school day by 24 minutes provided more time and
support to ensure all middle school students have access to enrichment, extracurricular activities, intervention and additional learning
opportunities. This also allowed the middle schools to include a 7th period for additional electives for students, especially for EL students
who must take ELD classes and who would thus, traditionally, not have access to elective programs. This extra time also created
opportunity to extend our elementary VAPA program and hire Physical Education teachers for the elementary schools. The addition of
a more robust PE program is creating a heightened focus upon the health and wellness of our elementary students, especially for our
students living in poverty who may not have access to extracurricular physical activities.
7. The implementation of the plan to transform our high poverty 7th-8th grade schools into five 6th-8th grade academies with different
pathways that support college and career preparation and the intentional location of our new middle school in the most needy area of
the community will give our low income students, English Learners, and African American students the opportunity to participate in the
STEAM and Space and Aeronautics exploration electives. These pathways and electives have increased student engagement. PSD
was also one of three districts in California to be awarded the federal Magnet Schools Assistance Program (MSAP) grant to eliminate,
reduce, and prevent minority group isolation by allowing all students access to challenging academic content and enrichment courses.
We will continue this focus into the subsequent 2021-2024 school years to ensure opportunity for our unduplicated students.
8. In spite of COVID-19 restrictions and distance learning, the Palmdale School District remained focused on our PROMISE goals, meeting
state academic standards, and meeting the academic and social-emotional needs of all students, with special emphasis and focus on
our Foster/Homeless Youth, English Learners and Low-Income students. Our three-year LCAP plan continues these goals. In order to
ensure that best possible learning environments and best first teaching occurs, PSD will continue our commitment to High Quality
Professional Development for all staff, certificated and classified.
These key areas of focus continue to meet the needs of our students and are supported by our families and communities. PSD continues to
be a leader among area districts as we remain innovative in order to meet the goals of the Palmdale PROMISE.
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Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
Cactus Middle School
Palmdale Discovery Center
SAGE Middle School
Tamarisk Elementary
Yellen Learning Center

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
Six years ago, the leadership of the Palmdale School District with consultants, community members, parents, teachers, students created the
Palmdale PROMISE. It has been a guiding force in all aspects of the culture of the Palmdale School District since its inception. At that time
two-way meaningful conversations with all stakeholders has been a key component to our success. Along with required advisory groups like
District English Learner Advisory Council (DELAC) and the School Site Council (SSC); each site has an English Learner Advisory Council
(ELAC), Gifted and Talented Education (GATE) Parent Advisory Council. At the district level parents and community members can participate
in the Superintendent’s Parent Advisory Council (SPAC), District Parent Advisory Council (DPAC), African American Parent Advisory Council
(AAPAC), GATE Parent Advisory Council, Student Ambassador program, and the Local Control and Accountability Plan Stakeholder Group.
The Palmdale School District maintains open communication with our parents, students and community. Both at school sites and the district
level we bring all required reports to our various stakeholder groups for discussion and input. Several of these groups have in various levels of
input, provided guidance in the development of the CSI plans.
In developing the CSI plan school sites met with their leadership teams and content areas and grade level teams to review data to determine
site needs. Some of the data reviewed included Local Progress Monitoring (LPMs) assessments, formative assessments such as unit tests,
classwork, Read 180 and Math 180 assessments STAR 360, and other software programs that support student learning and provide teachers
with feedback on student learning progress. In the 2019 -2020 school year, due to COVID-19 and the closing of schools in the Spring of 2020,
summative assessments like CAASPP and Healthy Fitness Zone, were suspended therefore those results are not available for review. In
addition to the assessments, suspension and expulsion rates, and attendance data were considered as the needs assessment was completed
and reviewed by stakeholders.
As the needs assessments were reviewed from previous years and updated to reflect necessary changes, a plan was developed to determine
how to best meet the needs through interventions, professional development, building knowledge of both parents and staff to better meet
student needs. Sites used Root Cause analysis charts to help delve deeper into the reasons why certain areas were contributing to learning
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loss or stagnation. One such tool was provided by Innovate Ed, a consulting group that has worked extensively with district and site leadership
to improve student outcomes. Becky Wetzel, our outside oversight consultant met with District Directors of Curriculum and Instruction and the
Director of LCAP who provides fiscal oversight for the CSI schools, site administrators and leadership teams to review data. The data reviewed
included attendance data, chronic absenteeism data, state and local progress monitoring assessments (disaggregated by student groups) and
office discipline records. School Plans were reviewed to determine where CSI funds would best be allocated for needed support.
The district has supported the individual school sites through monthly cohort meetings in which site leadership and district personnel meet to
discuss the needs at the site and develop plans on how to improve services for students. These groups develop professional development and
enlist consultants that will build the knowledge base for teachers and paraprofessionals to ensure a common depth of knowledge of content,
intervention strategies, and best practices. Teams collect data and review next steps based on specific student needs. Interventions are
considered using software programs, clinic time – for support or enrichment. Multiple Tiers of Student Support are considered by grade level
and content area teams with additional support from Social Emotional Learning Specialists, Learning Support Teachers and other site and
district personnel. These teams identify the needed interventions and supports that best meet the specific needs of their student populations,
in particular the unduplicated students. The team discusses the reasons certain student groups would best be supported by a particular
intervention. These conversations and this process is overseen by the district’s outside consultant and the site administrator as well as other
district administrators, as needed. The district provides fiscal support providing regular notices of funding utilized from all sources to ensure
that needed actions are funded according to state and federal guidelines, district personnel provide assistance in completing required state and
federal reporting, ensuring alignment of needs to goals, and goals to actions and services. District personnel along with outside reviewers and
consultants assist in developing plans, monitoring progress towards goals and the effectiveness of the chosen actions and services. The district
will also act as a resource in finding outside vendors and consultants to meet required needs.
All actions and services developed and purchased or contracted, support understanding and implementation of curriculum based on California
State standards, ELD and content frameworks.
District fiscal staff meet, at a minimum, two to three times per year to review budget projections and SPSAs to ensure site administrators
understand the available funding and their sources, as well as, to ensure understanding of funding source limitations. The Director of LCAP
and the outside oversight consultant met with each site administrator to share funding sources and available funds, including available CSI
funds. As the consultant had already met with the sites and their various groups we were able to discuss their plans and how the district could
provide additional support. Both Palmdale Discovery Center and Yellen schools are small schools serving students with special needs. Due to
the size of these schools they receive very little state or federal dollars. As the needs of their students are very different from the needs of the
other schools within the district or even other CSI schools, the district will provide additional funds for these sites to meet program needs that
are specific to their site needs. The goal of the district is to ensure that all schools have the necessary funding to meet the needs of their
students. Both Educational Services and Fiscal departments are aware when schools need additional funding and have been supportive of
moving district funds to sites that receive significantly less funding. In the 2020-2021 school year, the district moved $63,600 from district
allocated CSI funds to PDC to provide needed supplies for their autism program to use during distance learning.
In addition, as district and site staff discussed the data and reviewed the specific needs of the sites, resource inequity was clearly shown in
several areas that led to adjustments to plans and reallocation of funds. SAGE was able to see that they were over suspending African American
students disproportionally and determined a plan to address this inequity. Academically all students were underperforming so the disparity of
Page 131 of 216

African American student suspensions really stood out in the data. At Tamarisk, they discovered that primary students were not at grade level
in reading, so they implemented a Literacy program to address this need. District personnel and the oversight consultant meet with site
administrators on a regular basis to ensure follow through and consistency with the plan.
Finally, the LEA provided a half day training for all CSI schools on the topic of evidence-based intervention and how to select interventions at
the Tier 1, Tier II and Tier III levels.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.
District personnel, along with county representatives, provide oversight for all CSI schools, assisting with planning, implementation of the plan
and monitoring and evaluating the effectiveness of selected, evidence-based interventions. Monitoring is done through monthly meetings,
attendance at cohort meetings, and check-ins with site principals. Consistent review of data, feedback from teachers and parents, antidotal
evidence, and student work samples will help determine the effectiveness of evidence-based interventions and inform ongoing decision making
regarding whether to continue the current services. Stakeholder involvement in formal and informal meetings and discussions is crucial to
ongoing monitoring and evaluation of the CSI plan. These meetings are important to building parent understanding of the requirements for CSI
schools, and the importance of their voice in providing feedback on the effectiveness of various intervention programs.
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Stakeholder Engagement
A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the LCAP.
Introduction:
The Palmdale School District (PSD) has structures in place for effective communication and engagement with key stakeholders. PSD’s LCAP
was developed concurrently with the district’s Strategic Plan, “The Palmdale PROMISE." The Palmdale PROMISE lays out the district’s vision
that “Palmdale will become a district where…Every Student Leaves Ready for Success in High School and Beyond: College, Career, and the
Global World." The LCAP served as a companion document, delineating the strategies and investments necessary to advance and realize this
vision. In 2020-21, PSD continued its focus on alignment of the four disciplines of systems leadership, clarity, commitment, collaboration and
accountability, all necessary to build capacity of school leadership teams (SLT), administrators, and district support staff. Building capacity
helps develop skills, competencies, and knowledge that individuals and groups need in order to effectively accomplish our Palmdale PROMISE
goals. Collaboration with stakeholders helps us to establish and communicate compelling aspirations for student performance outcomes that
guide the district’s areas of focus and site driven improvement efforts. Engaging our stakeholders is a core value of the PSD Board of Education
and is reflected in the Palmdale PROMISE Strategic Goal #5: Engage Diverse Families and Communities in Powerful Learning and
Collaboration.
The 2020-21 stakeholder engagement process involved different stakeholder groups at key intervals throughout the school year. The process
involved structured opportunities for direct feedback from a range of stakeholders. This year, while reviewing the existing 2017-2020 LCAP,
stakeholders were educated about LCFF and LCAP, but also investigated the needs of, and potential actions and services for, our unduplicated
populations.
PSD Cabinet Meetings: The Superintendent meets with all cabinet members on a weekly basis throughout the year. Cabinet members routinely
review the LCAP strategies and services in order to provide input on program adjustments and enhancements. The Superintendent is committed
to the high achievement of all students and the nurturing of a respectful and collaborative district culture as highlighted in the district’s strategic
initiative, the Palmdale PROMISE. The PROMISE Project Managers were tasked with creating and monitoring the implementation of action
plans and the LCAP provided the resources and support to improve unduplicated students’ capacities and close the achievement gap. Cabinet
members attended the monthly meetings with the PROMISE action leads and co-leads to prioritize and monitor goals and actions. The Cabinet
members reflect upon formal and informal stakeholder input and review the California Dashboard to discuss performance levels and
achievement gaps to better inform allocation of resources for programs.
Palmdale PROMISE Team: The Palmdale PROMISE Team leads met monthly, beginning in January 2021, to analyze progress regarding the
goals of the Palmdale PROMISE. The goals of the Palmdale PROMISE directly tie to the goals of the LCAP and help to streamline our initiatives.
We partnered with an outside agency, Provocative Practice, to help drive the work with an extended team which included principals, assistant
principals, district coaches, teachers, learning support teachers, students, and members of cabinet. Facilitators helped guide the discourse with
regard to engaging pedagogy and equitable practices. Francisca Sanchez, the chief facilitator, worked directly with members of cabinet and
the PROMISE team to help guide our implementation efforts and to foster leadership and communication practices for the team.
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School Leadership Teams (SLT): PSD continues to support the SLT process wherein school leadership teams, site administration, and district
officials focused upon the development of highly-individualized school plans based upon the specific data-driven needs of the sites. This
process of utilizing teacher-voice to drive structural change at the school sites has created a culture of “leading from the middle” which is a key
component of lasting cultural and structural change. Principals and assistant principals also help shape the site-level stakeholder engagement
process by engaging their SLTs, student leadership groups, School Site Councils (SSC), English Learner Advisory Councils (ELAC) and their
African American Parent Advisory Councils (AAPAC). The administrators, with stakeholder input, align their Single Plan for Student
Achievement to LCAP goals.
PSD Discipline Committee: Due to COVID-19, PSD's Discipline Committee did not meet during the 2020-21 school year. The discipline
committee is composed of teachers, site administration, and district office personnel who will meet monthly beginning in the 2021-22 school
year to help address issues of student support with regard to behavior, discipline, social-emotional support, as well as how to communicate
and facilitate disciplinary procedures and district protocols.
Bargaining Units: Certificated and classified bargaining units are represented in our district LCAP stakeholder development meetings. The
unions’ presidents and selected members attended district LCAP stakeholder update and planning meetings. Five district stakeholder meetings
were held this year to review the LCAP, with a focus upon the needs of our unduplicated students, and to gather input and recommendations
from.
Differentiated Assistance: In 2020-21, Palmdale School District continued to receive Differentiated Assistance support based upon the data
from the California Dashboard. Our meetings with representatives from the Los Angeles County Office of Education (LACOE) were meaningful
and productive, and an in-depth analysis of strengths and areas of need supported the previous year’s determination: “Palmdale School District
will increase its focus on deepening their Multi-tiered System of Support (MTSS) for all students. Specific work to support staff with MTSS shall
focus on Academics, Social Emotional Learning, and Attendance, with a goal of building capacity and streamlining initiatives to best meet
student needs. As the MTSS framework is utilized, district leaders should maintain a focus on the fidelity of implementation across all school
sites.” With this information, we are continuing to build our new data systems – Illuminate and Educlimber - into the Multi-Tiered Systems of
Support (MTSS) framework to address the academic, behavioral, and social-emotional needs of all students. The MTSS framework provides
universal instruction and support to all students as well as targeted interventions to students based upon need.
Teacher and Staff: A significant action in our LCAP is providing time for teachers to engage in the work of Professional Learning Communities
(PLCs). Through the PLC process, teacher teams analyze data and collaborate on best practices to meet the needs of students. Teacher
leadership teams, which are made up of one teacher per grade level meet monthly to collaborate with administration on the School
Implementation Plan and the LCAP aligned Single Plan for Student Achievement. These meetings allow for the dissemination of data as well
teacher feedback to administration. Teachers and staff are also asked to complete the LCAP end of year survey for the annual update.
SELPA Consultation: The LCAP Director, Director of Special Education, and two principals from our special needs schools met with the SELPA
on several occasions throughout the year. The PIR Improvement Plan was discussed as well as least restrictive environments, current
initiatives, student achievement, and technology to support special education environments.
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Students: In addition to student representatives at the district LCAP Stakeholder Committee meetings, the Middle School ASBs established an
Interschool Communication Council (ICC), where representatives from each of the middle schools and K-8 schools meet quarterly at the district
office to ensure student voices are heard. The ICC, through elected student board members, reports out to the Board of Trustees on their
progress and publicly addresses issues pertaining to the schools and to students. Due to "Zoom fatigue", we did not meet with our Student
PROMISE Ambassadors but plan to start meeting again in Fall 2021.
Parents: Parent Community Liaisons at all sites helped to facilitate the parent LCAP survey which allowed the district to gather important
stakeholder data. In addition, the superintendent conducts a “Superintendent’s Advisory Council” (SAC) meeting where representatives from
each school’s SSC and ELAC attend and receive information about the programs, progress and daily strategic planning of the district. The
LCAP director also met with this parent group to engage and solicit feedback. Upon sharing LCAP information and asking for feedback there
were no questions or comments regarding the LCAP from this group.
•

Parent Advisory Committee (PAC): Serves as a formal mechanism for parental involvement and also makes policy recommendations to
the Board of Education. Parents at the Advisory Committee includes parents of students who are classified as English Learners (EL),
Foster Youth (FY), Socio-economically disadvantaged (SED), Gifted and Talented Education (GATE) and Special Education Students
(SPED). They met with the LCAP director on two occasions to review LCAP progress and to make final recommendations for the 20212024 3-Year LCAP Plan. The PAC had no questions for the Superintendent regarding our LCAP.

•

District English Learner Advisory Committee (DELAC): Also serves as a formal district committee for our English Learner parent
representatives and leaders. They meet monthly and LCAP updates were shared with DELAC two times during the year. Through
engagement and surveys, parents gave feedback and final recommendations for the annual update. DELAC had no questions for the
Superintendent regarding our LCAP, as such the Superintendent did not respond to questions in writing as he would have should there
have been questions.

Community Groups: In the initial stages of development of the Palmdale PROMISE, PSD solicited community support by showcasing the
Palmdale PROMISE and the LCAP actions and services at the City of Palmdale, Hispanic and African American Chamber of Commerce
meetings. Members of the public were invited to attend our strategic planning meetings and all four Board meetings for the LCAP updates. The
district continues to feature a billboard at our city mall with monitors and touch panels to showcase to our community all the unique programs
and academies at our schools. The community was also invited to complete the stakeholder survey that was posted on the district website.
LCAP Stakeholder Committee - The LCAP Stakeholder committee is comprised of individuals from all areas and departments of the school
district. It includes students, parents, certificated teachers, district and site administrators, bargaining unit representatives, and classified
personnel. It includes representatives from DELAC, Parent Advisory Councils, various departments such as Technology, Special Education
and Student Services, Human Resources, Educational Services, and Health Services.
Stakeholder Survey: In addition to the engagement with various stakeholder groups, PSD developed, launched and analyzed parent,
teacher/staff, student, and community surveys on Survey Monkey. The surveys focused on measures of satisfaction/input about programs as
well as how to increase and improve student engagement and achievement for all students - with focus on the needs of our English Learners,
Foster/Homeless youth, and students from limited income backgrounds.
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LCAP Public Hearing and Approval Process:
April 27, 2021 - Presented LCAP to District English Learner Advisory Council
May 25, 2021 - Presented LCAP to LCAP Stakeholder Group
May 27, 2021 - LCAP Draft available for public review
June 1, 2021 - Public Hearing – LCAP
June 2, 2021 - June 14, 2021 - Revised LCAP based on public input
June 15, 2021 - Final Adoption of LCAP and Budget
June 16, 2021 - Submit LCAP to LACOE
A summary of the feedback provided by specific stakeholder groups.
The LCAP plan was presented to both the DELAC and LCAP Stakeholder groups, providing multiple opportunities to understand the changes
to LCAP reporting this year, sharing ideas, determining changes to actions and services, and which areas need to increase, decrease or
maintain funding. In addition to meeting with these two groups, a survey was created and placed on the district website to obtain additional
input from the community. In all cases the main concern was for the social-emotional well-being of our students after a year and a half in
distance learning.
All of the discussions were guided by four questions.
1. What is the need at the site and district levels?
2. Who does the need support (English Learner/ Foster/Homeless Youth/ Low Income students)?
3. What actions and services do we want to fund based on our student needs?
4. How will we measure the effectiveness of the actions and services?
During LCAP stakeholder meetings we role played different scenarios of actions and services and what they would like for each specific group.
This really helped our stakeholders to understand the needs from different perspectives. After spending several meetings in going through the
importance of looking at the various needs of our students, we moved onto discussing the current actions and services. We looked at whether
we had any evidence of whether the actions and services were effective in meeting student needs. With the suspension of certain assessments,
and because of the COVID-19 lockdown we had very little data from 2019-2020 to tell us how students were doing academically, socially or
emotionally. Ultimately, the committee decided we did not have enough evidence to eliminate programs, actions or services. They did choose
to move funds from one area to others that they felt were more critical after a year and a half of distance learning.

Page 136 of 216

Goal 1 - High Academic Achievement
•

64% of survey respondents felt we should maintain our current funding for Professional Development. However, they also felt that the
focus should be on Social-emotional support training such as through Second Act and Quaver SEL, Culturally Responsive Training,
curriculum, and pedagogy; EL/LSE Roadmap training; Trauma Informed Practices; and MTSS and PBIS.

•

Equitable Learning/ Specialized Program Opportunities, 56% felt we should keep funding at its current levels. They did ask for additional
funds for the VAPA program in general and the hiring of Music teachers at the elementary school sites specifically. They asked for more
activities that address the social-emotional concerns and academic concerns of our students, such as Summer School and/or tutoring.

•

Fifty-six percent also thought we had a healthy Educational Technology budget, especially in light of having purchased enough devices
for every student to have their own Chromebook or iPad, Wi-Fi hotspots if needed.

•

Of those surveyed 61% felt that Curriculum, Instruction, and Assessment was fully funded. Although some felt that new materials were
needed to close learning gaps, address issues of learning loss, and include Cultural relevancy, curriculum materials, strategies and
pedagogy.

•

English Learner Support Plan also was an area of maintaining current funding levels, with 49% voting to keep it as is. Again, there was
the caveat that wanted to be sure and fund training and teacher support with the EL/LSE Roadmap once it was Board approved, as well
as, ensuring support for the dual immersion program.

•

Maintaining the Foster Youth Support Plan was supported by 54%, with focus on meeting social-emotional needs of students and providing
Trauma-Sensitive practice training for staff.

•

Closing the Achievement Gap - 49% wanted to maintain current funding but to ensure that a focus continued on Cultural Relevancy and
support for AA Academic Support., mitigating learning loss, and ensuring that equity is truly attained.

•

Finally, 80% of those surveyed believed we have been able to incorporate 21st Century Learning and Global Skills into our programs as
they are currently funded.

Goal 2: Safe, Healthy and Welcoming Learning Environment
•

While 64% responded that we should maintain current funding levels there were others who felt that our classrooms and campuses are
not safe for our students due to lack of culturally responsive practices by staff. Therefore, continued sensitivity/ cultural awareness training
should continue.

•

61% want to maintain current funding to Support and Promote Student Engagement and Safety, one person pointed out that safety will
be of utmost importance but there will be different needs when student return. Some positions went unfilled this year and another
respondent commented about the importance of filling these positions, especially as students return to campus.

•

Finally, 69% felt that our ability to Monitor Attendance and Truancy was fully funded to meet this need.
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Goal 3: Parent Engagement and Outreach
•

Communication - 67% of those surveyed felt that the funds currently allocated for communications were sufficient for reaching out to our
community.

•

Adult Education and Parent/Community Engagement - While 49% of the responses to the survey felt the amount funded was sufficient,
stakeholders believed that we should increase parent engagement through classes and workshops to support families with diverse needs.
These actions and services are at the heart of the Palmdale PROMISE, we need to provide opportunities for parents to work alongside
the school to improve student outcomes.

•

Professional Development - We will continue to provide classified PD to assist them with supporting parents, providing workshops, and
understanding the needs of parents. Forty-nine percent of respondents wanted to increase funding in this area while 49% thought it to be
sufficient. All of the funds allocated in the 2020-2021 year were used and it has been requested to set aside the same funds for the 20212022 school year to allow for the same training for those unable to attend in the current year.

•

English Learner Parent Support - Although most felt the funding to be sufficient parents continue to request additional classes. We may
have to offer more classes or rotate the types of classes offered from year to year.

•

Foster Youth Support Plan - Although 56% felt the funding to be sufficient, support for the Foster Youth Plan was helped by additional
funds spent to support SELs so they could provide groups for these students and their families at the school site. One-time funds were
used to support the Foster/Homeless classes/groups provided by the SELs, should we no longer have the one-time funds available this
funding will need to increase.

•

District Parent Events & Meetings - Seventy-four percent of respondents felt we were providing adequate funding for these actions and
services.

Specific Feedback from Stakeholders
Parents
•

Provide Summer Learning opportunities

•

Afterschool / weekend tutoring

•

Requested faster Wi-Fi and touch screen computers

•

Additional support for dual immersion schools

•

21st Century Learning and Global Skills is adequately funded

•

All staff need cultural awareness training

•

Requested additional classes and workshops for parents as well as new technology

•

Additional community events representing all cultures and languages

•

Increase funding to Foster Youth Support Plan
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•

Funding for home economics, auto mechanics, financial literacy, and entrepreneurship classes

Administrators
•

More funding for MakerSpaces

•

Add music teachers at all sites

•

Increase funding for Equitable Services

•

Provide curriculum that reflects equity

•

Professional Development for EL/LSE Roadmap Training

•

Increase funding to address learning loss

•

Culturally Responsive professional development

•

Increase funding for school nurses

•

Overhaul of district website

•

Increase community outreach and involvement relating to EL/LSE Roadmap training

Classified Staff
•

Increase community events

•

Form a school-based and district level Special Education Parent Advisory Council

Certificated Staff
•

Professional development focused on in-person learning as we return to campuses

•

Professional development regarding MTSS and EduClimber

•

Additional funding for VAPA

•

Increase field trips

•

Professional development for Social-Emotional Learning and Trauma Informed Practices

•

Professional development regarding Cultural Relevant Pedagogy and African American academic supports

•

Professional development for Quaver, Second Step and MTSS as it relates to PBIS

•

Increase number of school counselors and funding for after school sports

•

Provide SEL screener, planned SEL curriculum and instruction at all sites
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•

Provide support for parents of DHH students

•

Provide Equity Coaches

There were no comments provided by students.
A description of the aspects of the LCAP that were influenced by specific stakeholder input.
The Palmdale PROMISE is a strategic process, begun in the fall of 2014, to engage our community in conversations and data-review regarding
what is best for the students of our community. The process started because Palmdale School District felt the need to review and revise its
mission and vision, and set a new direction for the district that would place student achievement at the forefront. Actions and services were
then developed to implement our goals resulting in five strategic PROMISE goals that align with the four goals of the LCAP. During the time of
the PROMISE development, the district also revised stakeholder engagement to make it more meaningful with frequent dialogue with our
community and staff. Our stakeholder engagement process for the LCAP involved several layers of group collaboration and decision making.
We established a broad-district stakeholder group, with whom we met three times during the school year. This group reviewed data, actions,
and outcomes, and made recommendations to help refine our district essentials and update the LCAP plan. In addition to our LCAP stakeholder
meetings, monthly PROMISE meetings have continued this year, led by the consultancy group, Provocative Practice. PSD worked with our
facilitators on identifying key areas of workflow on actions and services to ensure progress on the goals of the Palmdale PROMISE and LCAP.
The Palmdale School District has many assets upon which to build its future successes. With a Superintendent committed to the high
achievement of all students, the district is experiencing transformational changes. Staff and community have consistently expressed a
noticeable positive shift in relationships and expectations, and parent surveys indicate a very high satisfaction rate with the work of our district
around our LCAP goals. Staff and community both express their appreciation for the openness and transparency with which the district operates.
Community relationships and partnerships are growing and the city infrastructure is working hand-in-hand with the district to support students
and families.
The collaboration and work with our stakeholder groups in the review and annual update of the LCAP has direct impact on the actions and
services that were chosen to address the achievement gaps. Local data and the California Dashboard were utilized to help inform the group of
the needs of our students. The consultation with our stakeholders informed our actions and ensured the funds were targeted towards improving
services for subgroups that are experiencing the highest needs. The team supports the need to purposefully direct maximum support to our
English learners, foster youth and low-income students. The final LCAP Update included specific expenditures that emerged from these
stakeholder meetings.
The District Leadership Team (DLT) engaged in cycles of collaborative inquiry to continue moving forward the work of developing school plans,
school/district culture, and building capacity for sustainable improvement of teaching and learning. The team had previously developed the
Palmdale Coherence model to help implement plans aligned to Visible Evidence of Student Learning (VESL) and ensure implementation of
research based pedagogical practices that will support student learning. In September of 2018, the team again presented its findings and
reflections at a regional summit in hosted by Michael Fullan.
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The LCAP Director completes LCAP updates and presents to the District Parent Advisory Council, LCAP Stakeholder Committee, DELAC, and
School Board Members at each reporting period. The LCAP director also facilitates discourse among the members of each group to help gain
an understanding of the needs of the group. The LCAP director meets with all departments and with cabinet for updates, and meets monthly
with cabinet for strategic planning sessions. Members are asked to reflect upon how planning tools, progress monitoring systems, and systems
alignment can further support LCAP goals. Cabinet meets to analyze data, needs, stakeholder input, and progress indicators. The results from
the review are used to make recommendations for future actions.
Site administration and School Leadership Teams (SLT) created School Implementation Plans (SIP) based upon the needs of the students at
their site. This year, all sites continued their focus upon literacy. Site administration and School Site Councils create their Single Plan for Student
Achievement using school data to develop plans for student achievement. Principals, school leadership teams, and other site stakeholders
engage in continuous improvement of practices through collaborative inquiry to help achieve LCAP outcomes. Principals share updates and
progress towards reaching the district identified goals as well as benchmark data with their staff members. Teachers and classified staff are
invited to participate in the district stakeholder meetings to ensure proper representation and district-wide input in the annual update.
Students take a visible role in the LCAP process. In the 2019-20 school year, the district convened two Student PROMISE Ambassador
conferences made up of student representatives from each of the schools. The theme of both Student PROMISE Ambassador meetings for
2019-20 was, "Student Voice and Agency." Due to COVID-19 and students not being on campus, the district did not hold the Student PROMISE
Ambassador meetings for the 2020-21 school year but plan to for the 2021-22 school year. The district continues to support the election of two
student board members to represent students at each board meeting. Students are also surveyed, are active participants on the LCAP
Stakeholder Committee, and partake in ASB and (Interschool Communication Council) ICC activities. The Palmdale PROMISE emphasizes
that not only will Palmdale students enter high school prepared to follow a path to eligibility for California's colleges and universities, they will
have self-confidence and initiative, and they will also demonstrate excellent skills, dispositions, and capacities that are required for success in
today's global economy and environment. The district recognizes that creating opportunities to meaningfully engage with our students, including
the Model United Nations, Mock Trial, PROMISE Ambassadorship, ASB, ICC, and leadership roles on our LCAP stakeholder committee
meetings, they will be prepared to advocate for themselves and their communities in high school and beyond.
Parents were surveyed and through the Parent Advisory Committee, District English Learner Advisory Committee, African American Parent
Advisory Committee, and Superintendent Advisory Committee were provided a forum in which to express concerns and receive instant
feedback. In previous years, parents wanted the district to provide more before/after school programs, increase extracurricular classes, improve
facilities, hire motivated staff, offer STEAM programs, provide PE teachers in the elementary schools, provide full-day kindergarten, create
exciting curriculum for student engagement, access to technology, and more parent workshops in the core academic areas. Many of those
ideas were implemented. This year, parents continue to express their desire for extracurricular opportunities for students as well as access to
tutoring. Parents also want more parent opportunities and involvement at school sites. Finally, parents in our local community are also
concerned about safety, especially due to growing concerns about school violence in our nation. Parents are also strong advocates of having
cameras in schools to help mitigate concerns of bullying and fighting. Since the COVID - 19 pandemic, the definition of school safety has
changed to include healthy, clean schools that ensure precautions are taken to ensure CDPH and CDC guidelines are followed. The district
recognizes the importance of parents as integral to student success and has allocated funding to create safer school climates, establish more
opportunities for tutoring, extracurricular activities, and parent involvement.
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Stakeholders at school sites emphasize the need for social emotional learning and behavioral support programs for students as well as an
increase in academic support utilizing MTSS. The district will allocate resources to assist our students, many of whom suffer from adverse
childhood experiences (ACEs). Support will consist of programs, actions, services, and the increase in personnel that will provide trauma
informed practices, mental health support, restorative practices and/or peer mediation groups, and Positive Behavior Interventions and Support
(PBIS). The district will continue to support Visual and Performing Arts, updated technology and training, and cultural proficiency/unconscious
bias training.
The following meetings had either standing LCAP agenda items or LCAP related discussion topics:
Cabinet Meeting / Strategic Planning - Weekly tactical meeting and monthly meeting for strategic planning.
Stakeholder Group: Superintendent and Assistant Superintendents
Frequency: Weekly / Monthly
Average # of Attendees: 5
District Stakeholder LCAP Development Team - A team of people including: students, certificated and classified staff members, bargaining
units, administrators, cabinet members, parents and other stakeholders who help review the LCAP updates and make recommendations for
annual updates.
Stakeholder Group: All Stakeholders
Frequency: 5 District meetings
Average # of Attendees: 30-45
District Parent Advisory Committee (PAC) - An advisory group of over 50 parents with representatives from all 27 schools in the district and
reflects the UDP students who make policy recommendations to the Board of Education.
Stakeholder Group: Parents
Frequency: Quarterly
Average # of Attendees: 30
District English Learner Advisory Committee (DELAC) - District meeting with English Learner families and other parent leaders to discuss LCAP
updates and ELL issues.
Stakeholder Group: Parents
Frequency: Monthly
Average # of Attendees: 60
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Superintendent Parent Advisory Council (SPAC) - Superintendent meeting with parent representatives from all the 27 schools with emphasis
on programs and issues pertaining to students.
Stakeholder Group: Parents
Frequency: 7 District meetings
Average # of Attendees: 40
African American Parent Advisory Council (AAPAC) - District meeting with African American families and community leaders to discuss various
issues that prevent the district from closing the achievement gap.
Stakeholder Group: Parents
Frequency: Monthly
Average # of Attendees: 10
Stakeholders were notified at each meeting that they were able to provide direct or indirect (written) responses to the LCAP regarding actions
and services, as well as, funding allocations. The annual LCAP Survey and the LCAP Stakeholder Surveys (which were provided to the
Stakeholder group and then placed on the district website) allowed anonymous feedback both in checking answers and providing comments.
Public notice was posted in the newspaper in accordance with Notification to the Public requirements
Based on our stakeholder feedback, we have or will be implementing the following programs:
•

Provide Summer Learning opportunities

•

Afterschool / weekend tutoring

•

Additional support for dual immersion schools

•

Cultural Awareness Training

•

Additional classes and workshops for parents

•

Increase funding to Foster Youth Support Plan

•

Increase the number of music teachers at sites

•

Professional Development for EL/LSE Roadmap Training

•

Increase funding to address learning loss

•

Culturally Responsive professional development

•

Increase funding for school nurses

•

Overhaul of district website
Page 143 of 216

•

Increase community outreach and involvement relating to EL/LSE Roadmap training

•

Professional development regarding MTSS and EduClimber

•

Additional funding for VAPA

•

Professional development for Social-Emotional Learning and Trauma Informed Practices

•

Professional development regarding Cultural Relevant Pedagogy and African American academic supports

•

Professional development for Quaver, Second Step and MTSS as it relates to PBIS
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Goals and Actions
Goal 1
Goal #
1

Description
High Levels Academic Preparation and College and Career Readiness - All students will demonstrate high levels of academic
preparation and college and career readiness through mastery of grade level content as determined by state proficiency
levels, with focus placed on ELA and Math. In order to accomplish this goal, we will provide professional development that
addresses all aspects of need for our unduplicated students as we seek to prepare them for college and career. Palmdale
School District will provide our students with High Quality Personnel - both certificated and classified, Opportunities for
equitable learning through specialized programs, educational technology that provides students with access to technology
and opportunity to demonstrate 21st century skills, our students will utilize high quality curriculum, receive instruction based
on research-based strategies and assessments that can measure our success on reaching our learning goals. Our
unduplicated students will have specific plans to meet their unique needs such as our English Learner Support Plan and
Foster Youth Support Plans. We have increased our school days through our Extended Learning Time to allow unduplicated
students to receive support and still have at least 1-2 electives at our middle schools. Closing the Achievement Gap is a
critical piece to ensuring our students are ready for their future. The future of our students is dependent on their ability to use
their voice and learn skills required for a global perspective. Finally, we will use the work implemented at one of our lowest
income schools as a model for future learning.

An explanation of why the LEA has developed this goal.
The Palmdale School District established the goal of High Levels of Academic Achievement and Career Readiness as a result of evidence
provided through various metric data, and in keeping with the Palmdale PROMISE and the State Priorities: 1. Basic, 2. Implementation of
State Standards, 4. Pupil Achievement, 7. Course Access, 8. Other Pupil Outcomes. This goal is also supported by various stakeholder
groups as evidenced in the LCAP Stakeholder Survey and the annual LCAP survey. The metrics chosen to be reviewed are all in line with
monitoring High Levels of Academic Achievement. They include both State required data and Local Progress Monitoring assessments. The
LPMs allow us to redirect teaching to meet the need of each individual student and in particular the needs of our unduplicated. students. We
believe that quality professional development can lead to strong and effective first time teaching which can reduce the need for interventions
and clinic. It ensures we have well trained staff who are able to meet the specific needs of our students including students with disabilities,
Foster/Homeless youth. English Learners and low-income students. Our Equitable Learning/ Specialized Program Opportunities ensure we
have highly qualified personnel with extensive knowledge on how to best support our unduplicated students in reaching their goals and
ensuring their futures. We know that Physical Education and a healthy body is critical to a healthy mind. Our low-income students and
Foster/Homeless youth have little opportunities to participate in organized sports. Providing PE teachers allows for a solid physical education
program and afterschool sports. Educational Technology provides our low-income students, Foster/Homeless students to have access to the
technology to compete in college and career. It is crucial that students have access to supplemental curriculum, instructional strategies and
materials to support individual and to differentiate for their specific needs. The English Learner Support Plan is specifically designed to meet
the needs of our EL population and provide training for teachers on how best to accommodate their learning goals and skills. Just as the
English Learner Support Plan focusses on the English Learner, the Foster Support Plan is geared towards the needs of the foster and
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homeless population. It provides these students with the opportunity to attend and have access to programs like the Outdoor Science School,
and a Dance program that allows them to express their social emotional state of mind. Extended Learning benefits all of our students requiring
extra supports but it is most beneficial to ELs in middle school so they have access to at least one elective choice. Closing the Achievement
Gap is one way to ensure our teachers receive training in MTSS, PBIS, and have access to conferences and training that provide cultural
relevancy from knowledgeable consultants. In addition to providing technology for 21st Century skills, providing students with the opportunity
to participate in programs like the Model U.N. and the Inter-School Communication Council allow them to see the way governance works and
provides opportunities for them to share their voice with the district. These programs build confidence and a sense of relevancy in our
underrepresented students. EL students and students with disabilities are able to practice communication skills. Low-income, foster and
homeless youth begin to understand what governance is about and what it means to be successful in solving problems on a global scale. We
also believe that the Tamarisk Renaissance Model provides our lowest income school the support, training and time to develop systems of
support for our unduplicated students that benefit their academic goals and can then be used as a model for other schools.

Measuring and Reporting Results
Metric
Increase overall
SBAC proficiency
rates for ELA and
Math by 3%

Baseline

Year 1 Outcome

Year 2 Outcome

2018-19
ELA - All: 32%
• RFEP: 54%
• EL: 6%
• FY: 15%
• LI: 29%
• AA: 18%
• SWD: 6%
Math - All: 20%
• RFEP: 35%
• EL: 5%
• FY: 8%
• LI: 18%
• AA: 10%
• SWD: 4%

Year 3 Outcome

Desired Outcome for
2023–24
Measured through
SBAC proficiency
rates for ELA and
Math, at the rate of
1% per year.
ELA - All: 35%
• RFEP: 57%
• EL: 9%
• FY: 18%
• LI: 32%
• AA: 21%
• SWD: 9%
Math - All: 23%
• RFEP: 38%
• EL: 8%
• FY: 11%
• LI: 21%
• AA: 13%
• SWD: 7%
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Metric

Baseline

SBAC ELA & Math
Gr 3-8, decrease
Points from level 3 by
3 points (Status level
on CA School
Dashboard)

Spring 2019 SBAC
Results
ELA: -45.9 points
below level 3
• RFEP: -3.2
points below
level 3
• EL: -59.8 points
below level 3
• FY: -87.7 points
below level 3
• LI: -51.7 points
below level 3
• AA: -79.2 points
below level 3
• SWD: -123.3
below level 3
• HL: -77.1 point
below level 3
Math: -81.8 points
below level 3
• RFEP: -44.8
points below
level 3
• EL: -93.4 points
below level 3
• FY: -116.7
points below
level 3
• LI: -87.6 points
below level 3
• AA: -117.5
points below
level 3

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
Measured by the
status level on the
California School
Dashboard, at the
rate of 1% per year.
ELA: -42.9 points
below level 3
• RFEP: -.2 points
below level 3
• EL: -56.8 points
below level 3
• FY: -84.7 points
below level 3
• LI: -48.7 points
below level 3
• AA: -76.2 points
below level 3
• SWD: -120.3
below level 3
• HL: -74.1 point
below level 3
Math: -78.8 points
below level 3
• RFEP: -41.8
points below
level 3
• EL: -90.4 points
below level 3
• FY: -113.7 points
below level 3
• LI: -84.6 points
below level 3
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Metric

Baseline
•

•

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
•

SWD: -159
points below
level 3
HL: -114.2
points below
level 3

•

•
Increase overall
percentage of
students at
benchmark and
above in ELA and
Math by 3% (LPM)

Increase the
percentage of

AA: -114.5
points below
level 3
SWD: -156
points below
level 3
HL: -111.2 points
below level 3

Measured through
results from the
LPMs for ELA and
Math, at the rate of
1% per year.

2018-19
ELA - 38%
• RFEP: 57%
• EL: 19%
• FY: 26%
• LI: 36%
• AA: 30%
• SWD: 15%
• HL: 25%
Math - 60%
• RFEP: 75%
• EL: 48%
• FY: 47%
• LI: 58%
• AA: 49%
• SWD: 34%
• HL: 51%

ELA - 41%
• RFEP: 60%
• EL: 22%
• FY: 29%
• LI: 39%
• AA: 33%
• SWD: 18%
• HL: 28%
Math - 63%
• RFEP: 78%
• EL: 51%
• FY: 50%
• LI: 61%
• AA: 52%
• SWD: 37%
• HL: 54%

2018-19

Measured through
results from the
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
LPMs for Math, at the
rate of 1% per year.
Kinder - 90%
Grade 1 - 82%
Grade 2 - 73%

students in K-2nd
grade mastering
foundational skills in
mathematics by 3%
(LPM)

Kinder - 90%
Grade 1 - 79%
Grade 2 - 70%

Increase percentage
of students in K-2nd
grade reading by 3rd
grade by 3% (ELA
LPM)

2018-19
Grade 3 – 35%

Measured through
results from the
LPMs for ELA, at the
rate of 1% per year.
Grade 3 – 38%

Increase in overall
English Learner
reclassification rate
by 3%, as determined
through PSD
reclassification policy.

2018-19
10.4%

As determined
through PSD
reclassification policy,
at the rate of 1% per
year.
13.4%

Increase percentage
of EL students at
Level 4 on the
ELPAC by 3%.

2018-19
16%

Measured by results
for the ELPAC Test,
at the rate of 1% per
year.
19%

Decrease the number
of Long Term English
Learners by 3% in
each category, as
evidenced through
district evaluation
criteria.

2018-19
4-5 Years - 21.4%
6 or More Years 26.5%

Increase the
percentage of
technology fluency of
teachers, students,
and administrators to
access 21st century

2018-19
Teacher – 77%
Student – 80%
Administrator - 78%

As evidenced through
district evaluation
criteria.
4-5 Years - 18.4%
6 or More Years 23.5%
Measured by
surveying Teachers,
Students, and
Administrators
annually.
Teacher – 80%
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

learning skills by 3%,
as evidenced through
the annual
technology survey.

Desired Outcome for
2023–24
Student – 83%
Administrator - 81%

Maintain the total
number of
professional
development hours
accumulated by
teachers through
district training at a
minimum of 32,000
hours, as evidenced
through sign-in
sheets.

2018-19
32,345

The total number of
professional
development hours
accumulated by
teachers through
district training will be
maintained at a
minimum of 32,000
hours.

Physical Education
Assessment to be
Determined Due to
State Equity Study

TBD

TBD

Actions
Action #
1

Title
Professional Development

Description
A comprehensive professional development plan has been created
which outlines the topics and instructional priorities of the District
aligned to the California Department of Education's goals and priorities.
The plan includes emphasis on implementation of the California State
Standards, Integrated and Designated English Language Development
(ELD), Next Generation Science (NGSS), California Social Studies
Framework, Systems Alignment and Coherence, Rigor and Relevance,
Project Lead the Way and Creating Essential Pedagogical Practices to
address the state's instructional priorities. As we are a district of high
poverty and pupils in the identified subgroups are not successfully
achieving at the designated proficiency levels, the focus on the
professional development will be the strategies of teaching and learning
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Total Funds Contributing
$9,429,084

Yes

Action #

Title

Description
that will be most effective in meeting the needs of all students especially
for students to read by 3rd, with specific emphasis on the students for
which the Supplemental and Concentration funds target.
• Provide ongoing Professional Learning Community (PLC) time by
adding 12 minutes per day to create Banked 60 minutes per week
for planning, collaboration, lesson design and assessment scoring
in order to ensure high levels of student learning and dramatically
improve student achievement. PLC time is focused on providing
teachers opportunities to evaluate student learning and teaching
strategies to best meet the needs of the unduplicated subgroups of
students to enable them to better meet proficiency targets. Our data
clearly indicates that our subgroups are not performing at
satisfactory proficiency levels.
• Provide Professional Development for Certificated Employees who
provide direct services in the classroom by adding extra two days to
the teacher calendar for a student free day intense PD. The
Professional Development will be conducted at the school sites and
at the District Level. The District recognizes the need to provide
differentiated Professional Development to those staff members
who support direct instruction of students with specialized strategies
designed to meet the learning needs of the students identified by
data. Professional Development is also funded with Title I, Title II,
and Title III funds.
• Provide Professional Development for Classified Employees who
provide direct services in the classroom in order to assure that all
staff be highly trained in instructional initiatives in order to best meet
the needs of all students and with specific emphasis on the students
that are at risk in the identified subgroups.
• The action for providing professional development, specifically
trains teachers to have a deeper understanding of core curriculum,
instructional strategies, and how to best meet the needs of our
unduplicated students. PLC time is critical for teachers to
collaborate on how best to address the unique needs of
Foster/Homeless youth, develop plans based on ELD for English
Learners, and provide supports for students that address the
problems of poverty.
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Total Funds Contributing

Action #
2

Title
Equitable Learning /
Specialized Program
Opportunities

Description
Provide more time and support to ensure all students have access to
enrichment, intervention, and additional learning opportunities. In
addition, targeted students will be provided focused intervention.
Under-represented students will also have additional opportunities in
participation of extra-curricular activities.
• Summer “STEAM” camp to create engaging opportunities for
students around the areas of Science, Technology, Engineering,
Arts, and Math – and to be integrated with foundational skills in
literacy. This opportunity provides exposure for low income students
and English Learners to STEAM during the summer to extend their
learning time, provide a place for them to go during the summer
while parents are working, and supports both Literacy and Math
academic achievement goals.
• Transportation to access alternative learning opportunities
(Intervention at Oak Tree Community Day School) and access to
schools of choice (Los Amigos and Dos Caminos) for students who
attend from across the District. As we have a high percentage of
low-income students living in Palmdale, the schools of choice
provide opportunities for students living in high poverty
neighborhoods to attend schools of choice that focus on Dual
Language Immersion instruction, International Baccalaureate, and
our Middle School Magnet Programs. With the high numbers of
students living in poverty and the lack of parental ability to provide
transportation, applicable student subgroups will receive
transportation. Also, students that require additional behavioral
support/intervention and to prevent future school failure leading to
increased dropout rates, transportation will be provided to an
alternative education program at Oak Tree, our Community Day
School.
• The district’s Gifted and Talented Education (GATE) Program will
provide a differentiated instructional program and will ensure that all
students are equitably identified and that under-represented
subgroups are increased, while providing PD, certification and
conferences for teachers and organizing the annual District
Cyberquest Competition, GATE Showcase and other identified
activities. To ensure an equitable identification of GATE students
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Total Funds Contributing
$972,574

Yes

Action #

Title

Description
across subgroups, the CogAT will be used as a universal screener
in second grade. The LEA will also explore other means of
identification to ensure that “giftedness” is extended to nontraditional modalities.
• Arts-Centered Integrated Learning Professional Development and
Programs to support the development of culturally and linguistically
relevant, arts centered program for students including art making,
creative reading and writing, and the Latino Film Project at Desert
Willow. The Latino Film Project will expand to an additional grade
level at both Desert Willow and Dos Caminos. The animation lab,
Storymaker, will be extended to the other elementary schools that
feed into Desert Willow. The Arts support language development for
EL students and expose Foster/Homeless youth and low-income
students to the visual and performing arts.
• District Honors Music Program to provide opportunities for students
to showcase and share their musical talents at events in and out of
the District. All students have the opportunity to be enrolled in music
as an elective in their respective Middle Schools. The Honors Music
Program places an emphasis on students that come together from
each of the schools in order to participate in this supplemental
program. As we are a district of high poverty, the Honors Music
Program provides access to those student subgroups that are gifted
and talented in music and would otherwise not have opportunities
to be showcased or attend enrichment music instruction outside of
their school day.
• District support of our music programs to include instrument
purchase and/or refurbishing for our middle schools as well as
creating music opportunities for our elementary schools. For low
income students this is particularly important as it provides them
with musical instruments that they might not otherwise have access.
• The International Baccalaureate School of Choice program includes
necessary operating costs such as fees to the IB organization and
stipends for additional program planning. In order to meet
compliance with Primary Years Program (PYP) and Middle Years
Program (MYP), a school IB Coordinator will be funded to
coordinate the two programs. Attendance in this program will
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support and promote leadership opportunities and student
engagement in world themes. The Primary Year's Program focuses
on the development of the whole child and helps connect critical
thinking skills and application in real world situations. Attendance in
this program promotes high school graduation and college
readiness.
• Dual Immersion School of Choice program to promote mastery of
advanced literacies and 3M skills - multimedia, multilingual, and
multicultural - which includes specialized training, collaboration, and
translation of curriculum. Student subgroups are fully represented in
this program and are provided a rigorous instructional program in
two languages.
• Dual Language Academies to give parents and students more
opportunities to enroll in the Dual Immersion program at their home
school. PSD will maintain the current level of academies in the
coming year with the goal of adding additional academies in the
future.
• Middle School Pathways and the STEAM programs in the Middle
Schools. Adding additional time to the school day, adding a 7th
period and decreasing the student teacher ratio to 29:1 in the middle
school expanded the opportunity for students to have a 2nd period
for a variety of electives. This supports six years of Task Force work
where the district planned and designed the “ideal” middle school.
Additionally, Middle School teachers earn a stipend to compensate
for the extended student contacts resulting from the additional
period per day. Providing for the extra period allowed struggling
students and English Learners who attend support classes to have
access to at least one elective.
• WASC Support to assure that each of the Middle Schools have
ample funding to complete the process involved with accreditation.
Due to the large numbers of students in the low-income
unduplicated count, the accreditation process pushes the schools to
engage in self-study and set rigorous instructional goals which help
us support our goal of increased student academic achievement
and the need to increase these targets for our underperforming
student subgroups.
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3

Title
Personnel

Description
Provide District Level Instructional Support Staff to ensure that all
teachers have support for necessary district-level instructional
initiatives and services which focus on the specific needs of the
identified subgroups.
• Intervention (LST) Learning Support Teacher (1 FTE) that will
coordinate the District (RTI/MTSS) Response to Intervention
program. Data from each subgroup indicates that many students in
these subgroups have been over-identified for Special Education
services. The need to have a more substantial system of support
requires District level coordination.
• Educational Technology Coordinator (1 FTE) will provide integration
of specialized teaching strategies using the technology in order to
help provide more access to students in the identified subgroups.
Specialized software programs that target specific learning needs of
the identified subgroups of students (low income - underachieving,
English Learner and students demonstrating achievement gaps) will
also be purchased in order to provide additional learning
opportunities for these students. The coordinator will provide
ongoing support and Professional Development for the specific
programs and technology being implemented.
• Coordinator of Extended Learning and Community Events (1 FTE)
will coordinate student learning programs that extend beyond the
school day to include summer school, Saturday school, and home
visitations which will provide direct support to students at home. The
coordinator will also work on LCAP Goal 3 actions supporting
parent, family, and community events.
• Administrative Clerk II to support the Coordinator of Extended
Learning and Community Events (1 FTE).
• Instructional Coaches for Special Education (2 FTE) will be funded
to provide ongoing support and lesson modeling to the teachers with
Special Education Students.
• Learning Support Teacher (LST) at the District Level to support the
Common Core implementation. (1 FTE) The LST at the District level
will provide support and professional development to all teachers
and will emphasize the needed scaffolding and teaching strategies
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to assure that all students have equity and access to the Core
program.
• Director of Access and Equity (2 FTE) will provide specific support
for English Learners and the targeted subgroups that comprise the
achievement gap in Palmdale School District. He will oversee the
programs specially designed for English Learners and will be
working to execute a plan for African American students who are not
making adequate achievement.
• Bilingual Administrative Secretary for the Director (1 FTE, one .33
FTE) will support the directors of Access and Equity.
• Coordinator of Student Testing and Assessment (.1 FTE) This
position is funded from the Base Grant and a small portion from the
Supplemental and Concentration grant to focus on reporting data on
a regular and ongoing basis to support schools in monitoring the
achievement of the subgroups identified in the LCAP.
• Administrative Clerk to support the coordinator of student testing
and assessment (.1 FTE)
• Directors of Curriculum and Instruction in the Elementary School
and Middle School (2 @ .35 FTE). This position is multi-funded from
Title I, and Title II and serves to support the District curriculum and
instructional program, the MTSS, and professional development.
This small percentage of funding is focused on developing and
coordination of planned strategies and activities that emphasize the
targeted subgroups.
• Administrative Secretaries to support the two Directors of C/I (2 @
.50 FTE)
• District Library Aide (1 FTE). As we are a high poverty district many
students have challenges with accessing supplemental resources
outside of their schools. Each school has a Library Aide and the
District Library Aide assures that each school library and support
staff have the necessary district level support to assure that students
have full access to the resources of their libraries and assure that
the large subgroups of students of low income will have equitable
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access to books and resources to supplement their instructional
programs.
• Coordinator of Teacher Support (.65 FTE). This position is multifunded with Base funds and Title II. The portion funded by the LCAP
will provide support to those teachers with students represented
from the subgroups that are struggling to achieve the targeted
academic success.
• Project Clerk for Professional Development management (.4 FTE)
This position is multi-funded with Title II and provides data and
record keeping of the professional development offered throughout
the district. Additionally, this position provides school principals data
on which teachers have taken the necessary PD focused on
strategies for improving instruction (ELD Professional Development
as an example)
• Teacher Support Instructional Coach for struggling teachers, new
teachers and Professional Development (3 FTE). With the onset of
the Common Core, and with the achievement data indicating that
more than half of our students are unsuccessful in meeting the
proficiency targets, additionally coaching will be provided to the
schools where data indicates the most need.
• Director of LCAP (1 FTE) to manage the ongoing LCAP process and
Stakeholder Engagement Meetings. The Director will also develop
and coordinate the implementation of the District's Local Control
Accountability Plan. This position is necessary to provide the
coordination of the LCAP process and data analysis on an ongoing
annual cycle.
• Executive Assistant to provide LCAP Director administrative support
for the ongoing LCAP process. (1 FTE)
• Library Aides (26 .4 FTE) at each school will assure that our high
concentration of students who live in poverty have access to books.
Each library will also utilize resources to fund culturally responsive
books as well as Spanish books for our large percentage of English
Learners. Librarians will also be given the opportunity to have extra
hours to run “Story Clubs” before or after school.
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• Technology Liaisons at each school (25 FTE) will provide support to
the teachers in the classrooms as they integrate many of the new
technologies, both software and hardware, designed to better meet
the needs of our subgroups of students called out in the LCAP.
• Learning Support Teachers provide support with California State
Standards implementation (17.5% FTE of 25 teachers). Learning
Support Teachers are multi- funded with Title I and LCAP and they
support both the direct needs of students by providing intervention,
coaching for classroom teachers, and professional development
with emphasis on the specific needs of the large percentage of
students in our district that represent the LCAP subgroups.
• Instructional Assistants will be utilized to reduce the student to adult
ratio to provide more individualized services, as determined by data
and the RTI process, for the most at-risk students at our most at-risk
schools with the goal of all students reading proficiently by third
grade. Instructional Assistants will also provide additional support
for our full day kindergarten classrooms and during Clinic time in
order to allow more time and support to students and to help close
the achievement gap. All the elementary schools will receive three
Instructional Assistants. (65) 5.75-hour positions are currently
planned for and LCAP budget will be reviewed on an ongoing basis
to determine adding additional positions.
• Instructional Assistants for Targeted Schools to provide support with
large populations of English Learners and other underperforming
students: YU, TA, TW, DR, MZ and PT. These schools will receive
(4) 5.75-hour Instructional Assistants to be used exclusively through
the data driven RTI process to help meet the needs of English
Learners and other underperforming students.
• Dual Language Coach (1 FTE) to provide focused training for
teachers – especially beginning teachers - in PSD’s growing dual
immersion programs.
• School Site level Instructional Support Staff to assure all students
have access to the Broad Curriculum and high levels of learning
opportunities

Page 158 of 216

Total Funds Contributing

Action #

Title

Description

Total Funds Contributing

• Supplies, materials, and services to support all personnel in goal 1.
Personnel support goals and provide services that address the needs
of our unduplicated students. For example, New Teacher Support
provides classes for our new teachers that give them an understanding
of the needs of students of poverty, Technology Liaisons assist
teachers by providing technology supports - software and hardware that address the needs of English Learners, students with disabilities
and struggling students.
4

Physical Education

We recognize that all of our students, especially low-income students
with limited access to community physical programs, need a
comprehensive and rigorous Physical Education program. Ed Code
requires that all elementary students have 200 minutes of PE every two
weeks. With the increase in instructional minutes and the need for
MTSS, the district initially decided to hire one PE teacher for every two
elementary sites and four PE Aides. We have identified that many of
the students not meeting the requirements of the HFZ test are students
of low income. The 200 minutes every two weeks will be used by
teachers as prep time to support collaboration and planning of
instruction in all curricular areas. PE instructional assistants will be
provided to support the teachers. We now have Physical Education
Teachers at each site.

$2,751,175

Yes

$1,752,025

Yes

• Physical Education Teachers at the Elementary Schools (20 FTEs)
• Physical Education Instructional Aides (19 FTEs). They will provide
extra support with the large numbers of students that are not able to
pass the Healthy Fitness Zone
• Mileage for PE Teachers/Instructional Assistants to commute
between schools.
5

Educational Technology

Provide District Instructional Programs, Technology (hardware and
software), staffing and Resources to support student academic
achievement and promote high intellectual performance. As our
numbers of low-income students are the large percentage of our
unduplicated count, we recognize that many of our students may not
have the access in their homes to the highest level of technology. We
also recognize that to be successful in the 21st Century our students
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must have the skills and knowledge necessary to compete in a global
society. The District has a technology plan that integrate a strategic
focus on utilizing technology in daily instruction. As such, the plan will
focus on the impact of the technology on the learning needs of the
students called out in the LCAP.
• Increase technological tools placed at schools for student and staff
usage to ensure enriched curriculum including more iPads,
Chromebooks, promethean panels, Kajeet for homework and Wi-Fi
in school buses.
• Provide replacement of supplemental technology that has aged out
or is in disrepair.
• Provide Professional Development as defined in the District
Strategic Technology plan (currently under development).
• Administrative resources to support Educational Technology
Department.
• Develop model classrooms that support 21st century learning
through technology at each school site.
• Educational Technology Coaches (3 FTE) to assist the Technology
Coordinator in providing ongoing support to teachers and students
and to provide Professional Development in education technology.
• Project Clerk (1) 3.5 hour to assist the Ed Tech Department in all
reporting.
6

Curriculum, Instruction, and
Assessment / School Site
LCAP Resources

Instructional Materials, Curriculum and Assessments to support
implementation and access for unduplicated student groups to the
California State Standards at the District and School site will assure
alignment with the instructional focus and priorities and will support the
academic achievement goals set forth in the LCAP. The populations of
students we serve have differentiated learning needs and as such the
supplemental materials must be acquired to assure full access and
success in the classrooms.
The District will provide supplemental materials district wide to all
schools and the schools will receive allocations in order to support the
students they serve and their specific learning needs. Each school will
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provide a list of expenditures funded with their site allocations. The
expenditures will be aligned to the District LCAP and indicate which of
the State Priorities it addresses.
DISTRICT LCAP Resources
• Provide supplemental instructional material and funding to ensure
that all students have enriched access to the broad instructional
curriculum and the implementation of the newly adopted ELA
curriculum and PLTW.
SCHOOL SITE LCAP Resources
• Provide Supplemental Concentration school resources for
instructional supplies and or services to support students and
alignment of SPSA to LCAP Goals. Each school has a Single Plan
for Student Achievement that has been aligned and coordinated to
the LCAP goals. The Assistant Superintendent of Educational
Services reviews and approves all expenditures in the school plan
for both compliance and adherence to the District LCAP goals and
strategies.
• School Site Planned Expenditure Summary includes additional
Staffing such as Instructional aides and tutors, extra hours to allow
for extended learning before and after school including enrichment
classes, GATE planning and facilitation, and professional
development opportunities by means of conferences and PLC time.
Expenditures includes items such as technology hardware and
software to support various programs, Accelerated Reader and
Imagine Learning and supplies and equipment to support the
Robotics program.
7

English Learner Support Plan

An emphasis will be placed on implementing a robust designated and
integrated ELD program aligned to the common core English Language
Development Standards. A systematic and intentional focus on
addressing students' language development needs throughout the
instructional day will be a priority in order to prevent the development
of Long-Term English Learners, and to address the needs of those
students who have already reached this status. Professional
development priorities focus on developing a deep understanding of the
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ELD standards, as well as the EL/LSE Roadmap and their practical
implementation. The Local Control Accountability Plan will function in
tandem with the District's Title III Plan in order to strengthen our
instructional programs to achieve stronger academic and language
development outcomes for our English Learner population.
• ELPAC Training and Assessment
• Bilingual Instructional Assistants
• Overtime for Bilingual Aides for Summer Testing
• Reclassification Ceremony
• Reprographics
• Professional Development for Integrated ELD
• Office Administrative Costs to support the EL Dept.
• LACOE Workshops
• 2 Way CABE
• Conferences and Training
• Renew ELLevation program management tool to facilitate the data
collection and reporting for our ELL students
• District wide implementation of Imagine Learning to address
language proficiency needs of English Learners at beginning and
early intermediate level. (Accelerate language acquisition and
prevent Long Term English Learners)
8

Foster Youth Support Plan

Our emphasis will be on building and reinforcing a positive connection
with both incoming and existing foster students through the
implementation of initiatives that include the students in academic
support and enrichment activities and provides basic school-oriented
infrastructure support.
• Outdoor Science School and supplies for all 5th grade Foster Youth
• After School Intervention program for all schools
• Supplemental instructional and hygiene supplies
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• Spirit Wear and supplies to welcome new students and to give our
Foster/Homeless youth a sense of belonging.
• School Site will also support all foster youths with mentoring
program, academic monitoring and inclusion in all extracurricular
programs and field trips
• “Fostering Dreams Through Dance” Program
• College Trips to network with emancipated Foster Students
presently enrolled in college
9

Extended Learning Time

To meet the needs of the target populations by providing more
intervention support to students and additional access to the Broad
Curriculum the school day will be extended by 24 minutes for all
students effective 2016-17 school year. Extended day will provide more
time to incorporate:
• Response to Intervention (Multi-tiered System of Support) for both
Intermediate and Elementary School Students
• Enhanced Fine Arts (Music and Art) into the elementary schedules
providing exposure to the arts for low income students.
• Enrichment Activities at both Intermediate and Elementary Schools
providing activities that low income, Foster and Homeless youth
might not otherwise have access to.
• Additional 7th period in Middle Schools to transform our four low
performing middle 7th - 8th grade schools to five 6th -8th grade
middle school academies with themes that support college and
career preparation:
o Cactus Medical Health and Technology
o Desert Willow FAST Academy (Fine Arts, Science, and
Technology)
o David G. Millen Law and Government Academy
o Shadow Hills Academy of Engineering and Design
o SAGE Academy - Space and Aeronautics Gateway to
Exploration - a new magnet middle school academy being
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built to reduce, eliminate or prevent African American, English
Learner and Low socioeconomic isolation that will open Fall
2017.
10

Closing the Achievement Gap

In Palmdale School District, as in many districts across the state and
the nation, our African American (AA) students and Students with
Disabilities (SWD) are not achieving at the level we need. AA students
and SWD were identified with an achievement gap as when we
reviewed the LCAP Evaluation Rubrics Dashboard. We are committed
to every student's success in Palmdale School District. The African
American Advisory Council developed a strategic plan that targets and
supports African American students that are at risk and over
represented in areas such as Special Education and
Suspension/Expulsion. Funds has been allocated for consultants to
work with teachers in cultural proficiency pedagogy, conferences and
training, social emotional programs, field trips and events, AA and SWD
district academic support through MTSS.

$150,000

Yes

$160,000

Yes

The five key strategic actions that will serve to craft this plan include:
1. Appropriate Intervention and MTSS (Goal 1)
2. Culturally Relevant Practices (Goal 2)
3. Improved Discipline and School Climate Policies and Practices
(Goal 2)
4. Social Emotional and Academic Learning (Goal 1 & 2)
5. Parent and Community Partnerships (Goal 3)
11

21st Century and Global Skills

MODEL UNITED NATIONS/YMCA partnership opportunities for
students to engage and apply learning through activities that promote
leadership and develop social, civic, and environmental responsibilities.
Many of our students in the middle schools have not experienced
opportunities to be in a leadership role. The district will provide more
opportunities for student leadership to facilitate college/career
readiness. The California YMCA have provided the Model United
Nations (MUN) program to Middle Schools students throughout the
State since 2001. Middle School students called delegates participate
in the program with their peers. While engaged at the YMCA they are
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given the opportunity to discuss International issues, discover other
cultures, develop life enhancing skills, and make new friends. The fourmonth program culminates when delegates from around the state meet
at the YMCA’s annual model United Nations summit in Los Angeles,
California. PSD will continue to increase the number of students that
are fully sponsored each year to participate in the program.
STUDENT VOICE AND LEADERSHIP: Students are taking up more
visible role in determining their own futures and voicing their
perspectives. PSD will be supporting students programs and
competitions including our PROMISE Ambassadors, Student Board
Members, Inter-School Communication Council (ICC), and ASB
leadership training for our Elementary Schools
STUDENT ENGAGEMENT PROGRAMS - Robotics, Matheletes,
District Art Show, PE Olympics, Annual Multicultural Performance at
the Palmdale Playhouse, District Honors Band and other student
engagement events. Continuance of providing access to programs our
low income and Foster/Homeless students would not otherwise be able
to experience.
12

Tamarisk Elementary
Renaissance Model

To meet the academic, social-emotional, and behavioral needs of the
target population of our highest-needs school, the school day at
Tamarisk Elementary School will be extended by 60 minutes. This time
will allow the school to create a focused literacy instruction block at a
15:1 student-to-teacher ratio as well as allow for intensive support and
professional development for staff in the areas listed below. To address
the behavioral and social-emotional needs of Tamarisk students, all
staff will receive training in the following:
• Social Emotional Didactic training to include Trauma-Informed
Practices, Social Skills Development, Social Emotional Curriculum,
Coping Strategies, Executive Functioning, Social Influence and
Self-Regulation Strategies.
• Behavior Management Didactic training to include ABA strategies,
Reinforcement Schedules, Learning to Learn, Function of Behavior,
Universal Design, Effective Feedback, Motivation Theory, Safe and
Civil Schools, ABC's of Behavior.
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• Social Emotional and Behavior Modeling and Coaching will include
follow-up for didactic workshops, classroom development to include
physical and visual structures, and ongoing assessment of student,
staff, and program needs.
• Proactive steps for incoming students will include Kinder Roundup
with Universal Screeners, Ready-to-Learn Rubric, Kinder Summer
Camp, Learning-to-Learn strategies, and Individual Behavior
supports.
• Parent and Family Engagement will include Parenting classes,
Behavior and Communication supports for home, and Family
Nights, including referrals for food banks, clothing banks, dental,
day care, and counseling services.
Students at Tamarisk receive the necessary supports to address their
poverty related needs, English language development, and as a
nationally recognized Capturing Kids Heart School students experience
positive relationships with teachers and staff.

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of how effective the specific actions were in making progress toward the goal.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.
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Goal 2
Goal #
2

Description
Welcoming, Safe, and Healthy Learning Environment - is a critical component of ensuring that our unduplicated students
experience positive learning environments, provided through fully trained Capturing Kids Hearts staff, and clean, safe
campuses. Ensuring that students experience a welcoming, safe and healthy environment allows for student to focus on
academic achievement.

An explanation of why the LEA has developed this goal.
This goal was developed as a way to ensure unduplicated students feel a part of the school, that they can concentrate on academic pursuits
because they are safe, and have a sense of belonging to their school. The Palmdale School District established the goal of Welcoming, Safe,
and Healthy Learning Environment as a result of evidence provided through various metric data, and in keeping with the Palmdale PROMISE
and the State Priorities: 5. Pupil Engagement, 6. School Climate. In order to ensure that students feel welcomed and safe both district and
site personnel provided in this goal were selected to meet specific needs of students such as school nurses and student services personnel,
Mental Health/Foster Youth program specialist, School Psychologists, Assistant Principals, Health Aides, Campus Security Assistant at
Intermediate Schools, Counselors at Middle Schools, School Resource Officers, Student Engagement Advocates, Social Emotional Learning
Specialists, Student Behavior Interventionists, and Restorative Justice Teachers. Professional development centers on Cultural Proficiency,
ALICE School Emergency training for certificated and classified staff, Restorative Justice Practices and Multi-Tiered Levels of Student
Support. Student Engagement and safety activities include Intramural sports programs, funding for field trips such as to the Museum of
Tolerance, and various afterschool activities. For our most at-risk students we provide the Wolf Connection that focuses on the characteristics
that wolves exhibit to help them be successful - working together, etc. The LCAP Stakeholder Committee and parent groups supported this
goal and were adamant about the needs for students to receive Social Emotional support, especially in light of school closures and the
pandemic. To that end we will provide Social Emotional Learning specialists and programs. We will continue to monitor and reach out to
reduce absences and truancy, through contact with families and encouraging students to attend classes. Home to school transportation, clean
and safe campuses, support student attendance and learning. Finally, school sites are provided with LCAP funding to support the specific
needs of our unduplicated students at each site including training such as Bully-free campuses, cultural proficiency training, field trips and
PBIS.

Measuring and Reporting Results
Metric

Baseline

Increase district-wide
rate of attendance by
0.5%, as evidenced
through A2A data.

2018-19
94.6%

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
District-wide rate of
attendance will be
95.1%, as evidenced
through A2A data.
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Year 1 Outcome

Year 2 Outcome

Baseline

Decrease districtwide rate of chronic
absenteeism by 2%,
as evidenced through
A2A data.

2018-19
17%

District-wide rate of
chronic absenteeism
will be at 15%, as
evidenced through
A2A data.

Decrease/Maintain
the district-wide 8th
grade dropout rate as
determined through
A2A reports

2018-19
0%

District-wide 8th
grade dropout rate
will be maintained at
0%. As determined
through A2A reports.

Reduce district-wide
suspension rate by
2% as determined
through Infinite
Campus reports

2018-19
7.44%

District-wide
attendance rate will
be reduced to 5.44%.

Reduce district-wide
African American
male student
suspension rate by
2%, as determined
through Infinite
Campus reports

2018-19
30.92%

District-wide African
American male
student suspension
rate will be reduced
to 28.92%, as
determined through
Infinite Campus
reports

Maintain district-wide
expulsion rate, as
determined through
Infinite Campus
reports

2018-19
0.01%

District-wide
expulsion rate will be
maintained at 0.01%,
as determined
through Infinite
Campus reports
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Year 3 Outcome

Desired Outcome for
2023–24

Metric

Year 1 Outcome

Year 2 Outcome

Baseline

Increase student
positive engagement
and school
connectedness by
2%, as evidenced in
the California Healthy
Kids Survey.

2018-19
Grade 5 – 67.5%
Grade 7 – 55.5%

Positive student
engagement and
connectedness will
increase as
measured by
California Healthy
Kids Survey as
follows:
Grade 5: 69.5%
Grade 7: 57.5%

Increase student
perception of safety
at school by 2%, as
evidenced in the
California Healthy
Kids Survey.

2018-19
Grade 5 – 75.0%
Grade 7 – 86.4%

Student perception of
safety at school will
increase by 2% as
measured on the
California Healthy
Kids Survey as
follows:
Grade 5: 77.0%
Grade 7: 88.4%

Increase student
social-emotional
learning and strength
of body, mind, and
character by 2%, as
evidenced in the
California Healthy
Kids Survey.

2018-19
Grade 5 – 78.0%
Grade 7 – 50.7%

Student socialemotional learning
and strength of body,
mind and character
will increase by 2%
as measured by the
California Healthy
Kids Survey as
follows:
Grade 5: 80%
Grade 7: 52.7%
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Year 3 Outcome

Desired Outcome for
2023–24

Metric

Metric

Baseline

Increase the number
of foster youth and
parent/caregiver
engagement and
training by 2

2018-19
1

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
The number of foster
youth and
parent/caregiver
engagement training
will increase by 2 as
evidenced in training
agenda and sign in
sheets, for a total of
three meetings.

Actions
Action #
1

Title
Personnel – District

Description
District Level personnel to support student behavioral, academic and
health services:
• Certificated Director of Student Services (.67 FTE)
• Secretary to the Director (1 FTE)
• District School Nurses (3 FTE)
• Program Specialist to support Mental Health and Foster Youth (.35
FTE)
• Student Information Services Supervisor (1 FTE)
• School Nurses (9) at .07 FTE
• Board Certified Behavior Analyst (BCBA) (.334 FTE)
Palmdale School District has a high percentage of low income and
foster students in its unduplicated count, however all students in the
LCAP subgroups require additional supports to ensure more positive
school outcomes. These supports include district-led initiatives for
student attendance/engagement, student discipline, campus safety,
student health/immunization, and student mental health. Additionally,
student mobility among families living in poverty within the district has
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Total Funds Contributing

necessitated the centralizing of student registration activities at
welcome center.
2

Personnel – School Site

School Site personnel to support student Social and Emotional
Learning (SEL) Core Competencies (self-awareness, selfmanagement, social awareness, relationship skill and responsible
decision making), behavior, health and academic needs:
•
•
•
•
•
•
•
•
•

School Psychologists (5 @ .20 FTE)
Assistant Principals (31 FTE)
Health Aides (.33 of 28 FTE)
Campus Security Assistant at Intermediate Schools (7 FTE)
*Counselors (7 FTE) at Middle Schools
*School Resource Officers (4 FTE)
*Student Engagement Advocates (5 FTE)
*Social Emotional Learning Specialists (6 FTE)
Student Behavior Interventionists (12 @ .85 FTE, 3 FTE @ Oak
Tree, Tamarisk and Tumbleweed)
• Restorative Teachers (5 FTE)
Palmdale School District has a high percentage of low income and
foster students in its unduplicated count, however all students in the
LCAP subgroups require additional supports to ensure more positive
school outcomes. The district will support the Social and Emotional
Learning needs of our students. Staffing for the SELs at the middle
schools and behavior interventionists at elementary schools will give
the schools direct access and services to at-risk students who may not
be actively engaged and connected to their school community.
The support includes site-based personnel: school psychologists,
health assistants, counselors, administrators, safety/security staff,
School Resource officer, Student Engagement Advocates, and Social
Emotional Learning Specialist. These support providers will be at each
of the middle schools and provide a wrap-around support to students in
the middle schools. Support will also be provided to feeder elementary
schools in the form of Applied Behavior Analysis (ABA) trained
Behavior Interventionists working under the direction of a Board
Certified Behavior Analyst (BCBA) for students with disabilities.
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Student Engagement Advocates will seek to improve the attendance of
the PSD chronic absentees by engaging the parents and families both
in the schools and in the homes. Their mission will not be primarily
enforcement but rather to seek to understand the potential barriers to
student attendance faced by families and to work with colleagues in the
district and with our community partners to connect families with
needed supports. Their visibility within the community will further the
image of the District as a full- service institution that acknowledges that
the welfare of the total family strongly affects student attendance and
achievement.
To directly support the Social Emotional Learning (SEL) of our students
at PSD. We created four cohorts of support providers to service each
of the middle school and their feeder elementary schools. This proposal
includes an expectation that by working in school cohorts, school staff
will be able to work directly with at-risk students/families who attend the
same feeder schools. Our SEAL program will include the activities of
our Student Resource Officer (SROs), Student Engagement Advocates
(SEAs)- Community Attendance Workers, our new Social Emotional
Learning Specialist, School Psychologist, health aides, campus
security assistance, and the Assistant Principals. This additional
outreach will provide direct support for our middle school and allow the
delivery of a proactive approach to discipline using Restorative
Practices and PBIS to support the MTSS for elementary aged students
as they enter the middle school. The same providers will directly work
with students and their families in the same cohort from elementary
school into the middle school to ensure consistency of services.
Consistency of services provided for the unduplicated students is
crucial to supporting academic and social-emotional well being.
3

Professional Development

• Provide Cultural Proficiency Training that supports and reinforces
the concept of "fair treatment for all."
• Provide Classified/Certificated PD for employees that support a
welcoming, safe, and healthy environment.
• Restorative Practices and Positive Behavior Intervention Support
(PBIS)
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• Multi-Tiered System of Support Framework
• Provide ALICE School Emergency Response Training to
Administrators, Certificated, Classified employees and Students
Palmdale School District has a high percentage of low income, English
Learner and foster students in its unduplicated count, however all
students in the LCAP subgroups would require additional supports, in
particular our African American students with very high suspension
rate, to ensure more positive school outcomes through student
enhanced engagement. Students connect better with schools where
the staff is well trained and connected to students' background and
culture. This helps to improve staff/student relationship and promote
better student engagement and a more welcoming environment.
The ALICE training addresses active shooter / security breech
protocols. It is in accordance with the Tactical Response Plans required
by the California Ed Code sec 32280-32286 (Comprehensive Safe
School Plans), it includes proactive response strategies and
incorporates e-Learning over the course of three years. This program
will enhance the district's current emergency response protocols with
valuable survival skills training.
4

Support and Promote Student
Engagement and Safety

• Intramural Sports Program/Enrichment at the Intermediate School
which includes transportation, equipment, and salaries allowing low
income students and Foster/Homeless youth to participate in
activities they would not normally have access.
• Funding for field trips and after-school extracurricular activities at
elementary schools to include equipment and salaries.
• Flip Flippen - Capturing Kids Hearts to promote respect,
relationships, and school culture.
• Cameras at school sites, as part of a larger comprehensive plan, to
create a safer environment, a feeling of being safer, and that will
reduce potential community disturbances, fighting, and bullying.
(31% of 7th graders surveyed in the last 12 months reported being
“pushed, shoved, slapped, hit, or kicked by someone who wasn’t
just kidding around.” 37% of 5th graders surveyed in the last 12
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months reported being “hit or pushed by someone who was not just
playing around.”), and research published in the American Journal
of Public Health finds that kids and teens from poor families are
more likely to be bullied than others.
• Wolf Connection – An immersive program designed to help the
district’s most at-risk students.
• Programs that facilitate the social emotional health of middle school
students to possibly include restorative circles and peer-mediation
practices.
Palmdale School District has a high percentage of low income, English
Learner and foster students in its unduplicated count, however all
students in the LCAP subgroups require additional supports to ensure
more positive school outcomes through student engagement. Sports
programs provide students with opportunities to connect with their
peers and school activities. Students connect better in schools where
the staff is well trained to proactively engage and connect with students
on a person to person basis. The district will also continue to administer
California Healthy Kids Survey to evaluate school culture and climate
and extent of student and family engagement.
Student engagement is important to the well-being of
Foster/Homeless students as it gives them a sense of belonging.
5

Monitor Attendance and
Truancy Metrics

our

• SIA Attention to Attendance
• Attendance Incentives and Saturday School
Palmdale School District has a high percentage of low income and
foster students in its unduplicated count, however all students in the
LCAP subgroups would require additional supports to ensure more
positive school outcomes through student engagement. This support
includes additional measures to promote the regular attendance at
school and the connection to parents to prevent chronic absenteeism.
Data gathering and parent communication is a key factor in the success
of this initiative. The district is continuing to fund for district wide
attendance incentive program and Saturday Schools to make up
attendance. Students of poverty can have a greater risk of chronic
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absenteeism and truancy, monitoring attendance in order to determine
barriers to students attending school, not only builds relationships but
provides insight into the challenges they have to academic success.
6

Home to School
Transportation

• Provide Transportation to Students to assure they will get to school
based on challenges of highways and road conditions that might
otherwise be unsafe for students to walk to school and might create
loss of instructional time due to tardiness and or absenteeism.

$1,484,087

Yes

$301,895

Yes

With the implementation of the extended school day, some schools will
have to adjust their bell schedule to have an earlier start time to allow
for participation in after school programs and tutoring. With several
schools starting at the same time, we will need additional buses and
supervisors to ensure timely school runs and student safety. Many
parents lack the ability to help their students safely arrive at their school.
Positive attendance rates are aided with District provided
transportation.
7

Foster Youth Support Plan

Our emphasis will be on building and reinforcing a positive connection
with both incoming and existing foster students through the
implementation of initiatives that include the students in academic
support and enrichment activities which will provide basic schooloriented infrastructure support.
• 2 (FTE) Social Emotional Learning specialists to facilitate services
for elementary and middle school foster youth.
• Materials/Supplies, and Conferences and Training
PSD has the 2nd largest number of foster students in Los Angeles
County. These students require additional supports to ensure more
positive school outcomes. These supports will include 2 Social
Emotional Learning (SEL) specialists to track enrollment and
documentation, monitor case status in order to provide services and
education rights as well as referrals to mental health or wrap around
services. The SELs will conducts home visits, participate in SEAL Team
meetings and Student Attendance Review Board (SARB) and run
programs at the elementary and middle school level to support our
foster students.
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Personnel to Support Clean
and Safe Learning
Environments

Description
District Level:

Total Funds Contributing
$378,706

Yes

$778,351

Yes

• Custodial Supervisor at the District Level is necessary to oversee
the custodial staff and assure that all necessary tasks are completed
in a timely manner and that improved learning conditions can
prevail. (1 FTE)
• Two district painters will be necessary to do timely paint jobs at our
school site to help with the school beautification campaign of our old
footprint schools in need of a facelift. This will bring a sense of
school pride and ownership.
• Supplies and Materials for the personnel
The Palmdale School district believes that for students of poverty,
Foster and Homeless students having a clean, safe campus is critical
for their emotional well-being and sense of security. Providing a clean,
safe environment promotes a positive outlook and enhances their ability
to focus on academic goals.

9

School Site LCAP Resources

The District will provide supplemental allocations in order to support a
Welcoming, Safe and Healthy Learning Environment. Each school will
provide a list of expenditures funded with their site allocations. The
expenditures will be aligned to the District LCAP and indicate which of
the State Priorities it addresses.
SCHOOL SITE LCAP Resources
• Provide Supplemental Concentration school resources for
instructional supplies and or services to support students and align
to LCAP Goals. Each school has a Single Plan for Student
Achievement that has been aligned and coordinated to the LCAP
goals. The Assistant Superintendent of Educational Services
reviews and approves all expenditures in the school plan for both
compliance and adherence to the District LCAP goals and
strategies.
• School Site Planned Expenditure Summary: Additional staffing at
site such as a Behavior Interventionist, and additional/extra-duty
time for Bully Free and Cultural proficiency training, expenses for
field trip to Museum of Tolerance, supplies for student awards
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assemblies and PBIS. As discussed before, students of poverty
are more likely to experience bullying, making the Bully-free
training important to the well-being of our students. In addition, the
cultural proficiency training for staff promotes a positive
environment for our culturally and linguistically diverse student
populations.

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of how effective the specific actions were in making progress toward the goal.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.
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Goal 3
Goal #
3

Description
Family and Community Partnership consists of ensuring two-way meaningful conversation regarding District and Site
initiatives. It provides opportunities for family community partnerships through various district and site parent advisory
committees such as Superintendents PAC, LCAP Stakeholder Committee, English Learner Advisory Council, District English
Learner Advisory Council, GATE PAC, African American Advisory Council and the African American Parent Advisory
Council. To ensure communication this goal reviews the home/school communication connections, parenting classes. For
our unduplicated students communication between school and family is critical to ensure we are meeting their needs. Our
families can support our efforts by letting us know if the initiatives are benefitting their students. Offering classes that promote
positive parenting, and nutrition classes for parents, computer classes and GED classes support the family as well as the
student.

An explanation of why the LEA has developed this goal.
The Palmdale School District established the goal of Family and Community Partnership as a result of evidence provided through various
metric data, and in keeping with the Palmdale PROMISE and the State Priorities: 3. Parental Involvement. This goal is also supported by
various stakeholder groups as evidenced in the LCAP Stakeholder Survey and the annual LCAP survey. Goal #3 provides district and site
personnel to specifically lead meetings, classes and events with various parent groups. It provides for a variety of communication mediums
such as the district/site websites, radio programs, ParentSquare, Reprographics, District Facebook page and advertising methods. This goal
provides for Adult Education Classes such as GED classes and nutrition classes. Professional development for staff that work with our parent
groups and conferences for both parents and staff such as CABE. These initiatives provide opportunities for district staff and parents to
develop relationships that support student achievement and ensure meaningful two-way communication. The importance of this goal is evident
in the events of the past year as parents were open and willing to ask for the support they needed to address the academic and socialemotional needs of the students during distance learning. AS our parents become more knowledgeable and feel supported our students will
also.

Measuring and Reporting Results
Metric

Baseline

Increase district-wide
parent participation
and engagement by
2% (California School
Parent Survey & Title
I/LCAP Parent
Survey)

2018-19
CSPS – 86.0%
Title I – 87.2%

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
District-wide parent
participation and
engagement will
increase by 2% as
evidenced by
California School
Parent Survey & Title

Page 178 of 216

Year 1 Outcome

Year 2 Outcome

Baseline

Increase district-wide
home/school
communication by
2% (California School
Parent Survey & Title
I/LCAP Parent
Survey)

2018-19
CSPS – 79.8%
Title I – 95.9%

District-wide
home/school
communication will
increase by 2% as
measured by
California School
Parent Survey & Title
I/LCAP Parent
Survey, as follows:
CSPS - 81.8%
Title I/LCAP Parent
Survey - 97.9%

Increase the average
number of parent
academic initiatives
and parent classes
offered at the school
site by 2

2018-19
71

The average number
of parent academic
initiatives and parent
classes offered at the
school site nwill
increase by 2, for a
total of 73.

Increase the number
of community
partnership meetings
by 2

2018-19
16

The number of
community
partnership meetings
will increase by by 2,
for a total of 18.
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Year 3 Outcome

Desired Outcome for
2023–24
I/LCAP Parent
Survey, as follows:
CSPS - 88.0%
TitleI/LCAP Parent
Survey - 89.2%

Metric

Actions
Action #
1

Title
Personnel to Support Parent
Involvement

Description
The District recognizes the importance of parent involvement in
assuring the success of all students. A commitment to engage its
diverse families and communities in powerful learning and collaboration
will be demonstrated by improving services to parents and families. To
address the specific needs of our substantial population of low-socio
economic families, the District will implement Parenting Partners™. By
utilizing the Title I Parent Budget for the Title I population at each
school, we will build systemic, sustainable family-school partnerships.
Parenting Partners™ workshops combine parenting and leadership
skills that empower parents to become vital contributors to their
children’s academic success. The eight comprehensive workshops are
presented by each school’s own trained facilitator team multiple times
year- round, in multiple languages, creating a sustainable source of
parent leaders. This partnership will contribute to the key outcomes of:
• Parent decision-making and advocacy
• Positive parent engagement
• Improved student academics
• Strong home learning environment
• Effective School/Community Partnership
Key positions are provided at each school to ensure fidelity and success
of this program and other parent programs such; Latino Family Literacy,
Parent Institute for Quality Education (PIQE), Project 2 Inspire, English
as a Second Language, Parent Academy, Technology Classes and
various art and craft classes. Also, additional typist clerk in the front
office will provide full coverage in the office to parents before and after
school. These positions include:
• Parent Community Liaisons at all schools. (29 FTE)
• 5.75 hour Bilingual Typist Clerk or Typist Clerks in all 23 K-6 and K8 schools (22 FTE @ 44%, 2 FTE @ 100 %)
• District Level Personnel to Support Parent Involvement includes:
Page 180 of 216

Total Funds Contributing
$2,302,423

Yes

Action #

Title

Description

Total Funds Contributing

• District Translators for all District correspondence sent home to
parents. (1.4 FTE)
• One District level Parent Community Liaison is (.50 FTE)
coordinates parent involvement activities at the District level which
include but are not limited to: DELAC, Parent Workshops, and ESL
Classes.
One District level Parent Community Liaison (1 FTE) to support African
American parent outreach and involvement.
2

Communications

It is more important than ever to ensure that communication between
the district and parents remain open. Survey data indicates that parents
want real-time, personalized communication regarding the progress of
their student. Additionally, parents want to know that their child's
school/District can reach them with critical information when it counts.
To meet the needs of many of our at-risk families and low socioeconomic community, the District has evaluated its current messenger
system and has determined that the use of Smart Technology is more
advantageous to increasing parent communication outcomes. A new
messenger system will provide multiple methods of contact to
effectively communicate with parents, families, and community.
The district also contracted the services of communication and
advertising company to help with marketing of our new middle school
pathways and reaching our parents effectively with news from the
district. we will be reaching our parents and community through
multimedia including Facebook, videos, press release for local
newspapers, radios and television. The district is trying to deal with
declining enrollment as new charter schools are opened in the area.
Additionally, the district website has been updated to provide a more
robust platform to share and highlight pertinent District information. We
also need to better connect, engage the community and showcase our
accomplishments. To meet that need, the District will utilize the
following:
• ParentSquare
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• Website Information
• Reprographics
• Peach Jar
• Launch Pad
• District Facebook Page
• Advertising/Effective communication tools
District information is provided in both English and Spanish to ensure
parents receive information in their primary language.
3

Adult Education and Parent /
Community Engagement

Many parents within our community are eager to further their education
and training to assist their students with access to a broad curriculum.
To assist our low income families we provide the following:

$5,000

Yes

$0

Yes

• Supplies for the New Palmdale School District Parent Center for
Parent Partnership
• Parent Workshops to support Common Core implementation and to
engage families in powerful learning and collaboration
• District/Community Meetings and Trainings - DELAC, AAPAC,
GATE PAC, Superintendent's PAC
• English language acquisition courses
• Project2Inspire Parent Training
• Parenting Partner Training of Trainers
• Technology
4

Professional Development

Parents within our community are eager to increase their knowledge
and skills in order to assist their students with access to the curriculum.
To meet the needs of our diverse population including those with foster
youth and second language learners we will:
• Provide professional development for Classified Employees that
support parent involvement
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• Provide Professional Development and Conferences for Parents
such as CABE
• Mileage/Reimbursement for approved District events
5

English Learner Parent
Support

The District has a substantial population of English Learners and
support is needed to assist parents in helping their students meet
academic needs. To support the parents and provide the LCAP
advisory, we will provide:

$5,000

Yes

$5,000

Yes

$10,000

Yes

• DELAC (refreshments and materials)
• Parent Training and workshops
• Reclassification ceremony at school sites
• Personnel to support parent events
• Multicultural Events
• Supplies and Materials
6

Foster Youth Support Plan

Our emphasis will be on building and reinforcing a positive connection
with both incoming and existing foster students and their
parent/guardians. Programs and initiatives to include meetings to assist
parents in advocacy regarding academics, behavior, mental health,
and/or other available services.
• Supplies for Parent/Community Liaisons and Social Emotional
Learning Specialists
• Conferences/Training for support personnel and Parent Training

7

District Parent Events and
Meetings

The District prides itself on meeting the needs of all students. However,
there are specific populations that have diverse needs that must be met
as well. The District also needs to meet the requirement of a District
LCAP Parent Advisory Committee. To address these needs and
targeted populations the district will support:
• LCAP Parent Advisory Council (Refreshment and Supplies)
• GATE Parent Meeting (Refreshments and Supplies)
• LCAP District Stakeholder Group (Refreshments and Supplies)
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• African American Parent Advisory Council (AAPAC)/Gala Night
• African American Parent Programs and Unity in the Community
Events (Refreshment and Supplies)
• The AAPAC meet on an ongoing basis in order to participate in
planning and strategizing to support specific achievement gap
concerns of parents of African American students.
8

School Site LCAP Resources

The District will provide supplemental allocations in order to support
Parent, Family and Community Partnerships. Expenditures will be
aligned to the District LCAP and indicate which of the State Priorities it
addresses.
SCHOOL SITE LCAP Resources (Will be disbursed at the District)
• Provide Supplemental Concentration school resources for
instructional supplies and or services to support students and align
to LCAP Goals. Each school has a Single Plan for Student
Achievement that has been aligned and coordinated to the LCAP
goals. The Assistant Superintendent of Educational Services
reviews and approves all expenditures in the school plan for both
compliance and adherence to the District LCAP goals and
strategies.
• Site Planned Expenditure Summary: Staff expense for Extended
Learning Opportunities for Foster Youth (after school),
Student/Parent activity nights, Parent Classes, Child-care for parent
meeting, Family Fitness activities, Spirit Wear for Foster Youth and
snacks for parent meetings.
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$161,666

Yes

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of how effective the specific actions were in making progress toward the goal.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.
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Goal 4
Goal #
4

Description
Basic Services (Williams)- The Palmdale School District will provide basic services such as certificated staff, instructional
materials /textbooks, facilities and operations, site allocations for basic school supplies and services, basic transportation,
basic technology, classified staffing in the areas of health and safety, pupil engagement and parent involvement, and school
climate, as outlined in Williams Act requirements.

An explanation of why the LEA has developed this goal.
This goal was created in keeping with the Williams Act requirements and State Priorities: 1. Basic Services. The goal of providing basic services
ensures that students have highly qualified administration, highly qualified certificated staff that are recruited and retained. Students will be
provided state adopted, standards-based curriculum (textbooks and materials) in core content areas, provided/maintained/replaced base
technology, facilities are maintained in good repair promoting aesthetics and cleanliness with staffing to meet Williams requirements. School
sites will be allocated funds to be used to purchase basic cleaning, janitorial, office and health supplies needed to meet basic site needs. Goal
#4 provides basic transportation, technology support liaisons, and classified staff to ensure a healthy and safe campus, support student
engagement and parent involvement, as well as, setting the tone for school climate and parent involvement at the school site.

Measuring and Reporting Results
Year 1 Outcome

Year 2 Outcome

Baseline

100% of teachers will
be appropriately
credentialed for the
students that they are
assigned to teach per
Williams Act
Requirements.

2018-19
100%

Maintain 100% of
teachers will be
appropriately
credentialed for the
students they are
assigned to teach per
Williams Act
Requirements.

100% of schools will
be providing students
with standards-based
instructional materials
by meeting Williams
Act Requirements.

2018-19
100%

Maintain 100% of
schools will be
providing students
with standards-based
instructional materials
per Williams Act
Requirements.
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Year 3 Outcome

Desired Outcome for
2023–24

Metric

Metric

Baseline

100% of facilities will
be in good repair by
meeting Williams Act
Requirements

2018-19
98%

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023–24
Increase % of
facilities in good
repair by 2% so
100% of facilities will
be in good repair per
Williams Act
Requirements.

Actions
Action #
1

Title
Certificated Staffing

Description

Total Funds Contributing

• Provide highly qualified administrative management staff.

$102,171,975

No

$18,824,544

No

• Provide highly qualified certificated staff.
• Provide certificated teacher incentive stipends and Initial Step
Placement Incentives to assure highly qualified and experienced
teacher recruitment and retention.
Highly qualified staff knowledgeable about the needs of unduplicated
students, and have Knowledge about instructional strategies and
social emotional supports are better able to meet the needs of our EL,
low income, and Foster/Homeless youth.
2

Instructional
Material/Textbooks and Other
Expenditures to Support Basic
Services for Williams
Compliance

• Provide state adopted standards-based textbooks and materials
(ELA, Math, NGSS and Social Studies Framework.)
• Provide/maintain/replace base technology.
• Additional supplies and services to support
Administration, Services and Operating Expenditures

schools’

Having state adopted curriculum and materials support unduplicated
students to have access to a broad course of study, access to
Common Core State Standards, and the technology to support 21st
century technology skills (particularly important to low income
students).
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Action #

Title

3

Facility/Operations

4

Site Allocations for Basic
Supplies and Other
Expenditures to Support Basic
Services for Williams
Compliance

Description
Maintain facilities in good repair and promote aesthetics and
cleanliness by providing sufficient number of maintenance, grounds
and custodial staff to meet the William's requirements. Clean and safe
learning environments give Foster/Homeless students a sense if
belonging and safety allowing for them to focus on academic
achievement.
• Basic Classroom Supplies

Total Funds Contributing
$15,584,340

No

$1,631,475

No

• Janitorial Supplies
• Office Supplies
• Health Supplies
• Additional supplies and services to support classroom instruction
• Additional supplies and services to support schools’ Administration,
Services and Operating Expenditures
Basic supplies ensure that our unduplicated students have what they
need, available on campus, for academic, health and emotional wellbeing.

5

Basic Transportation

The District provides and maintains a transportation program to
provide for the basic mandated transportation of pupils in the regular
education and special education program. This supports our lowincome families and struggling students to be able to attend school
regularly and participate in classes.

$3,305,341

No

6

Pupil Achievement –
Technology

Technology Support Liaisons provide basic support for instructional
and administrative technology throughout the District. (24 FTE Tech
Liaisons will be funded through Base funding and augmented with
Supplemental and Concentration Grant funding.) TSLs provide
teachers with the software and hardware to meet the needs of English
Learners and struggling students.

$1,147,305

No

7

Classified Staffing – Health
and Safety at School Sites

• Health Aides / LVNs are provided to each school site at a basic
5.75 hours. (28 x .67 FTE)

$2,806,063

No
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• Noon Duties are provided based on estimated student enrollment
for each site.
• Crossing Guards
These personnel ensure the health of our students, general wellbeing
and safety of unduplicated students.
8

Classified Staffing – Pupil
Engagement and Parent
Involvement

Welcome and Enrollment Center Personnel will support the enrollment
process for the school district at a central location:

$556,780

No

$3,125,972

No

• Administrative Clerk (1 FTE)
• Data Processing / Accounting Technician (1 FTE)
• Bilingual Administrative Clerk (1 FTE)
• Bilingual Typist Clerk (2 FTE)
• Attendance Clerk (1 FTE)
The Welcome and Enrollment Center support our families and
students through multilingual translations, attendance monitoring, and
record keeping purposes. For Foster/Homeless students and LowIncome students this is important as they are often transient in nature
and the WEC ensures records are sent to new schools quickly and
efficiently, limiting delay in receiving support services at their new
school.

9

Classified Staffing – School
Climate and Parent
Involvement – School Sites

• Bilingual Typist Clerks/Typist Clerks (19 FTE @3.5 hours at all K5, K-8, and Intermediate Schools will be funded with base.
Supplemental and Concentration grant will provide additional hours
for these positions)
• School Secretaries (8 FTE)
• Bilingual School Secretaries (17 FTE)
The site office staff support our families and students through
multilingual translations, attendance monitoring, and record keeping
purposes. For Foster/Homeless students and Low-Income students
this is important as they are often transient in nature and the staff
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Action #

Title

Description

Total Funds Contributing

ensures records are sent to new schools quickly and efficiently, limiting
delay in receiving support services at their new school.

Goal Analysis [LCAP Year]
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
An explanation of how effective the specific actions were in making progress toward the goal.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from reflections
on prior practice.
Analysis of the 2021-22 goals will occur during the 2022-23 update cycle.
A report of the Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Expenditures Table.
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Increased or Improved Services for Foster Youth, English Learners, and LowIncome Students 2021-2022
Percentage to Increase or Improve Services

Increased Apportionment based on the Enrollment of Foster Youth, English Learners, and LowIncome students

36.11%

$53,860,448

The Budgeted Expenditures for Actions identified as Contributing may be found in the Increased or Improved Services Expenditures
Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1)
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in
meeting the goals for these students.
Palmdale School District will receive approximately $53,860,448 in supplemental/concentration funding for the 2021-22 school year to support
our low-income students, our English Learners, and our Foster Youth. Our high unduplicated percentage of 87% led to the understanding that
actions and services, with certain qualifications, can best be provided on a district-wide and a school-wide basis. Nevertheless, the needs of
our unduplicated youth are the key determinant when making decisions for school-wide or district-wide expenditures. Three of our LCAP goals
directly or indirectly address the needs of our unduplicated students:
1. High Level Academic Preparation and College and Career Readiness
2. Welcoming, Safe, and Healthy Learning Environments
3. Parent, Family, and Community Partnerships
Goal # 1 is comprised of actions and services that supplement our instructional programs and services for our low-income students, English
learners, and foster youth:
•

Extending the school day by 12 minutes created a 60 minute “Wednesday bank time” for teacher Professional Learning Communities
(PLC). During these weekly PLCs, teachers collaborate in grade level teams to share best practices and to review and analyze student
data in order to create support and intervention groups – especially for our low income and English Learner students. PSD strongly feels
that this increased service allows teachers to more effectively create intervention groups for English Learners as well as struggling students
affected by issues created from their limited-income and foster status.

•

Extending the school day by an additional 24 minutes created an additional block of learning for our elementary schools and a 7-period
day for our middle school students. The 7-period day allowed students with support classes or English Learner classes to also choose an
elective as do their general education peers.
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•

Instructional Aides are provided to our full-day Kindergarten and Transitional Kindergarten (TK) classrooms to help focus upon early
literacy and the goal of “all students reading by third grade.” Instructional Aides in Kindergarten and TK ensure that students who come
from impoverished households have equitable opportunities and outcomes. Additional Instructional Aides are provided to higher-needs
schools to provide targeted interventions to students identified as most at-risk – especially for English Learner students. They also work
with the LSTs to provide individualized foundational skills to identified students.

•

The GATE program will work to identify students, especially our low income, Foster/ Homeless and English learner students who are
disproportionately unidentified for GATE by traditional metrics.

•

Learning Support Teachers (LST) at all sites organize targeted interventions for high-needs students and provide small group instruction
and individualized support for at-risk students – especially students from limited income backgrounds who statistically have a greater need
for interventions.

•

District LST to manage the MTSS process including data analysis to ensure that students from low-income populations are not
disproportionately identified for special education.

•

District LST to facilitate common core implementation and provide extra support for high needs schools and special programs such as
GATE and dual immersion programs. Low-income students and English learners particularly benefit from the district’s dual immersion
programs.

•

The Directors of Access and Equity (Multilingual and Multicultural) provides support to schools with the purpose of increasing academic
achievement and English language acquisition among our struggling students as well as planned professional learning centered around
the ELD standards, and overseeing the implementation of integrated and designated English Language Development programs. The
Director of Access and Equity - Multicultural, focuses on Increasing the focus on Cultural Relevancy through professional development
and workshops, as well as, increasing the connection between the district and the African American community. This is done through the
work of the AAPAC and AAAC.

•

The Educational Technology Coordinator position was created to ensure that our limited income students have access to cutting-edge
technological resources and technology liaisons at each site provide support to sites in implementation of educational technology.

•

The Coordinator of Student Testing and Assessment provides training for teachers and administrators in the use of data and monitors
data to help inform practices for our highest needs populations. Data is used extensively, especially in weekly Professional Learning
Communities (PLCs), to drive instruction for low income and English Learner populations.

•

The Director of LCAP oversees the LCAP process and ensures that programs, actions, and services are determined by understanding the
specific needs of foster students, English learners, and low-income students.

•

The Coordinator of Teacher Support ensures that beginning teachers are well-trained to support students from low income backgrounds.

•

One district library aide provides training and support to 26 part-time school library aides. Library aides ensure that students, especially
our students of poverty, have access to books and other literary materials.

•

District coaches provide professional development and support to English Learner teachers in the implementation of both integrated and
designated ELD instruction as well as to beginning special education teachers and general education teachers in implementation of
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curriculum and classroom management. Students from low-income backgrounds have additional needs that require more support for the
district’s teachers.
•

School Sites are provided an allocation based upon their unduplicated student population to provide actions and services for unduplicated
students. Enrichment, intervention, and tutoring programs are provided to foster youth, English learners and low-income students.

•

The two newer dual-immersion programs at Manzanita and Tamarisk each added an additional grade this year and dual language support
was provided to staff. Research has shown the effectiveness of dual immersion programs on all students and especially upon increased
English proficiency for English learners.

•

PE teachers and aides serve each elementary school. The creation of a robust, elementary PE program with designated PE teachers and
aides allows an even greater focus upon the physical, health, and mind/body needs of low-income students who may not otherwise have
access to physical programs in their communities. Elementary PE teachers collaborate in PLCs on best practices and analyzing Healthy
Fitness Zone (HFZ) data.

•

Visual and Performing Arts (VAPA) is supported with integration across the curriculum. Students increasingly desire more engaging
programs in schools, and VAPA is a proven way to engage English Learners as well as students whose households may not have the
ability to provide unique Arts experiences. To help engage these groups, various programs have been implemented such as our Latino
Film Project and the Young Americans program. Additionally, our Foster Students are also provided unique VAPA opportunities via the
program “Fostering Dreams through Dance”.

•

Transportation to access alternative learning opportunities was provided to students at Dos Caminos, Los Amigos, and Oak Tree Learning
Center. This allowed many of our low-income families to participate in programs that they would otherwise not have access to because of
their inability to provide transportation. Transportation was also provided for our low-income students to participate in after school
enrichment, intervention, sports programs, and field trips.

•

Technology Integration continues to be a districtwide pedagogical focus for students and teachers. Students utilize iPads, Chromebooks,
Google tools, and other tech resources, and teachers have constant access to training via district tech-coaches, workshops, and
designated training days. A 1:1 roll-out of Chromebooks, will be implemented for all students from 2nd grade to 8th grade and additional
iPads will be placed in all TK-1st grade classrooms. Technology liaisons provide material support for all technology (iPads, Chromebooks,
Promethean Boards, etc.) at each site. Given that students from limited income backgrounds do not have access to technologies as found
in more affluent communities, 1:1 Chromebooks and additional iPads ensures equity with regard to technology use at home and at school.

•

The middle schools offer approximately 30 different electives such as Robotics, Project Lead the Way, AVID, Junior Upcoming Medical
Professionals, Visual Arts, Band, Computer Science, and Videography. These electives are supported districtwide to encourage high
student-engagement and college/career experiences for our middle school students. Highly engaging electives form a core of our Middle
School pathways and ensure that children of poverty have opportunity to engage with a wide variety of electives to assist them in future
college/career decision making. Students from limited income households do not routinely have access to engaging activities beyond
traditional core classroom subjects, and engaging electives provide a means for them to explore their unique gifts, talents, and interests.

•

Space and Aeronautics: Gateway to Exploration (SAGE) Middle School opened in the 2017-18 school year and was supported to ensure
their success as our newest magnet school. SAGE exists at the heart of the city of Palmdale which has traditionally been a less-affluent
section of our community. Supporting a Space and Aeronautics magnet program ensures that low-income students have access to 21st
century aerospace electives. The aerospace industry forms the core of Palmdale’s economic base. Providing our low-income students
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with aerospace electives generates interest in the field and provides a potential base from which the industry can hire. Northrop Grumman
has been a partner with PSD providing material support, outreach, and field trips for our schools with a focus on our English Learners and
at-risk youth. Northrop engineers and project managers have visited the sites and classrooms and advocate for student success in our
schools.
•

The district provided support for our African American students and community by providing professional development for staff in the areas
of unconscious bias, culturally relevant practices, and issues of disproportionality. PSD has been working with the Howard Group since
2015 to help drive awareness of the need to address the needs of our African American students and community. The district has also
created an African-American Advisory Committee to help drive the work of school sites’ African American Parent Advisory Committees
(AAPAC). A high percentage of our African American students come from limited income backgrounds, and the dashboard data further
highlights the need to close the gaps in academics, absenteeism, and suspensions.

•

The district created multiple opportunities such as academic competitions, Model United Nations, music programs, robotics tournaments,
Science Olympiad, PE Olympics, District Art Show, Talent Show, and the Young Americans Program so that students can participate in
engaging programs and activities beyond the school day. These programs are geared toward our limited income students many of whom
may not have access to extended day programs in their communities.

•

School Leadership Teams, district officials, and facilitators from Innovate Ed met throughout the year to engage in data-driven
conversations about the needs of their students. In 18-19, these teams fully developed School Implementation Plans (SIP) to direct the
vision and resources for their students. Using student data – especially the data of our unduplicated populations - all schools felt the
urgency to develop SIPs with a focus upon literacy.

•

All of these actions and services work to provide support to the barriers our English Learner students, Foster/Homeless students and low
-income students experience that keep them from achieving at a high level of academic achievement and to being prepared for a future
either in college or career. Our goal is that through these services our students not only meet the 2023-2024 growth goals but surpass
them.

Goal #2 focuses on creating a Welcoming, Safe, and Healthy Environment for our students and provides increased and improved services
through the following:
•

Supporting personnel for district-led initiatives to improve student attendance, engagement, health, mental health, discipline, and campus
safety. Children of poverty are at-risk of low academic achievement due to disproportionate health issues, mental health referrals, and
disciplinary infractions. Initiatives will support personnel and services to mitigate the effects of poverty.

•

Creating and expanding upon our Foster-Youth Support Plan which includes a district Program Specialist who oversees mental health
programs as well as two Social-Emotional Learning specialists principally for foster students.

•

Social Emotional Academic Learning (SEAL) team includes School Resource Officers, Student Engagement Advocates, Counselors,
Social Workers, Social-Emotional Learning specialists, and administrators to analyze and provide group and individual interventions for
targeted students. Foster students, as the norm, have had varying levels of traumatic experiences in their lives which impact learning, and
SEL resources and personnel will help to create programs that will assist our foster students with social emotional needs.
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•

Training teachers and administrators to effectively implement restorative practices and PBIS programs will have a positive impact on
children of poverty.

•

Capturing Kid’s Hearts training is annually provided to groups of 5-8 schools. This training focuses upon the important work of building
positive relationships between teachers and students. As of the 2018-19 school year, all schools have received this training. Foster
students principally benefit from this relationship building program, given that their lives have been marked by traumatic experiences from
adults. Students from limited income backgrounds are also disproportionately affected by Adverse Childhood Experiences (ACES) and
thus benefit from programs that foster healthy adult/student relationships.

•

Professional Development for PSD staff continues to improve cultural proficiency and unconscious bias awareness. This training is
important for all the adults of our district as we confront and work to change our own possible implicit biases.

•

Assistant Principals support all students and programs. Their work includes building school culture and climate, and supporting the
academic and social-emotional success of the high-needs students and their families.

•

One Board Certified Behavior Analyst (BCBA) provides support and training to all the district’s Behavior Interventionists, and works in
close connection with the Social Emotional Learning Specialists and Counselors. Our local stakeholders feel the need to help our most
underprivileged students in all areas of behavior support. The BCBA and Interventionists create programs and attend training (Applied
Behavior Analysis (ABA) training for Interventionists) to promote positive behavior for our children of poverty and our most at-risk students.

•

Programs to support student engagement and safety include intramural sports and professional development from “Capturing Kid’s Hearts”
which aims to develop positive relationships between students and staff. Our limited income students and foster students have a need for
programs that support inclusiveness and positive school culture.

•

Transportation was provided to support students of limited means who live far from their neighborhood schools, as well as to provide
access for students to our dual immersion schools of choice and to Oak Tree, the district’s community day school. School vans were
purchased for the middle schools to provide transportation for students for extended day activities such as music programs, robotics
competitions, or sports. The school vans ensure that students from limited income backgrounds have opportunity to attend such programs.

•

The district created programs to monitor attendance since academic achievement is predicated on good attendance. Most of the district’s
limited income students have an absenteeism rate that is significantly above the county average.

•

School sites receive an allocation to support their unduplicated students with the goal of creating a safe, healthy, and welcoming
environments. Schools have purchased behavior interventionists, have run bully-free assemblies, and have created incentive programs
to improve the culture for students of limited income and foster students.

For our unduplicated students, providing a welcoming, safe and healthy environment addresses Maslow's Hierarchy of Needs and allows our
students to achieve at a greater level. Students with strong social emotional wellbeing and the support to strive for more, are capable of more
than either they, their families or the school staff can imagine. These supports ultimately allow students to meet the academic goals that lead
to a future they determine, not their circumstances.
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Goal 3 is comprised of actions and services that increase or improve Family, Parent, and Community Partnerships. These include:
•

Supporting each school with a full-time Parent Community Liaison (PCL) to network with parents, increase parent involvement, and
establish greater family-community connections to increase student connectedness and achievement. The district also has a PCL to
network with our ELAC community, and this year the district will fund personnel to provide support and engagement for our African
American parents, families, and students.

•

Providing “Parenting Partners” training to all schools. Parenting Partners is a leadership training course for parents that “empowers parents
to become vital contributors to their children’s academic success.”

•

Parents and guardians of English Learner students and students of limited income have an increased need for robust school-to-home and
district-to-home communications, to ensure awareness of the extensive resources offered by the district including tutoring, enrichment
programs, literacy campaigns, vaccinations, registration, parent classes, academic pathways, district initiatives, schedules, and other
programs.

•

Engaged parents and families are critical components for student success. The district takes pride in the efforts made to work with parents
and families for the benefit of students. Students from limited income backgrounds, English learners, and foster students all benefit from
programs that work to educate and inspire their parents and guardians. The Parent Center and the district’s parent engagement programs,
including Parenting Partners, Project 2 Inspire, and our Parent ambassador program, promote healthy parenting skills and advocacy.

•

Supporting our parents, especially our limited income and English Learner families, with robust systems of communications and outreach
programs, including social media, allows our community to maintain a home-school connectedness that further supports family
engagement in student activities.

•

English Learner parents are supported via a variety of programs and services to encourage active involvement.

•

Foster parents are supported through advocacy programs and initiatives.

•

School sites receive allocations to help fund programs that contribute to family and community partnerships. These programs are geared
toward students who come from limited income households.

Creating engaging parent, family, and community events to network, promote student academics, engage in discourse, and celebrate the
achievements of students and their cultures. Each of these aforementioned actions and services has been instituted for the purpose of creating
a stronger bond between the school and home. Students and families of limited income disproportionately suffer the negative effects of both
isolation from their communities as well as a lack of community events that support education. Palmdale prides itself on promoting programs
that highlights both our educational services and the cultural capital of our community.
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage
required.
As our Board of Trustees, Superintendent, Cabinet, various district departments, individual school sites, parent advisory councils and
stakeholder groups, students and community members meet to discuss the needs in each of their areas and to determine needs; we move
deeper into understanding how these actions and services are developed to meet the specific needs of our unduplicated students - English
Learners, Foster/Homeless Youth and Low-Income students. These students become the lens through which actions and services are created,
how they need to develop over time to meet the changing needs. Looking at the 2020-2021 year as we developed the plan for the 2021-2022
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school year the greatest concern expressed was how to meet the social-emotional needs of these groups. To that end we increased actions
and services in the following ways:
Goal #1:
•

Increased professional development - increasing the number of teachers trained in Project Lead the Way supporting critical thinking skills,
communication and presentation skills, and executive functioning skills.

•

Insured continuation of the Bank Time and Extended Learning time ensuring an additional block of learning for our elementary schools
and a 7-period day for our middle school students. The 7-period day allowed students with support classes or English Learner classes to
also choose an elective the same as their general education peers.

•

Increasing access to supplemental instructional materials to support CCSS.

•

Increased District and Site personnel to include an additional EL coach, Social Emotional Learning Specialist, Learning Support Teacher,
Dual Immersion Instructional Coach, and an additional New Teacher Support Instructional Coach.

•

Increased funding for the English Learner Support Plan to allow for increased costs in ELPAC testing.

•

Increase funding for Foster Youth Support Plan to continue and increase Tutoring Services and restart programs like Outdoor Science
School, The Fostering Dreams Dance Program, College Field Trips

Goal #2:
•

Personnel - for an additional Psychologist, Assistant Principal, Campus Security, Social Emotional Learning Specialist, Additional
Resource Teacher and Project Clerk. District-wide these additional staffers meet a specific need at their campus and provide an additional
point of contact for our unduplicated students.

Goal #3:
•

Personnel - Increase number of Parent Community Liaisons x 3, and a Bilingual Clerk Typist. These site personnel meet a specific need
at their campus and provide an additional point of contact for our unduplicated students.
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PSD LCAP Expenditure Tables Page 1 of 4

Total Expenditures Table
Totals

Other State
Funds

LCFF Funds

Totals

$

ntionally blank
Goal # Action #
1

1

1

2

1

3

1

4

1

5

1

6

1
1
1
1

7
8
9
10

1

11

1
2

12
1

2

2

203,014,243

Action Title
Professional Development

$

Local Funds
-

Student Group(s)

English Learners,
Foster Youth, Low
Income
Equitable Learning / Specialized Program English Learners,
Opportunities
Foster Youth, Low
Income
Personnel
English Learners,
Foster Youth, Low
Income
Physical Education
English Learners,
Foster Youth, Low
Income
Educational Technology
English Learners,
Foster Youth, Low
Income
Curriculum, Instruction, and Assessment / English Learners,
School Site LCAP Resources
Foster Youth, Low
Income
English Learner Support Plan
English Learners
Foster Youth
Foster Youth Support Plan
English Learners
Extended Learning Time
Closing the Achievement Gap
English Learners,
Foster Youth, Low
Income
21st Century and Global Skills
English Learners,
Foster Youth, Low
Income
Tamarisk Renaissance
Low Income
Personnel - District
English Learners,
Foster Youth, Low
Income
Personnel - School Site
English Learners,
Foster Youth, Low
Income

$

Federal Funds
-

LCFF Funds
$

9,429,084

$

$

-

Other State
Funds

Total
Personnel
203,014,243 $ 171,988,599

Total Funds

Local Funds

Total
Non-personnel
$
31,025,644

Federal Funds

Total Funds
$

9,429,084

972,574

$

972,574

$

7,665,574

$

7,665,574

$

2,751,175

$

2,751,175

$

1,752,025

$

1,752,025

$

3,523,610

$

3,523,610

$
$
$
$

1,035,927
1,107,957
8,021,623
150,000

$
$
$
$

1,035,927
1,107,957
8,021,623
150,000

$

160,000

$

160,000

$
$

881,711

$
$

881,711

$

9,971,442

$

9,971,442
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PSD LCAP Expenditure Tables Page 2 of 4

Goal #

Action #

2

3

2

4

2

5

2

6

2
2

7
8

2

9

3

1

3

2

3

3

3

4

3
3
3

5
6
7

3

8

4
4

1
2

4
4

3
4

Action Title
Professional Development

Student Group(s)

LCFF Funds

English Learners,
$
316,500
Foster Youth, Low
Income
English Learners,
$
492,250
Support and Promote Student
Engagement and Safety
Foster Youth, Low
Income
District Contract to Monitor Attendance
English Learners,
$
105,518
and Truancy Metrics
Foster Youth, Low
Income
Home to School Transportation
English Learners,
$
1,484,087
Foster Youth, Low
Income
Foster Youth Support Plan
Foster Youth
$
301,895
Foster Youth, Low $
378,706
Personnel to Support Clean and Safe
Income
Learning Environments
School Site LCAP Resources
English Learners,
$
778,351
Foster Youth, Low
Income
Personnel to Support Parent Involvement English Learners,
$
2,302,423
Foster Youth, Low
Income
Communications
English Learners,
$
91,350
Foster Youth, Low
Income
Adult Education and Parent/Community
English Learners,
$
5,000
Engagement
Foster Youth, Low
Income
Professional Development
English Learners,
$
Foster Youth, Low
Income
English Learner Parent Support
English Learners
$
5,000
Foster Youth
$
5,000
Foster Youth Support Plan
District Parent Events and Meetings
English Learners,
$
10,000
Foster Youth, Low
Income
School Site LCAP Resources
English Learners,
$
161,666
Foster Youth, Low
Income
Certificated Staffing
All
$ 102,171,975
$ 18,824,544
Instructional Material/Textbooks and Other All
Expenditures to Support Basic Services for
Williams Compliance
Facility / Operations
All
$ 15,584,340
All
$
1,631,475
Site Allocations for Basic Supplies and
Other Expenditures to Support Basic
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Services for Williams Compliance

Other State
Funds

Local Funds

Federal Funds

Total Funds
$

316,500

$

492,250

$

105,518

$

1,484,087

$
$

301,895
378,706

$

778,351

$

2,302,423

$

91,350

$

5,000

$

-

$
$
$

5,000
5,000
10,000

$

161,666

$
$

102,171,975
18,824,544

$
$

15,584,340
1,631,475

PSD LCAP Expenditure Tables Page 3 of 4

Goal #

Action #

Action Title

4
4
4

5
6
7

4

8

4

9

Basic Transportation
Pupil Achievement - Technology
Classified Staffing - Health and Safety at
School Sites
Classified Staffing - Pupil Engagement and
Parent Involvement
Classified Staffing - School Climate and
Parent Involvment - School Site

Student Group(s)

LCFF Funds

All
All
All

$
$
$

3,305,341
1,147,305
2,806,063

All

$

All

$

Other State
Funds

Local Funds

Federal Funds

Total Funds
$
$
$

3,305,341
1,147,305
2,806,063

556,780

$

556,780

3,125,972

$

3,125,972
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PSD LCAP Expenditure Tables Page 4 of 4

Contributing Expenditure Table
Totals by Type
Total:
LEA-wide Total:
Limited Total:
Schoolwide Total:

Intentionally blank

Goal # Action #
1
1
1
1
1
1

1
2
3
4
5
6

1
1
1
1
1
1
2
2
2
2

7
8
9
10
11
12
1
2
3
4

2

5

2
2
2

6
7
8

2
3
3
3

9
1
2
3

3
3
3
3
3

4
5
6
7
8

Action Title

Scope

LEA-wide
Professional Development
Equitable Learning / Specialized Program O LEA-wide
Personnel
LEA-wide
Physical Education
LEA-wide
Educational Technology
LEA-wide
Curriculum, Instruction, and Assessment /
LEA-wide
School Site LCAP Resources
English Learner Support Plan
LEA-wide
Foster Youth Support Plan
LEA-wide
Extended Learning Time
LEA-wide
Closing the Achievement Gap
LEA-wide
21st Century and Global Skills
LEA-wide
Tamarisk Renaissance
Schoolwide
Personnel - District
LEA-wide
Personnel - School Site
Schoolwide
Professional Development
LEA-wide
Support and Promote Student Engagement LEA-wide
and Safety
District Contract to Monitor Attendance and LEA-wide
Truancy Metrics
LEA-wide
Home to School Transportation
Foster Youth Support Plan
LEA-wide
Personnel to Support Clean and Safe
LEA-wide
Learning Environments
School Site LCAP Resources
Schoolwide
Personnel to Support Parent Involvement
LEA-wide
Communications
LEA-wide
Adult Education and Parent/Community
LEA-wide
Engagement
Professional Development
LEA-wide
English Learner Parent Support
LEA-wide
Foster Youth Support Plan
LEA-wide
District Parent Events and Meetings
LEA-wide
School Site LCAP Resources
Schoolwide

$
$
$
$

Total LCFF Funds
53,860,448
42,948,989
10,911,459

$
$
$
$

Unduplicated Student Group(s)

Location

English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income

All
All
All
All
All
All

$
$
$
$
$
$

9,429,084
972,574
7,665,574
2,751,175
1,752,025
3,523,610

$
$
$
$
$
$

9,429,084
972,574
7,665,574
2,751,175
1,752,025
3,523,610

English Learners
Foster Youth
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income

All
All
All
All
All
Tamarisk
All
All
All
All

$
$
$
$
$
$
$
$
$
$

1,035,927
1,107,957
8,021,623
150,000
160,000
881,711
9,971,442
316,500
492,250

$
$
$
$
$
$
$
$
$
$

1,035,927
1,107,957
8,021,623
150,000
160,000
881,711
9,971,442
316,500
492,250

English Learners, Foster Youth, Low Income

All

$

105,518

$

105,518

English Learners, Foster Youth, Low Income
Foster Youth
Foster Youth, Low Income

All
All
All

$
$
$

1,484,087 $
301,895 $
378,706 $

1,484,087
301,895
378,706

English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income

All
All
All
All

$
$
$
$

778,351
2,302,423
91,350
5,000

$
$
$
$

778,351
2,302,423
91,350
5,000

English Learners, Foster Youth, Low Income
English Learners
Foster Youth
English Learners, Foster Youth, Low Income
English Learners, Foster Youth, Low Income

All
All
All
All
All

$
$
$
$
$

5,000
5,000
10,000
161,666

$
$
$
$
$

5,000
5,000
10,000
161,666
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LCFF Funds

Total Funds
53,860,448
42,948,989
10,911,459

Total Funds

Instructions
Plan Summary
Stakeholder Engagement
Goals and Actions
Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students
For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE, or the California
Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by email at lcff@cde.ca.gov.

Introduction and Instructions
The Local Control Funding Formula (LCFF) requires LEAs to engage their local stakeholders in an annual planning process to evaluate their
progress within eight state priority areas encompassing all statutory metrics (COEs have ten state priorities). LEAs document the results of this
planning process in the Local Control and Accountability Plan (LCAP) using the template adopted by the State Board of Education.
The LCAP development process serves three distinct, but related functions:
•

Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] 52064(e)(1)). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. Local educational agencies (LEAs) should continually evaluate the hard choices they make
about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all
students.

•

Meaningful Stakeholder Engagement: The LCAP development process should result in an LCAP that reflects decisions made through
meaningful stakeholder engagement (EC 52064(e)(1)). Local stakeholders possess valuable perspectives and insights about an LEA's
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals
and actions to be included in the LCAP.

•

Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:
o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC 52064(b)(4-6)).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC 52064(b)(1) & (2)).
o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC 52064(b)(7)).
The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with stakeholders that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP template do
not and cannot reflect the full development process, just as the LCAP template itself is not intended as a stakeholder engagement tool.
If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.
The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
stakeholders and the public.
At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing, but also allow stakeholders to understand why, and
whether those strategies are leading to improved opportunities and outcomes for students. LEAs are strongly encouraged to use language and
a level of detail in their adopted LCAPs intended to be meaningful and accessible for the LEA’s diverse stakeholders and the broader public.
In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and stakeholder engagement functions:
Given present performance across the state priorities and on indicators in the California School Dashboard, how is the LEA using its
budgetary resources to respond to student and community needs, and address any performance gaps, including by meeting its
obligation to increase or improve services for foster youth, English learners, and low-income students?
LEAs are encouraged to focus on a set of metrics or a set of actions that the LEA believes, based on input gathered from stakeholders,
research, and experience, will have the biggest impact on behalf of its students.
These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.
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Plan Summary
Purpose
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions
General Information – Briefly describe the students and community. For example, information about an LEA in terms of geography,
enrollment, or employment, the number and size of specific schools, recent community challenges, and other such information as an LEA
wishes to include can enable a reader to more fully understand an LEA’s LCAP.
Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, stakeholder input, and any other information, what progress is the LEA
most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific examples of how past
increases or improvements in services for foster youth, English learners, and low-income students have led to improved performance for these
students.
Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? Other needs may be identified using
locally collected data including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.
LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP.
Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI)
under the Every Student Succeeds Act must respond to the following prompts:
● Schools Identified: Identify the schools within the LEA that have been identified for CSI.
● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.
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● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Stakeholder Engagement
Purpose
Significant and purposeful engagement of parents, students, educators, and other stakeholders, including those representing the student
groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such stakeholder
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified
priorities (EC 52064(e)(1)). Stakeholder engagement is an ongoing, annual process.
This section is designed to reflect how stakeholder engagement influenced the decisions reflected in the adopted LCAP. The goal is to allow
stakeholders that participated in the LCAP development process and the broader public understand how the LEA engaged stakeholders and
the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this section.
Statute and regulations specify the stakeholder groups that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP. Statute requires charter schools to consult
with teachers, principals, administrators, other school personnel, parents, and students in developing the LCAP. The LCAP should also be
shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite councils, English Learner
Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals and actions.
Information and resources that support effective stakeholder engagement, define student consultation, and provide the requirements for
advisory group composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for stakeholder engagement in the LCAP development process:
Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:
a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.
Page 205 of 216

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.
c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.
d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.
e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.
Prompt 1: “A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the LCAP.”
Describe the stakeholder engagement process used by the LEA to involve stakeholders in the development of the LCAP, including, at a
minimum, describing how the LEA met its obligation to consult with all statutorily required stakeholder groups as applicable to the type of LEA.
A sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with stakeholders. A response may also include information about an LEA’s philosophical approach to stakeholder engagement.
Prompt 2: “A summary of the feedback provided by specific stakeholder groups.”
Describe and summarize the stakeholder feedback provided by specific stakeholders. A sufficient response to this prompt will indicate ideas,
trends, or inputs that emerged from an analysis of the feedback received from stakeholders.
Prompt 3: “A description of the aspects of the LCAP that were influenced by specific stakeholder input.”
A sufficient response to this prompt will provide stakeholders and the public clear, specific information about how the stakeholder engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the stakeholder feedback described in response to Prompt 2. This may include a description of how the LEA prioritized stakeholder
requests within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP. For the purposes of this
prompt, “aspects” of an LCAP that may have been influenced by stakeholder input can include, but are not necessarily limited to:
•
•
•
•
•
•
•

Inclusion of a goal or decision to pursue a Focus Goal (as described below)
Inclusion of metrics other than the statutorily required metrics
Determination of the desired outcome on one or more metrics
Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions
Elimination of action(s) or group of actions
Changes to the level of proposed expenditures for one or more actions
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•
•
•
•
•

Inclusion of action(s) as contributing to increased or improved services for unduplicated services
Determination of effectiveness of the specific actions to achieve the goal
Determination of material differences in expenditures
Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions
Purpose
Well-developed goals will clearly communicate to stakeholders what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to stakeholders and the public why, among the various strengths and areas for improvement highlighted by
performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.
A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.

Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.
In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:
•

Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.

•

Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.

•

Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.
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Focus Goal(s)
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.
Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with stakeholders. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal.
Broad Goal
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.
Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.
Maintenance of Progress Goal
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with stakeholders, has determined to
maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.
Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.
Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.
Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g. high school graduation rate).
Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–2021 outcomes on some
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metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g. graduation rate, suspension rate), the most recent data available
may include a point in time calculation taken each year on the same date for comparability purposes.
The baseline data shall remain unchanged throughout the three-year LCAP.
Complete the table as follows:
● Metric: Indicate how progress is being measured using a metric.
● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.
● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.
● Desired Outcome for 2023-24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023–24 LCAP year.
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Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome
for Year 3
(2023-24)

Enter information
in this box when
completing the
LCAP for 2021–
22.

Enter information
in this box when
completing the
LCAP for 2021–
22.

Enter information
in this box when
completing the
LCAP for 2022–
23. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2023–
24. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2024–
25. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2021–
22.

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.
Actions: Enter the action number. Provide a short title for the action. This title will also appear in the expenditure tables. Provide a description
of the action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be
provided in the summary expenditure tables. Indicate whether the action contributes to meeting the increase or improved services requirement
as described in the Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEAwide or schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).
Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.
Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.
Goal Analysis:
Enter the LCAP Year
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.
● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.
● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures. Minor variances in expenditures do not
need to be addressed, and a dollar-for-dollar accounting is not required.
● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
stakeholders. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.
● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and Low-Income
Students
Purpose
A well-written Increased or Improved Services section provides stakeholders with a comprehensive description, within a single dedicated
section, of how an LEA plans to increase or improved services for its unduplicated students as compared to all students and how LEA-wide or
schoolwide actions identified for this purpose meet regulatory requirements. Descriptions provided should include sufficient detail yet be
sufficiently succinct to promote a broader understanding of stakeholders to facilitate their ability to provide input. An LEA’s description in this
section must align with the actions included in the Goals and Actions section as contributing.

Requirements and Instructions
This section must be completed for each LCAP year.
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When developing the LCAP in year 2 or year 3, copy the “Increased or Improved Services” section and enter the appropriate LCAP year. Using
the copy of the section, complete the section as required for the relevant LCAP year. Retain all prior year sections for each of the three years
within the LCAP.
Percentage to Increase or Improve Services: Identify the percentage by which services for unduplicated pupils must be increased or
improved as compared to the services provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).
Increased Apportionment based on the enrollment of Foster Youth, English Learners, and Low-Income Students: Specify the estimate
of the amount of funds apportioned on the basis of the number and concentration of unduplicated pupils for the LCAP year.
Required Descriptions:
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an
explanation of (1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these
actions are effective in meeting the goals for these students.
For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.
Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:
● It considers the needs, conditions, or circumstances of its unduplicated pupils;
● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and
● The action is intended to help achieve an expected measurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.
Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.
For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:
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After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our lowincome students is 7% lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])
In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action(s))
These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100% attendance rate will
benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet needs most
associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the attendance rate
for our low-income students will increase significantly more than the average attendance rate of all other students. (Measurable
Outcomes [Effective In])
COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:
Actions Provided on an LEA-Wide Basis:
Unduplicated Percentage > 55%: For school districts with an unduplicated pupil percentage of 55% or more, describe how these actions are
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described above.
Unduplicated Percentage < 55%: For school districts with an unduplicated pupil percentage of less than 55%, describe how these actions are
principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also describe how the
actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this determination,
including any alternatives considered, supporting research, experience, or educational theory.
Actions Provided on a Schoolwide Basis:
School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
For schools with 40% or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and effective in
meeting its goals for its unduplicated pupils in the state and any local priorities.
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For school districts expending funds on a schoolwide basis at a school with less than 40% enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.
“A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.”
Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement. This description
must address how these action(s) are expected to result in the required proportional increase or improvement in services for unduplicated
pupils as compared to the services the LEA provides to all students for the relevant LCAP year.

Expenditure Tables
Complete the Data Entry table for each action in the LCAP. The information entered into this table will automatically populate the other
Expenditure Tables. All information is entered into the Data Entry table. Do not enter data into the other tables.
The following expenditure tables are required to be included in the LCAP as adopted by the local governing board or governing body:
•

Table 1: Actions

•

Table 2: Total Expenditures

•

Table 3: Contributing Expenditures

•

Table 4: Annual Update Expenditures

The Data Entry table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included.
In the Data Entry table, provide the following information for each action in the LCAP for the relevant LCAP year:
•

Goal #: Enter the LCAP Goal number for the action.

•

Action #: Enter the action’s number as indicated in the LCAP Goal.
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•

Action Title: Provide a title of the action.

•

Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All”, or by entering
a specific student group or groups.

•

Increased / Improved: Type “Yes” if the action is included as contributing to meeting the increased or improved services; OR, type “No”
if the action is not included as contributing to meeting the increased or improved services.

•

If “Yes” is entered into the Contributing column, then complete the following columns:
o Scope: The scope of an action may be LEA-wide (i.e. districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.
o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.
o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools”. If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans”. Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades K-5), as appropriate.

•

Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year”, or “2 Years”, or “6 Months”.

•

Personnel Expense: This column will be automatically calculated based on information provided in the following columns:
o Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.
o Total Non-Personnel: This amount will be automatically calculated.

•

LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e. base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).

•

Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.
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•

Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.

•

Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.

•

Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.
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